
ALLT@Z 
 

 
|     wALLT@ZU.AC.AE   |     www.allt-uae.org 

ALLT@ZU.AC.AE   |     www.allt-uae.org 
 

1 

 
 
 

  

APPLIED LINGUISTICS AND LANGUAGE TEACHING 
INTERNATIONAL CONFERENCE 

 

18 – 20 March 2021 [ONLINE] 

                                    

   
www.allt-uae.org  |  alltgulf@zu.ac.ae   



ALLT@Z 
 

 
|     wALLT@ZU.AC.AE   |     www.allt-uae.org 

ALLT@ZU.AC.AE   |     www.allt-uae.org 
 

2 

 
Table of Contents  

 
 

 Page 

Acknowledgement  3 

Welcome Messages  4 

Conference Committee 7 

Scientific Committee 8 

Virtual Conference Platform  9 

Links to Virtual Rooms  9 

Keynote Speakers  10 

Program at Glace  14 

Scientific Program  16 

Abstracts  22 

List of Presenters  61 

 
 
 

  



ALLT@Z 
 

 
|     wALLT@ZU.AC.AE   |     www.allt-uae.org 

ALLT@ZU.AC.AE   |     www.allt-uae.org 
 

3 

Acknowledgement 
 

 
 

 

 

 

 

 

 

 

 

   

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

  

 



ALLT@Z 
 

 
|     wALLT@ZU.AC.AE   |     www.allt-uae.org 

ALLT@ZU.AC.AE   |     www.allt-uae.org 
 

4 

 
Welcome Message  

 
 

  
Dear ALLT 2021 Participants, 
  
On behalf of the organizing committee of ALLT 2021, welcome to the 3rd Annual 
Applied Linguistics and Language Teaching International Conference  
 
As you can see, Covid restrictions are still in place, as are the regulations 
restricting your physical presence with us on ZU Campus. However, with all the 
support and enthusiasm of our participants eager to be moving forward, we have 
embraced the virtual sphere and are proud to have you all here with us. 
  
This year, notwithstanding the challenges, we commence our annual conference 
under the theme: 21st Century Linguistics and Language Teaching: Bridging 
Diversification and Equality in the Classroom. We are delighted to welcome back 
our original group of keynote speakers. Most of our presenters have also chosen 
to stay on and share their expertise with us this year, and we are also proud to 
welcome graduate students from Masters and PhD courses on board with us. The 
program was designed to stimulate discussion and engagement between the 
panelists and audience; the presentations were grouped into twenty panels, each of 
which has four to five presentations on several conference sub themes. I hope we 
are all actively learning and stimulating one another. 
  
Allow me to also extend sincere gratitude to our esteemed keynote speakers, 
presenters, virtual room managers, organizers and of course our colleagues from 
top academic institutions nationwide for their cooperation, collaboration and 
support. 
  
It is a pleasure to have you all with us at our conference once again. 
  
 
Dr. Wafa Zoghbor 
Conference Chair 
College of Humanities and Social Sciences, Department of Languages   
Advisor to the Provost for Special Initiatives  
Zayed University 
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Welcome Message  
 

 

 

 
Dear ALLT Participants, 
  
I am honored to welcome you  to the 2021 Applied Linguistics and Language 
Teaching International Conference and Exhibition. 
  
ALLT 2021 this year will run over the span of three days, and will include 
many informative panels and presentations under the theme:  Bridging 
Diversification and Equality in Classrooms. Looking back at major events 
that took place globally over the past year, it becomes apparent that we are in 
great need to a thorough discussion under this topic. I am certain that this year’s 
conference will be rather meaningful to us all. 
  
ALLT has become synonymous in the academic sphere with bringing together 
language teaching professionals, researchers, applied linguists and graduate 
students. Through its outreach initiatives, ALLT is actively contributing 
towards supporting and strengthening the Arabic language nationwide, in 
compliance with the vision of the leadership in the UAE to preserve and 
promote it. 
  
Best wishes for a successful conference. 
 
  
 
Dr. Khalid AlKhazraji 
Vice President 
Zayed University 
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Welcome Message  
 

 
  

 

 

 
Dear ALLT 2021 Participants,  
 
We are all very pleased to welcome you to the 3rd Applied Linguistics and 
Language Teaching International Conference. 
 
We wish this were an “in-person” welcome to our Dubai campus; still, we are 
happy to virtually host this year’s ALLT conference (postponed from last March, 
due to the Covid outbreak). 
 
Since its inception in 2017, ALLT has worked to become a regional and an 
international academic platform.  This platform engages linguists, language 
teachers, practitioners, researchers and graduate students who come together to 
share and to learn from one another’s experiences. In addition to the conference, 
ALLT has been hosting summer and fall forums and events for the past few years 
in collaboration with top federal institutions in the UAE, including the Higher 
Colleges of Technology (HCT) and UAE University (UAEU). Conference 
proceedings are routinely published with select literature from these events. 
 
ALLT is also expanding its outreach initiatives in the wider community. It was 
involved in providing a certification training program for the KHDA teachers of 
Arabic language in private schools. Another of ALLT’s initiatives that was well 
received is The Young Narrator, a nationwide competition encouraging the 
development of Arabic language in children. 
 
Again, we extend our warmest welcome to our international presenters and 
esteemed keynote speakers as well as to our valuable sponsors and exhibitors 
who found ALLT an important partner and a platform to support professionals 
and academics in the region.  
 
I wish you a stimulating and enjoyable experience.  
 

 
Professor Denis Sullivan 
Dean, College of Humanities and Social Sciences  
Zayed University 
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Michael Bowles Zayed University United Arab Emirates 
Minoo Asdjodi Zayed University United Arab Emirates 
Mohamamd Amin 
Mozaheb 

Imam Sadiq University IRAN 

Mohamed Shehata Ain Shams University Egypt 
Mouna Abou Assali Mohammed V University United Arab Emirates 
Noura Husain Ministry of Education United Arab Emirates 
Peter Davidson Zayed University United Arab Emirates 
Reema Qarallah Mohammad Almana College for Medical Sciences Saudi Arabia 
Roudaina Houjeir Abu Dhabi Women's College, HCT United Arab Emirates 
Sarah Hopkyns Zayed University United Arab Emirates 
Shawana Fazal Hazara University Pakistan 
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Timothy Groombridge Zayed University United Arab Emirates 
Wafa Zoghbor Zayed University United Arab Emirates 
Wedad Alhabshi Ministry of Education United Arab Emirates 
Yahya Alkhoudary Buraimi University College Oman 
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Virtual Conference Platform  

 

 

Links to Virtual Rooms  
 
 

VIRTUAL ROOM 1 https://zu-ae.webex.com/zu-

ae/onstage/g.php?MTID=efd3bc4918f025c70019e254559770b4c 

VIRTUAL ROOM 2 https://zu-ae.webex.com/zu-

ae/onstage/g.php?MTID=e7add0245cba2095c89e76dff8429eb37  

VIRTUAL ROOM 3 https://zu-ae.webex.com/zu-

ae/onstage/g.php?MTID=efa1ab101fc0768a4baafe7b652ccea37 

VIRTUAL ROOM 4 https://zu-ae.webex.com/zu-

ae/onstage/g.php?MTID=ead7541f7016fe356341680ea8f6ae692 

VIRTUAL ROOM 5  https://zu-ae.webex.com/zu-

ae/onstage/g.php?MTID=e3acbb1a55b219b6c6e3ff0991399c2c5  
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Keynote Speakers  
 

  
 
 
 
 
 
 
 
 
 
 

 
David Newby 
 
Graz University, Austria 
 
From 05:15pm - 06:00pm (UAE Time) - Local Time 
 
Virtual Room 5  
 

 
 
Teaching grammar in the 21st century: a Cognitive-Communicative approach 
 
Despite a variety of innovative approaches which have positively influenced 21st-century language teaching, much 
of grammar teaching and practice materials remain rooted in traditional practices of previous centuries. One reason 
for this is that applied linguistic theories have not succeeded in bridging the gap between theory and practice by 
providing teachers with coherent sets of theoretical principles to guide them in their choice of grammar methods. In 
my lecture I shall consider how approaches deriving, on the one hand, from Communicative Language Teaching and, 
on the other, from theories of language and language acquisition deriving from Cognitive Linguistic can provide a 
solid basis for the design of grammar methodology. Moreover, grammar activities based on this Cognitive-
Communicative approach have the potential to incorporate recent 21st-century trends in modern language teaching 
such as learner-centred approaches, learning diversification and competence-based views of language. In addition to 
outlining C-C theoretical principles, my talk will be copiously illustrated with exercises and activities deriving from my 
own grammar materials and teaching. 
 
Bio 
 
David Newby was, until his retirement, Associate Professor of English Language Didactics and Applied Linguistics at 
the University of Graz, Austria, and subsequently Adjunct Professor of Language Didactics at the University of Bergen, 
Norway. He began his teacher career as an eighteen-year-old at a secondary school in Thailand; for three years he 
taught in the Language Centre of Kuwait University. He has held lectures at conferences and universities as well as 
workshops for language teachers and students in forty different countries. His main areas of interest are pedagogical 
grammar, cognitive approaches to second language acquisition, communicative language teaching, and learner and 
teacher competences. He has written grammar books, school textbooks, dramas and short stories, as well as a large 
number of academic articles. He has worked extensively for the Council of Europe and is the co-author and 
coordinator of the European Portfolio for Student Teachers of Languages. He is currently consultant to the European 
Centre for Modern Languages of the Council of Europe. 
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Keynote Speakers  
 

  
 
 
 
 
 
 
 
 

 
Doreen Ewert 
 
University of San Francisco, USA  
 
From 05:30pm to 06:15pm (UAE Time) - Local Time 
 
Virtual Room 5 
 

 
 
Extensive Reading: Maximizing Opportunities for Implicit Learning 
 
Many language students arrive in secondary or university-based ESL/EFL programs with a deficit in productive uses 
of English despite years of learning English in classrooms. It is likely that the accuracy-oriented English curriculum 
most of these students received in their primary and secondary training has contributed to this deficit in 
proficiency. Explicit instruction typical of ESL/EFL curricula can only attend to a relatively small amount of language, 
what has been described as the tip of the iceberg of what is needed to attain adequate proficiency for academic or 
professional purposes. The mass of language data “below the surface” is acquired implicitly as we engage in 
meaningful language use (Ellis, N. 2008; Seidenberg 2017). This is sometimes described as “statistical learning,” or 
the ability of the brain to build frequency-based patterns of how a language works. Despite the importance of such 
learning, approaches to engaging learners in implicit methods of language learning are rarely addressed in ESL/EFL 
curricula or in teacher development activity.  One of the most effective approaches to address this need for implicit 
learning is Extensive Reading. When well implemented, this research-based and theory-supported method 
guarantees that learners will get more of the target language “into their brains.” 
 
 
Bio 
 
Doreen Ewert is Professor in the Department of Rhetoric and Language and Director of the Academic English for 
Multilingual Students Program at the University of San Francisco. Her areas of research include second language 
reading and writing, vocabulary and fluency development, language assessment, and curriculum design and 
implementation. She presents regularly at regional, national, and international conferences, as well as providing 
workshops for pre-service and in-service teachers. Her most recent publications are (2018) Teacher and Tutor 
Conferencing in The TESOL Encyclopedia of English Language Teaching, (2017) Getting ER into the curriculum: No 
excuses! CATESOL Journal, and with Sunyoung Shin, (2015) Teachers’ conceptualizations of a reading-to-write task in 
designing a data-driven rating scale, in Assessing Writing, and (2015) What accounts for integrated reading-to-write 
task scores? in Language Testing 
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Keynote Speakers 
 

  
 
 
 
 
 
 
 
 
 
 

 
Ali Al-Issa 
 
Sultan Qaboos University, Oman  
 
From 01:00pm to 01:45pm (UAE Time) - Local Time 
 
Virtual Room 5 
  

 
 
Preparing “Professional” Teachers for an Ideologically Conflicting ELT 
 
The government of the Sultanate of Oman, like many governments around the world, actively promotes the value of 
English as a lingua franca, as the language of wider communication that will support modernization and national 
economic growth. This policy, however, creates difficulties for many teachers, who find themselves implementing 
certain practices that conflict with a vision of English language teaching (ELT) that accords with humanist values. 
Rather than promoting rich forms of engagement in English language, they find themselves adopting forms of 
instruction that reduce English to a matter of drills and skills. This essay draws on an inquiry that I facilitated with the 
help of four Student Teachers during their four-month practicum. The inquiry involved asking them to keep reflective 
journals during their placements in an effort to place their teaching in a critical perspective exposing the contradictory 
nature of their professional situation. The journals show their struggle with the ELT status quo at their cooperating 
schools, while revealing their commitment to opening up educational opportunities for their students beyond what the 
curriculum prescribes. 
 
Bio 
 
Dr. Ali Al-Issa has a Master of Arts in Education (TESOL) from University of London, U.K. and Ph.D. in Education 
(Applied Linguistics) from University of Queensland, Australia.  
Dr. Al-Issa is currently an Associate Professor of English Language Education at the Department of Curriculum and 
Instruction, College of Education, Sultan Qaboos University (SQU), Sultanate of Oman. He teaches at the present time 
English Language Teaching (ELT) Methods and ELT School Curriculum courses to undergraduate and postgraduate 
students respectively and supervises ELT student teachers during the practicum. Prior to this, he taught Content and 
Language Integrated Learning (CLIL) courses at the College of Law, SQU.   
Dr. Al-Issa has extensive experience in different areas of English Language Education and has been involved in the 
policy and planning of English Language Education for over 30 years. He has presented and published widely about 
English Language Education in Oman in local and international venues. He is a recipient of several local and 
international teaching and research awards and recognitions. Dr. Al-Issa has been the best cited Omani English 
Language Education scholar since 2005. His research interests include, but not limited to, foreign/second language 
education policy and planning and teacher training and education. 
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Keynote Speakers 
 

  
 
 
 
 
 
 
 
 
 
 

 
Mario Moya 
 
University of East London ,UK  
 
From 05:00pm -05:45pm (UAE Time) – Local Time 
 
Virtual Room 5  
 

 
 
Using Linguistically Appropriate Practice in Language Teaching and 
Learning 
 
The presence of students for whom the language of the instruction is not their first language creates unique 
challenges and opportunities for teachers -including ESOL instructors. This presentation introduces the notion of 
Linguistically Appropriate Practice (LAP) as a way to teaching and learning in diverse classrooms worldwide. The 
presentation is grounded in the latest research on language education and takes a pragmatic approach to teaching 
in linguistically diverse environments. The premise is to argue that the conception of  “method” and “methodologies” 
as traditionally understood are no longer relevant and that successful multilingual teaching is, instead, an opportunity 
for teachers to develop learners’ language skills and cultural awareness based on their own identity, personal 
differences and existing language repertoires. The presentation will explain the relationship between theory and 
multilingual practice whilst describing the profile of LAP-oriented teachers and will discuss some of the challenges 
that have been identified by instructors using LAP, including some guidance for the successful implementation of this 
approach to transform classrooms into environments where all learners have equal opportunities to participate, 
learn, grow and thrive. 
 
Bio 
Mario is a Senior Fellow of the Higher Education Academy (SFHEA) in the UK and is currently the Programme Leader 
of the Master in English Language Teaching at the University of East London (UEL), where he teaches undergraduate 
and postgraduate courses in the areas of language education, teacher training and psychology of language learning. 
He also examines and supervises PhD and EdD theses within the UK and internationally, and is a Visiting Scholar in 
Universities in Europe, USA and Asia. Mario is a consultant for the British Council on English as a medium of instruction 
(EMI) and advises Higher Education institutions in non-English speaking countries on the implementation of content-
based language methodologies for the teaching of degrees through the medium of English. He is an active researcher 
in the field of academic literacies, multilingualism and literacy practices, and the psychology of language learning with 
a focus on the role of interpersonal relationships in the classroom. He publishes widely and conducts continuing 
professional development courses on these subjects. Mario is a keynote speaker in several international conferences 
and is a member of the British Association of Applied Linguistics (BAAL) and of the British Educational Research 
Association (BERA).  
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Program at Glance  
 

Thursday 18 March 2021 
 

UAE Time 
Local time Virtual Room 5 

05:00pm-05:15pm 
Local Time Opening Session 

05:15pm-06:00pm 
Local Time Keynote Speaker 1 

 
Friday 19 March 2021 

 
UAE Time Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 

01:00pm-02:25pm 
Local Time 

Panel 01 
Student motivation 

(5) 
 

VRM: 
Nadine Jaafarawi 

Panel 02A 
Technology-based 

teaching and learning 
(4) 

 
VRM: 

Mariam Hariri 
 

Panel 03A 
Teaching language 
skills and subskills 

(5) 
VRM: 

Aimee Grange 

Panel 04A 
Teaching 

approaches and 
classroom practices 

(5) 
VRM: 

Kristine Stewart 

02:30pm-03:55pm 
Local Time 

Panel 08 
Classroom based 

research and research-
based teaching 

(4) 
VRM: 

Nadine Jaafarawi 

Panel 06A 
Teacher education 
and professional 

development 
(5) 

VRM: 
Mariam Hariri  

Panel 05 
Language 

Assessment 
(5) 

 
VRM: 

Aimee Grange 

Panel 011 
Adult and early 

childhood language 
learning 

(4) 
VRM: 

Thomai Alexiou 

04:00pm-05:25pm 
Local Time 

Panel 07A 
 يبرعلا ةغللا سیردت
 ةثیدحلا ایجولونكتلاو

(4) 
VRM 

Salah Darawsheh 

Panel 02C 
Technology-based 

teaching and learning 
(3) 

VRM 
Kristine Stewart 

Panel 03B 
Teaching language 
skills and subskills 

(5) 
VRM 

Randa Soliman   

Panel 04B 
Teaching 

approaches and 
classroom practices 

(5) 
VRM 

Thomai Alexiou 

05:30pm-06:15pm 
Local Time Keynote Speaker 2 
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Saturday 20 March 2021  

 
 

UAE Time Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 
01:00pm-01:45pm 

Local Time Keynote Speaker 3 

02:00pm-03:25pm 
Local Time 

Panel 07B 
 میلعت لوح ةیوبرت ایاضق

ةیبرعلا ةغللا   
(5) 

VRM: 
Khadija Alhumaid 

Panel 06B 
Teacher education 
and professional 

development 
(5) 

VRM: 
Hanar Atroshi 

Panel 010 
Globalization and 

bilingualism 
(5) 

VRM: 
Suhair Al Alami 

Panel 04C 
Teaching 

approaches and 
classroom practices 

(5) 
VRM: 

Helene Demirci 

03:30pm-04:55pm 
Local Time 

Panel 07C 
 ءاوتحالا :ةیبرعلاب ثدحتلا

ةیعفادلا ةراثإو  
(5) 

VRM: 
Khadija Alhumaid 

Panel 02B 
Technology-based 

teaching and learning 
(5) 

VRM: 
Hanar Atroshi 

Panel 03C 
Teaching language 
skills and subskills 

(5) 
VRM: 

Suhair Al Alami 

Panel 14 
Curriculum 

Development 
(5) 

VRM: 
Helene Demirci  

05:00pm-05:45pm 
Local Time Keynote Speaker 4 

05:45pm-06:00pm 
Local Time Closing remarks 
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Scientific Program  

 
 
Thursday 18 March 2021 

 
 
 

UAE Time 
Local time Virtual Room 5 

05:00pm-05:15pm 
Local Time Opening Session 

05:15pm-06:00pm 
Local Time 

Keynote Speaker 1:  
 

Dr. David Newby 
Graz University, Austria 

Teaching grammar in the 21st century: a Cognitive-Communicative 
approach 
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Friday 19 March 2021 
01:00pm - 02:25pm  Local Time 
 

 
Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 

Panel 01 Panel 02A Panel 03A Panel 04A 
Student motivation Technology-based 

teaching and learning 
Teaching language skills 

and subskills 
Teaching approaches and 

classroom practices 
Rana Khan  

(Kuwait) 
Motivating Students 

Intrinsically Through ESP 
and Integration of Academic 

and Professional Skills in 
EMI Context 

Maisa Obeid  
(UAE) 

Tips for Creating 
Accessible Course 

Materials 

Ghada Al Murshidi  
(UAE) 

Innovative Pedagogical 
Approaches in Teaching 

Students Literacy in 
Higher Education 

Bothaina Eisa  
(Egypt) 

Approaches to the 
Teaching of 

Shakespearean Drama at 
University 

Soad Mizher  
(KSA) 

Curate, Organize and ride 
the Wave with Wakelet 

Peter Davidson  
(UAE) 

Accommodating Students 
of Determination in the 
Classroom and During 

Assessment 

Mutaib Alotaibi  
(KSA) 

Three Effective steps for 
Teaching Writing Skills to 
Novice Arab Learners of 

English 

Zainab Aldhanhani  
(UAE) 

Oral Reading Fluency: An 
Investigation of Reading-
aloud Strategies in Private 

Schools in the UAE. 
Juwaeriah Siddiqui  

(UAE) 
Exploring Attractor States 

that Impact Motivation 
among L2 Learners of 

Arabic in UAE. 

Ouarda Khouni & 
Amany Alsabbagh 

 (UAE) 
Using Audiobooks to 

Assist Foreign Language 
Struggling Readers 

Hedieh Najafi & Winona 
Smith 
 (UAE) 

Practical Tips for IELTS 
Reading 

Eric Hagley 
(Australia/Japan) 

Internationalize your class 
room with online exchange 

Omer Salama Idris  
(KSA) 

The positive Impact of 
psychological and technical 

skills on online teaching 

Olga Samsonova  
(USA) 

Higher Education 
Students' Experience of 

Distance Learning During 
COVID-19 

Ahlam Alshehri  
(KSA) 

Motivating Writing Ideas... 

Nazanin Dehdary  
(Oman) 

From Reading for 
Comprehension to Reading 

for Transformation 

Fawzia Al Ghamdi  
(KSA) 

Design Thinking for 
Promoting Students' 

Creativity 

  Vasila Al Khaldi & 
Maisa El Gamal  

(UAE) 
Tailoring Assignments to 

Meet Individual’s 
Languages of Learning 
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Friday 19 March 2021 
02:30pm - 03:55pm  |  Local Time 
 

 
Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 

Panel 08 Panel 06A Panel 05 Panel 011 
Classroom based 

research and research-
based teaching 

Teacher education and 
professional development 

Language  
Assessment 

Adult and early 
childhood language 

learning 
Ali Shehadeh  

(UAE) 
Cooperative Language 

Learning in the L2 
Classroom: From 

Conceptualization to 
Implementation and Back 

Kara McKeown &  
Jenny Eppard  

(UAE) 
An investigation into expat 
faculty and home students’ 

expectations of a higher 
education learning 

environment. 

Peter Davidson  
(UAE) 

What every teacher should 
know about Learning-
Oriented Assessment 

Ranjani Ramnath  
(UAE) 

Learning the Script of 
Mother Tongue as an 
Adult: A Comparative 

Auto-Ethnographic Study 

Hisham Al Blushi  
& Saif Al Yarabi  

(Oman) 
Students-teachers’ 

perspectives in bridging 
students' writing gap in 

EFL 

Mahmoud Nafa  
(UAE) 

Reading Comprehension 
Texts Exploitation Strategies 

 

Jason Thompson  
(UAE) 

A language test cycle: the 
development of a speaking 

test 

Negmeldin Alsheikh & 
Shaikha Saeed  

(UAE) 
An Exploration of Emirati 
Parents’ Involvement in 
their Children’s English 

Reading  
Suhair Al Alami & 

Anjum Azeez  
(UAE) 

Intercultural Exchange 
Projects in the Twenty-
First Century: Points to 

Ponder 

Lama Mahmoud & Rima 
Al Chaar  

(UAE) 
Unleashing the Power of 

Drawing-Assisted Writing 
Activity 

Evelina Johansson 
(Sweden) 

Teachers’ experiences with 
higher-order thinking 

assessment in online EFL 
courses 

 

Bernadette Fakhry &  
Negmeldin Alsheikh  

(UAE) 
The Contextual Features of 

a Virtual Library as 
Multimodal and 

Multiliteracies Site for 
Learning 

Christine Coombe 
 (UAE) 

Classroom Management: 
Empirical and Practical 

Perspectives 

Jennifer Law  
(UAE) 

Aproaches to teacher 
professional development 

that promote diversification 
and equality in teaching and 

learning 

Negmeldin, Maha 
Alhabbash, Najah Al 

Mohammedi &  
Safa Alothali  

(UAE) 
Contesting National and 

International Standardized 
English Languages Tests 

on Test Specification 

Sanja Ivanovic  
(UAE)  

Learner Passport as a Self-
assessment Tool for 
Fostering Learner 

Autonomy among Young 
Learners 

 Abdulaziz Alenazi 
 (KSA) 

Demotivation Among ESL 
Teachers: Reducing Barriers 

to Quality Education 

Yamen Dridi  
(Oman)  

The Role of Effective 
Feedback on Developing 

Autonomous Writers 

Mais Ahmed & 
Negmeldin Alsheikh 

(UAE) 
Falling through the 

Cracks:  Transfer-students 
and English Language 
Competency Dilemma 
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Friday 19 March 2021 
04:00pm - 05:25pm | Local Time 

 
Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 

Panel 07A Panel 02C Panel 03B Panel 04B 
 يف ةثیدحلا ایجولونكتلا مادختسا

  ةیبرعلا ةغللا سیردت
Technology-based teaching 

and learning 
Teaching language skills 

and subskills 
Teaching approaches and 

classroom practices 
 يعفاشلا دمحم باحر

 )تارامإلا( 
 ةیمنت يف ةیمقرلا باعلألا رثأ
 ىدل ينورتكیلالا حضنلا تاراھم

 ةضورلا لفط
 

Mary Helen Lanaghan & 
Omar Hachemi  

(UAE) 
A 21st Century Project: 

Connecting Online and in 
the Field 

 

Jaime Buchanan  
& Tony Myers  

(UAE) 
Rethinking definitions of 

student-centred learning in 
the Gulf: Reading to Learn 

in Higher Education 

Erna Grcic  
(UAE) 

Who’s Afraid of Reading 
Poetry: Exploring Active 
Approaches in Teaching 

Poetic Texts 

Roweena Belal  
(KSA)  

 مادختساب كرداصم مظنو عمج
 تیلكیو ةادأ

 

Rania Jabr  
(Egypt) 

Lifelong learning via digital 
literacy tool and skills 

Telma Steinhagen  
& Andrea Mayr  

(UAE) 
“Make Reading Great 

Again": Introducing Active 
Reading Strategies across 

Curricula 

Huda Al Shareef  
(KSA) 

Creative Thinking, a Way 
of Successful Teaching 

 

Ashraf Alrassoul  
 )تارامإلا(

دابیألا مادختسا رثأ  تاقیبطتلاو
یسوك ةینورتكلإلا ةیمیلعت ةل

 يف ةءارقلا ةدامل فصلا
 ىلع ةلاح ةسارد :يساردلا

لوألا فصلا بالط  

Ruqaiya Al Balushi  
(Oman) 

EFL School Teachers’ 
Integration of Technology in 

the Language Classroom: 
Findings from Action 

Research 

Assel Tukhtabayeva 
(Kazakhastan)  

Touristic discourse: 
Strategies and difficulties in 

translating touristic texts 

Rawan Al Ruwaili  
(KSA) 

Using drama in teaching 
English: a holistic 

approach 

 يوازغلا دومحم
 )ایزیلام(

 ةیمقرلا ایجولونكتلا تاینقت رثا
 ةینورتكلالا تالاصتالا لئاسوو

 ةیبرعلا ةغللا ملعت يف
 

Amel Benaissa  
(Algeria) 

The Use of Online Quizlets 
and Digital Flashcards to 

Enhance Students’ Cognitive 
Skills 

Sophie Thompson  
& Emma Marsden 

 (UK) 
Teaching learners to process 

morphosyntactic cues: 
Active and passive voice in 

second language English 

Dahlia Aboulmaaty 
 (KSA) 

Instructor's Creativity to 
Motivate their Learners: 
Focusing on Vocabulary 

  دیبع ءاسیم
 )تارامإلا(

 ةلھس ةیمیلعت دراوم ءاشنإ
 ةبلطلا عیمجل لوصولا

 Sally Ali  
(Egypt) 

Strategies for Developing 
Students’ Listening Skills 

Inas Kotby 
 (Egypt) 

Recipe to Maximise 
Motivation and Stimulate 

Creativity 
 

UAE Time Virtual Room 5 

05:30pm-06:15pm 
Local Time 

Keynote Speaker 2 
 

Professor Doreen Ewert 
University of San Francisco  

Extensive Reading: Maximizing Opportunities for Implicit Learning 
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Saturday 20 March 2021 
01:00pm-01:45pm  |  Local Time 

 
UAE Time  Virtual Room 5 

01:00pm-01:45pm 
Local Time 

Keynote Speaker 3:  
 

Dr. Ali Al-Issa 
Sultan Qaboos University, Oman  

Preparing “Professional” Teachers for an Ideologically Conflicting 
ELT 

 
 

Saturday 20 March 2021 
02:00pm -03:25pm  | Local Time 

 
Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 

Panel 07B Panel 06B Panel 010 Panel 04C 
 ةغللا میلعت لوح ةیوبرت ایاضق

ةیبرعلا  
Teacher education and 

professional development 
Globalization and 

bilingualism 
Teaching approaches and 

classroom practices 
 نسیحملا ةبورع

 )ندرألا( 
 ىلع راودألا بعل ةیجیتارتسا رثا

 ثحبم يف ةثداحملا ةراھم ةیمنت
 ةلحرملا ةبلط ىدل ةیبرعلا ةغللا

 ةیساسألا

Anna Hasper   
(UAE) 

Grammar Range and 
Accuracy: achieving 

higher IELTS band scores 

Carina Rasse  
(Austria)  

Idiomatic Mastery in a 
Second Language: The Role 

of Conceptual Metaphors 

Connie Mitchell  
(KSA) 

Students Learn Research 
Strategies Using Discourse 

Analysis 

 دمحأ دمحم ةلاھ
 )تارامإلا(  

 عقاولا :ةیئارقلا ةفرعملا تاراھم
 لومأملاو

 
 

Anna Hasper   
(UAE) 

Research to Action: new 
tools for IELTS teachers 

and students 

Glenda El Gamal  
(UAE)  

Building Intercultural 
Competence: A 

Phenomenonological 
Investigation of UAE 
Engineering Students' 

Intercultural Experience 

Summer Loomis  
(UAE) 

Case Study: Classroom 
Observation of Three 
Arabic Class Sessions 

 

  يبابحالا ھلفن
 )تارامإلا(

 نیب ةیبرعلا ةغللا سیردت تایلاكشإ
 ةملوعلا قایسو عقاولا

 

Sophie Thompson & Inge 
Alferink  

 (UK) 
Using OASIS summaries 

to facilitate a dialogue 
between research and 

pedagogy 

Abdelhamid Bessaid 
 (KSA) 

Language Conflict in 
Algeria, Arabic vs French: A 

Linguistic Overview. 

Zakaria Mahmoud  
(KSA) 

Building Spoken Fluency 

  معشجلا ةداغ
 )تارامإلا(

 ءایلوأ عم لّاعفلا لصاوتلا رثأ
 ىلع ملعتلا ةطشنأ ربع رومألا
 میلعتلا يف ةیفیظولا ةباتكلا ریوطت

 يساسألا

Christine Coombe, Lana 
Hiasat & Nadia Kettell 

(UAE) 
Resource Development for 

English Language 
Teacher’s Research 

Readiness 

Bouchra Kachoub  
(UAE)  

English vs Arabic Use in 
School and the Workplace: 

The Case of Abu Dhabi 

Majed Alharbi & Abdul 
Rahman Alqifari  

(KSA) 
L2 Arab Writers’ Voices 
and Institutional Practices 

  ةشوارد دمحأ نیدلا حالص
 )تارامإلا(

 ةغللا يف ىوتسملا دیدحت رابتخا
 تاسّسؤمب نیقحتلملا ةبلّطلل ةیبرعلا
 صئاصخلاو ةیھاملا :يلاعلا میلّعتلا

 میمصتلاو
 

Salah Mohammed 
Elhassan  
(Oman) 

Making sense of Advice in 
Post-Lesson Conferences 

During Teaching in 
Teacher Education 

Sarah Hopkyns & Wafa 
Zoghbor  
(UAE) 

Translingual practices as a 
source of empowerment in 
Emirati higher education 

Ghadha Alnasser  
(KSA) 

The Impact of Interaction 
between Teachers Written 

Feedback Practices and 
Students Processing 
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Saturday 20 March 2021 
03:30pm-04:55pm | Local Time 

 
Virtual Room 1 Virtual Room 2 Virtual Room 3 Virtual Room 4 

Panel 07C Panel 02B Panel 03C Panel 014 
 ةراثإو ءاوتحالا :ةیبرعلاب ثدحتلا

  ةیعفادلا
Technology-based 

teaching 
Teaching language skills 

and subskills 
Curriculum Development 

 يبقنلا ىرشب
 )تارامإلا( 

 ةیعفاد ةراثإ - عادبإ ھبقعی عاتمإ
 ةبلطلا

Yahya Al Khoudari 
(Canada) 

The Impact of Utilizing 
Technology on Students’ 
Communication Skills in 

an ESL Traditional 
Classroom 

Larysa Nikolaeva 
 (UAE) 

Reader Response to Text 
Adaptation: A Study of 

Female Emirati 
Undergraduate Students 

Reema Qarallah 
 (Jordan) 

Let the end be your start! 
ESP curriculum 
development. 

 

  يمالس دمحم
 )تارامإلا( 

 اھرودو ةیئایمیسلا میھافملا ضعب
 ملعتم ىدل يدقنلا يعولا ءانب يف

 ةیبرعلا ةغللا
 

Babikir Siddig (Oman) 
Social Media in Teaching 

of Languages 

Mohamed Aboulela 
(Egypt)  

FlaxIt: Teaching Academic 
Collocations 

 

Safaa Abdalla Eissa  
(KSA) 

TEFL Student-teachers as 
Curriculum Co-authors: A 
case Study of Curriculum 

developers and 
implementers 

  يدامحلا ةرون
 )تارامإلا(

 نم ةءارقلا ةفاقث زیزعت :مكل تأرق
 تاسابتقالا ةكراشمو قیثوتلا لالخ

 

Syed Adil  (India) 
Rebuilding the Attention 

Span and Focus in 
EFL/ESL Classrooms in 
the Perspective of Digital 

Environment 
 

Muhammedali 
Chalikandy   

(India) 
Should we Teach 
Grammar in EFL 

Classrooms? Teachers’ 
Beliefs 

Omar Al Sawafi  (Oman) 
The Inconsistency Between 

Teachers’ Stated Beliefs 
about Implementation of 

ELT Innovations and Their 
Actual Practices 

 ةدیاجملا ءانس
 )تارامإلا( 

 ةغللا فص يف رایتخالا ةیرح
 يعماجلا ةیبرعلا

 
 

Soad Essam Mizher  
(KSA) 

Amplifying Students’ 
Voice with Flipgrid and 
Skype in the Classroom 

 

Ahmad Masrai (KSA) 
Is it phonological or 

orthographic vocabulary 
size that predict processing 
speed of L2 written texts? 

Arwa Aldawood & 
Fatimah Almeshari  

(KSA) 
Effects of Learning Culture 

on English-Language 
Learning for Saudi EFL 

Students 
  دیمحلا ةجیدخ

 )تارامإلا(
 :ِةیبرعلاب ِلصاوتلا ُتایلامج
 اًجذومن ِفُّطلتلا ُتاریبعت

 

 Nadine Jaafarawi  
(UAE) 

Enhancing UAE students’ 
Reading Comprehension 
Through a Task-Based 

Approach 

Alla Savelyeva  
(Azerbaijan) 

 Implementing project-
based language learning in 
first-year writing: Benefits 

and challenges 
 

05:00pm-05:45pm 
Local Time 

Keynote Speaker 4 
 

Dr. Mario Moya,  
University of Easts London (UK)  

Using Linguistically Appropriate Practice in Language Teaching and 
Learning 

  
05:45pm-06:00pm 

Local Time 
Closing remarks  
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Abstracts  
 

Friday 19 March 2021 
01:00pm - 02:25pm Local Time 

 
Panel 01:  
Student motivation 
Virtual Room 1 
 
20-Rana Khan Mohammed Ishaque (Kuwait)  
Motivating Students Intrinsically Through ESP and Integration of Academic and Professional Skills in EMI Context 
EMI (English as a medium of instruction) is teaching content in English to students whose first language is not English. 
The purpose of this research is to motivate students intrinsically in foundation classes, as reward and punishment strategy 
fails to motivate them. The research questions are - Does the type of English used in EMI context affect motivational 
levels among foundation students? Are there specific content areas in the EMI context which can benefit by incorporating 
ESP (English for Specific Purposes) and academic skills to enhance intrinsic motivation? 
 
The introduction of two new approaches of ESP, professional and academic skills, aim to align students’ future goals to 
their current EMI educational context. ESP is aimed at supporting learners in achieving their goals, as they struggle with 
content later during diploma programs. This is mainly due to excessive exposure to jargon and difficult vocabulary. 
Introducing academic and professional skills can considerably help students succeed in academic and professional goals 
by improving their presentation, computer and information literacy skills. The attendees will benefit from the presenter’s 
research, as she validates a considerable improvement in intrinsic motivational levels of students through incorporation 
of ESP professional and academic skills in the foundation program. 
 
30-Soad E Mizher (KSA) 
Curate, Organize and ride the Wave with Wakelet 
Communication, collaboration, critical thinking, creating, citizenship and character education are the factors that define 
what are known as 21st century skills. Students are currently more involved in the act of teaching and learning. They are 
required to analyze, research and organize information, then submit their work in group-based project presentations. In 
order to do that, content curation skills are highly valuable. Content curation is the process of sorting through the vast 
amounts of content on the web for a specific topic and presenting it in a meaningful and organized way. Content curation 
focuses on quality, not quantity. It is not about collecting links or randomly hoarding information. It is about putting 
content into context with organization, annotation, and presentation. Wakelet is an innovative tool that can help you 
“bookmark, organize and curate content from across the web and use it to create beautiful, informative and engaging 
collections” that you can share easily or add collaborators to. In this presentation, we will introduce the different ways 
educators are using Wakelet inside and outside classrooms as a tool of diversifying 21st century skills. 
 
68-Juwaeriah Siddiqui (UAE) 
Exploring Attractor States that Impact Motivation among L2 Learners of Arabic in UAE. 
The purpose of the research presented in this session is to understand the motivation of non-native Arabic learners 
and investigate how it is constructed by their learning experience (LE) in the United Arab Emirates (UAE). Non-
native Arabic learners are taught Arabic as a mandatory second language in K-12 schools in addition to being 
surrounded by a large Arabic speaking community in the United Arab Emirates (UAE), yet have low engagement 
with the Arabic language (Al-Issa & Dahan, 2011; Raddawi & Meslem, 2015). Such low language proficiency in 
the face of academic compulsion and external influences (culture, policy, and parental expectations) then needs to 
be further investigated. The present study takes in a cross-disciplinary approach, drawing in concepts from Dörnyei’s 
Second Language Motivational Self System (Dörnyei, 2005) to understand L2 learner’s motivation analyzed from a 
complex dynamic system theory lens (Larsen-Freeman & Cameron, 2008). The study employs surveys and semi-
structured interviews with L2 Arabic learners and educators with the goal of identifying and constructing the casual 
mechanisms that underly each typical learner archetype (Hiver, 2015). To prove LE is dynamic, phase 1 applies 
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concept mapping (Kane & Trochim, 2007), a complexity theory-based research technique to generate two concept 
maps comparing students' attitudes of motivation towards Arabic and how the educators perceive this attitude. In 
phase 2, 50-60 secondary school students are surveyed to assign membership to each recognized archetype and a 
few typical archetypes are interviewed. The results provide insight into the motivational dynamics of the L2 learner, 
thereby providing suitable intervention points and may contribute significantly towards L2 motivation research of 
Languages other than English (LOTE). 
 
69- Omer Salama Idris (KSA) 
The positive impact of psychological and technical skills on online teaching 
In every new experience, there are challenges. Successful teachers know how to overcome these challenges and 
create a safe, rich educational atmosphere. The presenter tackles the psychological and technical skills needed by 
teachers to survive during the pandemic. Moreover, the presenter explores the impact of the psychological and 
technical skills on online teaching and how they affect the teaching process in a positive way. Changing of the 
pedagogy had an impact on the teachers' performance. The presenter sheds some light on the skills that are 
recommended for teachers to deliver online lessons. The presenter also introduces the difficulties that teachers 
encounter, the skills they need, and the psychological impact of acquiring new skills. The presenter brainstorms with 
the audience about the challenges facing online teachers and the psychological and technical skills needed. The 
audience will be involved in the discussion about the impact of these skills. 
 
92- Fawzia Alghamdi (KSA) 
Design Thinking for Promoting Students' Creativity 
Design thinking is a mind-set method of problem solving that, if taught to students, will help shape their personalities 
and help mould them into productive citizens. This method of teaching is a process through which a student will learn 
empathy, collaboration, and creativity. It increases students' engagement in and out of the classroom. This session 
trains attendees on how to implement design thinking. Steps of presenting the topic: 

• Introduce the method to teachers. What is design thinking? How to apply it? 
• Explain how can design thinking help them in their classrooms? 
• Apply with them the "design thinking method". 
• Observe and assess teachers understanding. 
• Answer questions or inquiries raised by teachers. 
• The anticipated outcomes of this session include:  
• To provide teachers with a tool that enhances their teaching practices. 
• Help teachers to build students' character and not just teaching them. 
• By using this method teachers will help students create and improve their own 
• experiences. 
• By using this method, teachers will be able to teach empathy and apply it to many 
• problems that arise in the classroom and help encourage students on solution-based thinking. 
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Friday 19 March 2021 
01:00pm - 02:25pm Local Time 

 
Panel 02A 
Technology-based teaching and learning 
Virtual Room 2 
 
Maisa Obeid (UAE) 
Tips for Creating Accessible Course Materials 
Across the globe, the increasing number of students with disabilities in higher education is a reflection of the tremendous 
effort promoting the rights of these students to access education (Hong, 2015). Accessibility of digital course content, 
which is ultimately the most important aspect of content creation for a student, is usually the major challenge for students 
with disabilities and disability services providers.  This session will increase your knowledge and skills in utilizing 
different tools to create accessible course material formats that will ensure an accessible learning environment for all 
students and especially Students of Determination and will increase your expertise as an inclusive educator. By the end 
of the session, you will be able to use 5 tips to create accessible course materials immediately! 
 
5-Peter Davidson (UAE) 
Accommodating Students of Determination in the Classroom and During Assessment 
The UAE is a regional leader in supporting and accommodating People of Determination (2016), and Zayed University 
is at the vanguard of supporting and accommodating Students of Determination. The aim of this talk is to highlight how 
we as teachers can enrich the educational experiences of Students of Determination in our classroom and during 
assessment (Santamaría, Fletcher, & Bos, 2002). We begin by outlining some of the physical disabilities and learning 
disorders that our students may have (McCrea, 2009). We then move on to highlight the concerns that teachers may have 
about having Students of Determination in their classrooms. We then present a range of strategies that teachers can use 
to support and accommodate Students of Determination when they are in their classrooms and when they are taking an 
assessment. 
 
27-Ouarda Khouni and Amany Alsabbagh (UAE) 
Using Audiobooks to Assist Foreign Language Struggling Readers  
The conviction that audiobooks might be used to help struggling readers goes back to a strategy known as assisted 
reading where the audio recordings were used as an instructional intervention. Based on this strategy, students can listen 
to an audio recording of a selected text believing that reading along while hearing a fluent model would serve as a feasible 
approach to fluency and a method to improve students’ attitudes towards reading. In this research, we aim to implement 
this strategy to scaffold struggling readers to overcome reading anxiety, improve their pronunciation, and reading skills. 
In this regard, the majority of FL college students are struggling to read even a low-level passage which is due to different 
reasons. Thus, this study is conducted through a mixed-method design to answer two main questions: do audiobooks 
affect struggling readers’ attitudes and motivation and do the use of audiobooks scaffold to improve the reading ability 
of the struggling readers. To achieve this purpose, pre-test and post-test are used together and students are exposed to a 
set of selected texts from . The study revealed that students who used audio books overcome their anxiety and they 
improved much in their reading skills and pronunciation. 
 
75- Olga Samsonova (USA) 
Higher Education Students' Experience of Distance Learning During COVID-19 
As a result of the COVID-19 pandemic, all schools, colleges, and universities in the United Arab Emirates (UAE) 
were physically shut down and education transferred to the distance learning mode. Eighteen female undergraduate 
students at an Abu Dhabi Federal college who had enrolled in an educational summer class were the study 
participants. This study aims to find students' readiness, perceptions, and feelings towards distance learning (DL) 
utilizing a mixed-method research approach by examining students' reflective journals and their responses to the 
questionnaires consisted of qualitative and quantitative questions. Multiple categories emerged from the study: 
advantages and disadvantages of DL, assessment description, Blackboard set up, communication with the instructor, 
Collaborate Ultra, Nearpod, Padlet, classroom discussions, group work, and media resources. The study's notable 
findings showed that the college was ready and students were very well prepared for the DL. They always felt 
supported by the administration and staff. Future research on DL and findings implementation were discussed in the 
study.  
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Friday 19 March 2021 
01:00pm - 02:25pm Local Time 

 
Panel 03A 
Teaching language skills and subskills 
Virtual Room 3 
 
6- Ghadah Al Murshidi (UAE) 
Innovative Pedagogical Approaches in Teaching Students Literacy in Higher Education. 
The mixed-method study was conducted primarily to examine the advantages and the challenges that students might 
experience when they use the workshop method in their learning in a university in the UAE. A survey and interviews 
were conducted with students regarding their experience of using the method, and field notes were taken. The interviews 
took 40 minutes, and they were recorded. The workshop method activities and formats were used by teachers with 
integrating reading, writing, speaking, listening, thinking and incorporates the three major ways of learning in every 
phase - the visual, the auditory, and the kinesthetic. The methodology is designed to be flexible, enabling the teacher to 
engage the diversity of students. The workshop method objective is developing human perceptual, imaginative, and 
verbal capacities through their many derivations in oral and written forms. The structure of the workshops is designed to 
enable the students to express themselves by talking, doing and making. Students express different aspects through 
different channels and by enabling students to express themselves not only by talking but also by acting. 
 
10- Mutaib Alotaibi (KSA) 
Three Effective steps for Teaching Writing Skills to Novice Arab Learners of English 
This presentation aims to propose three-steps technique of teaching writing to novice English learners: Brainstorming, 
Folder Methodology, and Freewriting, which is expected to significantly increase students’ writing skills and foster their 
English vocabulary and grammar. First, brainstorming is used to figure out the main concepts and ideas of the topic 
assigned to the students. The goal is to encourage thinking in the 2L and planning the writing process. This will lead to 
students learning how to write with coherence and cohesion. In the Folder Methodology, the students are creating a 
portfolio of their writing for self-evaluation. Included in the folder are the final clean copy of the students' finished work, 
the early drafts, and writing assessment. Using a folder will allow each learner to track and take responsibility for the 
previous and current writing errors, which could increase student autonomy, and student reinforcement. The final step is 
"Freewriting", students are given enough time to write freely in this phase, and the goal is to keep writing despite any 
likely barriers. The presenter will reflect on his experience using these methods in his classroom, sharing ways of 
implementations, and suggested adaptations for varities of class situations and examples of the students’ writing. 
 
21-Hedieh Najafi and Winona Smith (UAE) 
Practical Tips for IELTS Reading 
Taking and teaching the IELTS is a frustrating task for both ESL/EFL students and teachers. In addition to refining their 
English language skills, the students also need to improve their time management skills. On the other hand, teachers get 
frustrated as the students cannot compete against the time. 
 
This session will share a few step-by-step test taking techniques that will help students manage their time when answering 
the reading questions in the IELTS reading section. The presenters will share their suggested techniques and a few 
samples first. Then the audience will have the chance to apply the same techniques to other examples. This session will 
help those who intend to take the IELTS or teach it as well as those who need to sharpen their general reading skills. 
 
23-Ahlam Alshehri (KSA) 
Motivating Writing Ideas... 
This presentation aims to demonstrate the reasons why developing good writing skills in English language is one of the 
most difficult skills for second language learners. The presentation introduces the importance of the writing skill. It 
illustrates some ideas that could facilitate teaching the skill in creative ways, focusing on some helpful factors to 
achieve the target goals of teaching the writing skills to second language learners.  
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Panel 04A 
Teaching approaches and classroom practices 
Virtual Room 4 
 
7-Bothaina Eisa (Egypt) 
Approaches to the Teaching of Shakespearean Drama at University 
Shakespearean drama explores what it means to be human. Shakespeare’s message is universal and his works are timeless 
and have been a source of meaning and significance for all generations. He is central to any study of literature in English. 
The aim of this paper is to illuminate various aspects of teaching Shakespearean drama. Such aspects include the reason 
why Shakespeare holds such a dominant position in the curriculum. An attempt is made to show different approaches to 
teaching Shakespearean drama and the methods that would enhance students’ understanding of his plays. Moreover, the 
paper will discuss whether students should be knowledgeable of some literary theories to help them promote critical 
assessment of the plays. The paper also discusses the issue of whether to introduce technology and performance in the 
classroom or to practice the traditional lecture method in teaching Shakespeare. How Shakespeare’s drama is a good 
source of learning language skills will also be explored. Finally, the paper also tackles an important issue regarding how 
the study of Shakespeare is vital to the future success of the students. 
 
9-Zainab Aldhanahni (UAE) 
Oral Reading Fluency: An Investigation of Reading-aloud Strategies in Private Schools in the UAE. 
Oral reading fluency, reading-aloud, is a significant skill that has a positive effect on reading comprehension. In fact, a 
number of theories and studies have shed light on the importance of integrating reading-aloud in reading programs. 
However, it has been ignored in public schools in the UAE. Therefore, the purpose of this study is to investigate the 
methods that are being used in private schools to teach this skill. Interestingly, according to the consulted literature, few 
studies have been found about oral reading fluency, in particular, in the UAE context. Consequently, this research 
addressed the gap in the literature in the UAE and Gulf Countries Council (GCC). Different instruments were used to 
collect data in two private schools in Fujairah city. The study revealed various reading-aloud strategies such as repeated 
reading, paired reading, assisted reading, rhyming poetry, modeling and choral reading. 
 
14- Eric Hagley (Australia/Japan) 
Internationalize your class room with online exchange 
Do you want your students to interact with students from other countries but don’t know how to organize that? Do you 
want your students to not only use English as an “academic” language but use it in real-world international 
communication? If the answer is “yes” then join this session! Your students can become part of one of the biggest 
language and culture projects in the world. The IVEProject is sponsored by the Japanese government and Muroran 
Institute of Technology and is free-of-charge for teachers to access with their students. Your students interact with 
students from other countries using English to communicate in a safe environment. This session introduces the 
IVEProject which has had over 17,000 students and 200 teachers from 15 countries and 50 institutions in South America, 
Asia, the Middle East and Europe participate in exchanges over the last 4 years. Research from the exchange shows that 
even students with low levels of English ability increase their interactional confidence, intercultural sensitivity, 
knowledge of their own culture, gain motivation to learn English and are more interested in other cultures after 
participating. You will learn how you can participate and more information on the research if you come to this session. 
 
22-Nazanin Dehdary (Oman) 
From Reading for Comprehension to Reading for Transformation 
Mainstream approaches to teaching reading in ELT centres around text comprehension as evidenced by the way questions 
are designed and the learning objectives are set for reading in mainstream textbooks. Such approaches view learners as 
consumers of knowledge presented in texts. As a result, students’ philosophy of education will be confined to knowledge 
transfer, memorization and reading for the sake of comprehension. In other words, nurturing a generation of non-thinkers 
who might be able to use the English language but show great inability in critical understanding and analysis of the world 
surrounding them is one of the consequences of such approaches. The question is to what extent this generation will 
succeed in their academic and professional lives in the world today where higher order thinking skills should be 
highlighted and prioritized? To rectify this perspective, teaching reading needs to move beyond functional literacy and 
should be viewed via the lens of critical literacy. The present study attempts to provoke thoughts concerning the common 
methodologies regarding reading, show their inadequacies in the world today, and familiarize the attendees with the 
critical literacy approach to teaching reading and the fact that critical literacy needs to have a place in English language 
teaching. 
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24-Vasila Al Khaldi and Maisa El Gamal (UAE) 
Tailoring Assignments to Meet Individual’s Languages of Learning 
Each student is unique in their own way, understanding the language of learning of each student helps in building the 
proper rapport with their minds. In large classrooms, the delivering methodology of the information might become a real 
challenge. This session will consist of two parts; firstly, the different languages of learning will be introduced, and this 
will be followed by an interactive activity. The session is supported by active research and results will be shared with 
the audience. The audience will take home a whole new perspective of teaching that will help them in changing the 
destiny of their students. To sum up this workshop will be your first step into a whole new concept of teaching where 
you will teach and learn at the same time. 
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Panel 08:  
Classroom based research and research-based teaching 
Virtual Room 1 
 
15- Ali Shehadeh (UAE) 
Cooperative Language Learning in the L2 Classroom: From Conceptualization to Implementation and Back 
Cooperative language learning (CLL) is an instructional approach in which learners work together in pairs or small 
groups to achieve common learning goals (Zhang, 2010). CLL has become one of the mainstream methods used in the 
second/foreign language (L2) classrooms in the last two decades to promote student motivation and student–to-student 
interaction (McCafferty, 2006). For instance, Karim (2018, p. 557) points out that “…cooperative learning activities 
have been shown to help increase student motivation, strengthen self-esteem, and promote language and communication 
skills.” 
CLL is grounded in the principles of learner-centered education (LCE), the discourse/interaction perspective of second 
language acquisition (SLA), and the socio-cultural theory (SCT) of learning. However, actual implementation of CLL 
in the L2 classroom has not been smooth and easy at all times. It has been faced with multiple cultural, social, 
administrative, contextual, and practical challenges. However, we have learnt a great deal from such implementation. In 
this presentation, I will illustrate (i) the conceptualization of CLL for L2 learning and teaching, (ii) how it is actually 
utilized and implemented in the classroom context, and (iii) what lessons we can derive from teachers’ implementation 
of CLL in the classroom situation for the underlying principles of CLL. 
 
16-Hisham Al Blushi and Saif Al Yarabi (Oman) 
Students-teachers’ perspectives in bridging students' writing gap in EFL between post basic and GFP students in some 
educational institutes in Suhar. 
The presentation will highlight the gap detected in students' English writing skills once they join higher education 
institutes. This is a small-scale study which concentrates on Sohar city, which has around four higher educational 
institutions and a large number of secondary schools. This gap has been identified through interaction with different 
students from various backgrounds over a number of semesters. This presentation shows students’ and teachers’ 
perspectives about whether this gap really exists or not. Also, the anticipated reasons for this gap are discussed and 
finally, some potential ways to alleviate this gap are suggested. This presentation will also suggest creating a platform 
that unites school teachers with college teachers to interact, share ideas, exchange experiences and discuss issues. 
 
19-Suhair Al-Alami and Anjum Azeez (UAE) 
Intercultural Exchange Projects in the Twenty-First Century: Points to Ponder 
In a global world of digital communication, one studies and works alongside individuals from varied cultural 
backgrounds. What is more, many jobs require e-communication among people, both synchronously and 
asynchronously. Stressing the importance of these two points, the presenters have been involved in intercultural exchange 
projects since Winter Semester 2013-2014. Intercultural exchange projects are technology-enabled, requiring the 
engagement of students in online communication with peers from partner classes in geographically distant and culturally 
different countries. Intercultural exchange projects do not aim to find a way to reach other cultures’ consensus about a 
particular issue; instead, they help in providing students with chances to see the world from others’ perspectives. There 
are two intercultural exchange projects in which the presenters have engaged since Winter Semester 2013-2014. The 
first project involves the university where the presenters work and a partner university in Germany, and the second 
project involves the presenters’ university and a partner university in the United States of America. The presenters will 
portray the two projects, highlighting aims; implementation; procedures; and assessment. 
 
65- Christine Coombe (UAE) 
Classroom Management: Empirical and Practical Perspectives 
Both new and veteran teachers consider the development of effective classroom management to be the most important -
- and the most difficult -- skill a language teacher can master. Classroom management refers to the procedures, strategies, 
and instructional techniques teachers use to manage student behavior and learning activities in their classrooms. It is one 
of the most talked about topics in English language teaching professional development. Why is it so important? Effective 
classroom management creates an environment that is conducive to teaching and learning. Ineffective classroom 
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management often creates chaos as teachers must discover new ways of dealing with problematic classroom situations. 
In this presentation, we will explore the research surrounding why classroom management is sometimes difficult to 
achieve and why past techniques no longer work with modern-day students. We will look at the causes of classroom 
management issues and some ways to overcome them. Finally, based on a review of the literature, techniques and 
strategies that work with teachers worldwide will be shared. 
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Friday 19 March 2021 
02:30pm - 03:55pm Local Time 

 
Panel 06A 
Teacher education and professional development 
Virtual Room 2 
 
8- Kara McKeown and Jenny Eppard (UAE) 
An investigation into expat faculty and home students’ expectations of a higher education learning environment. 
This presentation will focus on the results of an investigation into the differences in perceptions of the learning 
environment at a Higher Education Institute in the Gulf, between the mostly western educated faculty and students who 
have been educated in the Gulf. While this is not necessarily a problem or a negative phenomenon, often,faculty members 
tend to expect similar production and thinking patterns from the UAE students as students in the western world (Soneitner 
& Khalifa, 2005). Students may also have difficulties adapting to the university due to a departure from the learning 
environment that they expect and the reality of instruction at UAE universities (Diallo, 2014). In order to study these 
differences, the researchers conducted exploratory qualitative research to investigate these potential gaps in expectations 
between faculty and students at Zayed University. Ten teachers and ten students were interviewed. Questions were semi-
structured. Informants also completed a rank order exercise on the value of certain practices in the classroom. The 
presenters will first outline the process of the research project,then present their findings, and finally make some practical 
recommendations for the classroom. 
 
11- Mahmoud Sultan Nafa (UAE) 
Reading Comprehension Texts Exploitation Strategies 
The main focus of this session is to introduce some strategies for enriching reading comprehension tackling of reading 
texts and books. Firstly, it defines the concept of text exploitation and the reasons for utilizing it. This presentation also 
presents many ways of exploring reading passages at different levels of depth and from a variety of perspectives. 
Moreover, it highlights reading texts topography (TRIFLES) and introduces various ways of utilizing them to facilitate 
comprehension and increase its speed. Additionally, this presentation enables students to summarize long texts or books 
and to probe the relationship between the author and the text as well as the messages conveyed by texts through exploiting 
some strategies such as the THIEVES and SMELL techniques. Furthermore, the levels of comprehension questions are 
debated academic all through the usage of QAR strategies. Moreover, many practical engaging drills will be introduced 
through this session in order to widen students’ understanding span through using the clarity, coherence and lexical 
dimensions. 
 
36- Lama Mahmoud and Rima Alchaar (UAE) 
Unleashing the Power of Drawing-Assisted Writing Activity 
Bridging ideas and creative thinking into a written piece of writing is a critical step for students in the context of 
fundamental research modules. Especially with the non-native speaking students, embedding a drawing activity to 
connect between their ideas and words, is an invaluable approach of teaching that advocates active planning and attention 
to learners. The premise of the drawing-assisted writing activity rests on encouraging in-depth understating and 
realization of ideas by expressing them through drawing. It even encourages innovative thinking and extension of ideas 
into a complete drawn scenario. In this light, through a survey-derived results, we present an evidence of the effectiveness 
of the drawing-assisted writing activity in increasing students’ memory retention compared to only reading or writing 
and helps them to comprehend better. Samples of actual students’ drawings will be shown. 
 
39- Jennifer Law (UAE) 
Approaches to teacher professional development that promote diversification and equality in teaching and learning 
The principles of diversification and equality, when applied to the learning community, suggest an inclusive 
environment, where both the differences between individual needs and the different ways of facilitating learning are fully 
embraced. To ensure that such principles flourish in the language learning context, it is helpful to foster approaches to 
teacher professional development (PD) that mirror these tenets. 
 
Research indicates that many institutions delivering language learning still employ a top down teacher PD model. And, 
while some are seeking to enhance their framework via professional learning communities (PLCs), evidence suggests 
such groups can fail to reach their full potential; primarily, because ideas and strategies are cascaded down from the 
parent institution, which tend to stifle self-determined development. Furthermore, in international multicultural learning 
contexts, top-down approaches often fail to exploit the rich professional and socio-cultural diversity of the teacher cohort. 
This session aims to introduce and explore some of the ways diversification and equality can inform self-determined 
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teacher PD through a series of hands-on activities. Each activity will provide an opportunity to engage critically, share 
experiences, strategies and attitudes, and reflect on how we can work together to develop innovative and inclusive 
learning-friendly environments. 
 
47- Abdulaziz Alenazi (KSA) 
Demotivation Among ESL Teachers: Reducing Barriers to Quality Education 
The purpose of this study is to research and eliminate the barriers that stand in the way of the researcher's school to 
quality education. In brief, those obstacles include unmotivated ESL teachers, primarily due to a loaded curriculum and 
the lack of necessary facilities in the classroom. The objective of the study is to solve the issue of teacher's motivation 
by the establishment of a Teacher Leader position. The idea of this post lies in improving teacher student relationships 
because of replacing the managerial role of a teacher by a helper. Besides, a Teacher Leader will be a classroom supporter 
who will provide learning materials and help with the instruction. The study also proves that the implementation process 
will be timely and engage in a few stages. These will start from conducting a pilot program at the researcher's school in 
the first semester and end with the analysis of the teachers' feedback on the program, students' performance, and the 
evaluation of the independent expert. However, as the researcher concludes, the initiative of a Teacher Leader role does 
not only have the potential to deal with demotivated ESL teachers but will reduce their workload and improve students' 
academic results. 
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Panel 05 
Language Assessment 
Virtual Room 3 
 
4- Peter Davidson (UAE) 
What every teacher should know about Learning-Oriented Assessment 
The main aim of assessment is to measure students’ performance. But assessment can also be used to facilitate learning 
– what Tomlinson (2005), refers to as ‘learning validity’. In a Learning-Oriented Assessment (LOA) approach, all 
assessment, both formal and informal, contributes to learning, and assessment is aligned with the curriculum. As noted 
by Cambridge ESOL, LOA emphasizes that all levels of assessment should contribute to both the effectiveness of 
learning and the evaluation of learning outcomes. But what does this mean for the classroom teacher, and how does 
LOA impact on the classroom? The purpose of this presentation is to discuss how LOA can be implemented in the 
classroom so as to maximize opportunities for meaningful student learning. We begin by examining the importance of 
‘assessment for learning’ in order to better understand how it laid the foundation for LOA. After defining LOA, we 
turn to the main focus of this talk, which is how to implement LOA in the classroom. We outline what teachers can do 
within an LOA framework before, during, and after an assessment, in order to facilitate learning. The final section of 
this presentation addresses some of the criticisms that have been made against LOA. 
 
38- Jason Thompson (UAE) 
A language test cycle: the development of a speaking test 
There are a number of stages in a cycle of a language test. These stages are usually very similar, but a speaking test 
has unique elements at each stage of the cycle that require careful consideration and planning in order to produce a 
valid, reliable and practical test. The aim of this session is to describe each stage of the cycle using a speaking test that 
has recently been created for the English requirements courses at a tertiary institution in the UAE. It is aimed at 
participants who have an interest in test development and particularly speaking tests. 
 
The session will start with the creation of the test specifications and then will focus on the planning and development 
of the test including the tasks, marking criteria and administration procedures. The session will then cover the training 
of examiners and administrators, and the importance of piloting the test. Following this, the focus will be on checking 
the scores and reliability of examiners, and then getting feedback on the tasks and the administration that will be used 
to update and improve the test for the next administration. 
 
12- Evelina Johansson (Sweden) 
Teachers’ experiences with higher-order thinking assessment in online EFL courses 
Previous research indicates that higher-order thinking skills (HOTS) are important in L2 learning. Hence, assessment 
tasks in L2 education should ideally be designed to target these skills. This presentation reports on an investigation of 
to what degree e-assessment tasks target HOTS in online EFL courses at Swedish universities. The study found that 
the majority of courses included more HOTS e-assessment tasks than lower-order thinking (LOTS) tasks. However, a 
significant difference was detected between literature and linguistics modules. HOTS e-assessment tasks were much 
more common in literature modules than in linguistics modules. EFL instructors’ perceptions of thinking skills and e-
assessment were seen as possible explanations for the varying levels of HOTS. As a follow-up to the first study, a 
questionnaire was sent out to Swedish university instructors working with online EFL courses. While the varying levels 
of HOTS e-assessment found in the first study could not be explained by instructors’ different views on HOTS, the 
study found that most instructors intend to target HOTS through e-assessment tasks. There was, however, no unified 
idea about what constitutes HOTS. Moreover, instructors’ lack of time and technical skills were discovered as the main 
challenges in developing HOTS e-assessment. 
 
59- Negmeldin Alsheikh, Maha Al Habbash, Najah Al Mohammedi and Safa Alothali (UAE) 
Contesting National and International Standardized English Languages Tests on Test Specification and Alignment 
Analysis 
This study aimed at exploring the widely used Emirates Standardized Test (EmSAT) by using a convergent mixed 
method design. The study compared between the EmSAT and the International English Language Testing System 
(IELTS). To accomplish that, the study used the Common European Framework of Reference (CEFR) international 
standards which is used as a benchmark. The study focused on comparing the EmSAT and IELTS test specifications 
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and their alignment with CEFR standards. The test takers reported on the EmSAT in terms of five categories: Test 
Scoring, Test Presentation and Format, Test Delivery, Test Structure and Preparation Practice. The results of this study 
revealed that both the EmSAT and IELTS are not aligned properly with the CEFR standards. Moreover, the EmSAT 
aligned mostly with the lower measurement levels of the CEFR while the IELTS aligned with the higher levels of 
CFER. The test takers of the EmSAT reported some advantages and disadvantages about the EmSAT. Precisely, the 
students assigned high agreement with the EmSAT Test Scoring, Test Presentation and Format, Test Delivery 
respectively and to less degree to Test Structure and Preparation Practice. The tests trainers also raised some concerns 
about the EmSAT. The study incorporated some recommendations and implications. 
 
48- Yamen Dridi (Oman) 
The Role of Effective Feedback and productive practice on Developing Autonomous Writers 
Developing students’ writing skills has always been one of the most challenging tasks of EFL instructors. The latter 
often complain that, although they have become “composition slaves” (Hairston, 1986), no significant improvement is 
achieved. This results in both teachers’ and students’ frustration, as it has an adverse effect on students’ chances of 
academic success. Hence, the question of how feedback can enhance students’ writing skills is raised. In fact, this is 
the gist of this presentation, which investigates how feedback can be effective to develop autonomous writers. Whether 
feedback targets mainly grammatical and lexical accuracy, or fluency, idea generation, and rhetorical organization 
(Hedgcock and Lefkowilz, 1994), students are usually provided with less opportunities to practice to maximize benefit 
from it. According to the findings of the presenter’s research, this presentation suggests that a combination of effective 
feedback and productive practice improves EFL students’ writing skills.  
 
Participants in this presentation will be exposed to examples of unproductive feedback. In addition, they will learn 
about the practical strategies of using effective feedback and productive practice. After the active discussion following 
the presentation, participants will gain various insights that will be efficient in the actual practice of teaching writing 
in EFL context. 
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Panel 011 
Adult and early childhood language learning 
Virtual Room 4 
 
40- Ranjani Ramnath (UAE) 
Learning the Script of Mother Tongue as an Adult: A Comparative Auto-Ethnographic Study 
Following a comparative auto-ethnographic research design, this study highlights the trajectory in the processes 
involved in learning the script of one’s own mother-tongue for the first time – read, write, speak and structure grammar. 
A case study methodology is used by documenting the empirical inquiry into comparing two accessible learning 
mediums; firstly, aided by a MKO (More Knowledgable Other) by means of a web-delivered distance learning platform 
and the second, with a self-help nationally published book. This is a formal, one-on-one teaching and learning process 
to understand and analyse the pedagogy and curriculum of an online intervention of learning the Tamizh language in 
comparison to learning on one’s own with a book. The location of this study was set in Dubai, UAE. The findings of 
the study through documented evidence in lieu with literature, compares a pattern developed by focusing to choose the 
‘best-fit’ for an adult’s language learning strategies and processes on the basis of; nature inculcating the language’s 
historical, philosophical and sociological significance, analytics of the script and its structure, cognitive and meta-
cognitive approaches involved in teaching- learning and externally administered motivating factors such as aptitude of 
learner, retention, time provided and freedom of expression. 
 
61- Shaikha Saeed and Negmeldin Alsheikh (UAE) 
An Exploration of Emirati Parents’ Involvement in their Children’s English Reading of Primary Grades: A Mixed 
Method Study 
This study aimed at exploring the Emirati parents’ involvement in their children’s English reading in primary 
grades. The Study used an Explanatory Sequential Mixed Method design. In the first phase of the study, a 
questionnaire was distributed to parents (n=498). In the second phase of the study, (n=10) parents were 
interviewed. The study found that parents reported high involvement in terms of communication, followed by 
involvement in academic instruction and supervision, then providing reading materials, and ranking last was their 
involvement in school activities. Parents also reported some barriers that hinder them from becoming involved 
such as: lack of time, weak knowledge of the English language, family responsibilities, low SES, lack of 
communication of parents’ role in education by schools, lack of school engagement initiatives, lack of English 
reading activities, lack of English reading resources, and school's focus on Arabic activities more than English 
ones. The study revealed that parents with higher education levels and higher SES have higher involvement in their 
children’s reading than those with lower educational levels and SES. The study found that bilingual parents are 
more involved, and that parents with children in private schools are more involved than those with children in 
public schools. 
 
62-Bernadette M. Fakhry and Negmeldin N. Alsheikh (UAE) 
The Contextual Features of a Virtual Library as Multimodal and Multiliteracies Site for Learning  
Literacy today is presented and represented in sophisticated multimodalities. New ways of recording, storing, and 
presenting information changed drastically. This case study explored parents (n=8) and library personnel’s views about 
a modern multimodal library for children, where children interact and use different multimodal literacy. The study 
questions target the source of attraction for young learners to join this virtual library; the library features that captivate 
children to spend hours in the library and the literacy events that children love most.  Preliminary results of this study 
indicated that parents realized that their children spend more than four hours in the library. Parents viewed that the 
interactive features of the library sparks children’s curiosity and creativity which fuel and release their imagination, 
specially the creative blend of local heritage themes with modern technology-mediated literacy materials (e.g., camels, 
sand dunes, Arabian tents, rugs, virtual reality rooms, film-making studio for children, board games, 3D workshops, 
cozy nooks for reading, station for story-making, stop motion frame animation, the cloud-an interactive bubble-shaped 
virtual board for special needs children). These multimodal literacy activities enable children to navigate and interact 
with various virtual texts. The study offers some recommendations for research, curriculum resources, instruction, and 
library design.     
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35-Sanja Vicevic Ivanovic (UAE) 
 Learner Passport as a Self-assessment Tool for Fostering Learner Autonomy among Young Learners 
Learner autonomy counts as one of the most important aspects of language teaching and learning. It can be defined as 
a learner’s intent to plan, monitor and evaluate the learning progress. One of the key learning strategies supporting the 
learner throughout this process is self-assessment, which allows the learner to monitor the learning progress and to 
inform the future learning by setting the next goal(s). 
 
As a possible self-assessment tool for young learners, we developed the Learner Passport. The Learner Passport 
includes self-assessment criteria at progressive language proficiency levels which are represented by different 
countries. Consequently, self-assessment of learning progress is represented as a journey from country to country, 
which relates to a child’s psychological development in middle childhood, focused on concrete, not abstract, thought. 
The goal of this study was to find out learners’ opinions and attitudes towards the Learner Passport. We have 
interviewed learners aged 6-10 years. Their answers have been qualitatively analyzed for insights into understanding 
self-assessment among young language learners. Based on the results, we conclude that, in order to foster learner 
autonomy at young age, it is very important to develop suitable self-assessment tools, taking into account a child’s 
psychological development. 
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Panel 07A:  

 ةیبرعلا ةغللا سیردت يف ةثیدحلا ایجولونكتلا مادختسا
Virtual Room 1 
 

 )تارامالا(  میلعتلاو ةیبرتلا ةرازو – يعفاشلا دمحم باحر
  ةضورلا لفط ىدل ينورتكیلالا حضنلا تاراھم ةیمنت يف ةیمقرلا باعلألا رثأ
 میلعتلا" ماظن يف طارخنالا نم لافطألا ضایر ةلحرم يف نیدجتسملا ةبلطلا نكمت تایدحت كانھ ناك انوروك ةحئاج فورظ لظ يف

 لب بسحف كلذ سیل دعب نع ملعتلا ةیامع يف جمدنیل ةضورلا لفطل بذاج لخدمو تایجیتارتسا دوجو نم دبال ناكف ، "دُعب نع
 ةیمقرلا باعلألا رثأ ىلع فرعتلا ىلا فدھت يتلاو ةساردلا هذھ ءارجأب ةثحابلا تماق اذل ، مھیدل ينورتكلالا جضنلا تاراھمل ةیمنتو
 . ةضورلا لفط ىدل ينورتكلالا جضنلا تاراھم ةیمنت يف
 ةملعم نكمت اضیأو ةضورلا لفط تاجایتحا عم بسانتت يتلا ةیبرعلا ةغللا ةدام دیدحت متو ةیمقرلا باعلألا ضعب میمصت رایتخا مت
 . ةیبرعلا ةغللا ةدامل ةیمیلعتلا تاجرخملا قیقحت نم ةضورلا
 جئاتنلا تحضوأو ،يناثلا ىوتسملا – ةضورلا بالط ىلع.)2021-2020( يساردلا ماعلا نم لوألا لصفلا يف ةساردلا تیرجأ دقو
 بیردت ةیمھأ عم دیج لكشب ةیمقرلا باعلألا فیظوت ةیمھأب ةیصوت میدقت مت جئاتنلا هذھ ءوض يفو .ةنیعلا بالط ىوتسم يف امدقت
 .مادختسالا ةیلآ ىلع لافطألاو رومألا ءایلوأ

 
31-Roweena Belal (KSA) 

تیلكیو ةادأ مادختساب كرداصم مظنو عمج  
 ةنطاوملاو عادبإلاو دقانلا ریكفتلاو نواعتلاو لصاوتلا لثم ةیساسألا تاراھملا باستكا نیرشعلاو يداحلا نرقلا بالط نم ضرتفی
 نا اھناش نم يتلا دعاوقلاو ماھملا مھؤاطعإ متی ،فص لك يف .عوضوملا نم نینثتسم اوسیل نییدوعسلا بالطلاو .ةیصخشلا ءانبو
 بالطلا ىلع ،كلذ ىلإ فضأ .ةیمیدقتلا ضورعلاو ثاحبألا نم دیدعلا لامكتسا ىلإ ةفاضإلاب تاراھملا هذھ قیقحت ىلع مھدعاست
 ناك ،اذھ لك قیقحت ىلع مھتدعاسمل .ةیوناثلا ةلحرملا ةیاھن يف ةماعلا تاردقلا تارابتخا ىلا عوضخلا ةیدوعسلا ةیبرعلا ةكلمملا يف
 میظنتو ،عمج ىلع دعاست ةیمیلعتلا تفوسوركیامل كیرشو ةركتبم ةادأ تیلكیو .ىوتحملا عیمجتل ةلعاف ةادأب ةناعتسالل ةجاح كانھ
 ةبترم تاعومجم ءاشنإل اھمادختساو صاخلا كزاھج نم ىتحو تنرتنإلا ةكبش ءاحنا عیمج نم رداصملاو ىوتحملا ىلع فارشالاو
 میمصتل Wakelet تمدختسا فیك ضرعلا ةمدقم حضوتس .اھیلإ نینواعتملا ةفاضإ وأ ةلوھسب اھتكراشم كنكمی ةباذجو ةدیفمو
 هذھ ةكراشمو يلعافت ينورتكلا زاجنإ فلم میمصتو ،تاردقلاو ةءافكلا تارابتخا دراوم میظنت يف تدعاس يتلا تاعومجملا
 .QR  زومرو طقف طباورلا مادختساب نیرخآلا عم تاعومجملا

 
70- Ashraf Alrassoul (UAE) 

  ةءارقلا ةدامل ةیمیلعت ةلیسوك ةینورتكلإلا تاقیبطتلاو دابیألا مادختسا رثأ
 لوألا فصلا بالط ىلع ةلاح ةسارد :يساردلا فصلا يف

 ةثالث تاھاجتا ةجیتن مؤاشتلاو ضفرلاو لؤافتلاو لوبقلا نیب ةنیابتم تارظن يفصلا اھمادختساو دابیألا ةزھجأل نویوبرتلا رظنی
 يناثلا هاجتالا ،يفصلا لمعلا يف دابیألا مادختسال يباجیإلا ریثأتلا معدت تاسارد لوألا هاجتالا :نادیملا اذھ يف تاساردلا اھتكلس
 ةساردلا تممص .مادختسالا اذھ نع ةلخادتم جئاتن دصرت تاسارد ثلاثلا هاجتالا ،مادختسالا اذھل يبلسلا رثألا معدت تاسارد
 يف ةءارقلا تاقیبطتو دابیآلا مادختسال ةیلعفلا راثآلا ىلع فوقولل ةدحتملا ةیبرعلا تارامإلا ةلودب ةصاخ ةسردم يف تذفنو
 ةساردلا جئاتن ریشت .تانابتسالا – ةیصخشلا تالباقملا – ةظحالملا :ةیثحب تاودأ ثالث ةساردلا تمدختسا دقو ،تاغللا ةسارد
 ىلإ دوعت ةیعفادلا هذھ نأ بالطلا ةنابتسا ترھظأ دقو ،ةیعفادلاو زیفحتلا لاجم يف يدیلقتلا میلعتلا ىلع دابیآلاب ملعتلا قّوفت ىلإ

 دابیآلاب ملعتلل ُبَسُْحی َقوفتلا َّنإف نیطمنلا نیب ةیئاصحإلا جئاتنلا ةنراقم يف امأ .يمیلعتلا ىوتحملل زاھجلا ضرع صئاصخ
 تفشك كلذك .ةطباضلا ةعومجملل %82.5 لباقم ةیبیرجتلا ةعومجملا يف %100 بالطلا جئاتن تناك ثیح ،ةلیئض ةبسنب
 :ةیحاتفملا تاملكلا .يساردلا فصلا لخاد دابیألا مادختسال رومألا ءایلوأو سرادملا تارادإ لبقت يف ریبك لوحت نع ةساردلا
  .ةیمیلعتلا تاقیبطتلا – ةیعفادلا – دابیألاب ملعتلا
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 )ایزیلام( يوازغلا دومحم -91
 ةیبرعلا ةغللا ملعت يف ةینورتكلالا تالاصتالا لئاسوو ةیمقرلا ایجولونكتلا تاینقت رثا
 داز امم ةریغص ةیرق نع ةرابع ملاعلا حبصیل دارفالا نیب لصاوتلا ةعقر ةعستا لاصتالا تاینقت وا تامولعملا ایجولنكت روطت عم
 ىلا ةجاحب ةیبرعلا ھغللا تحبصا ایلاحو تافاقثلا و ةفرعملا لدابت نم ملاعلا ءاحنا ةفاك يف دارفالا نیكمتل تاغللا ملعت ةیمھا نم
 ایجولنكت تاینقت رثا لوح ؤضلا طیلست ىلا ثحبلا اذھ ىعسی اذل ةیزیلجنالا ھغللاب تاینقتلا ةیبلاغ ةمتئا لظ يف میعدتلا نم دیزملا
 ةقباسلا تاساردلل  ةنراقملا بولسا دامتعا مت ثحبلا ةیاغ قیقحتل و ةیبرعلا ةغللا ملعت يف ةینورتكلالا تالاصتالا لئاسو و تامولعملا
 ةینورتكلالا تالاصتالا لئاسو و ایجولنكتلا تاینقتل نا جئاتنلا ترھظا ةقباسلا تایبدالا ةعجارم لالخ نمو عوضوملا تلوانت يتلا
 ھغللا میلعت يف ةثیدحلا بیلاسالا دامتعا ىلع ةیبرعلا ھغللا نیمیداكا ةساردلا يصوت ھیلع و اھرشن و ةیبرعلا ھغللا ملعت يف زراب رثا
 ربكالا ةدئافلا و ةیكراشتلا اھنم نمضن ةیبرعلا ھغللا ملعت يف ةنورم و ةعرس رثكا ةئیب دیلوتل ةیدیلقتلا بیلاسالا نع داعتبالا و ةیبرعلا
 .ةیبرعلا ھغللا رشنو میلعت يف اھفیظوت يف يعسلا و ةینورتكالا تاینقتلا روطت ةعباتم لوح ةیلبقتسم  ثاحبا ءارجا ةیمھا ىلا ةفاضالاب

 
 )تارامالا( دیبع ءاسیم
 ةبلطلا عیمجل لوصولا ةلھس ةیمیلعت دراوم ءاشنإ
 ملاعلا داحنأ عیمج يف يلاعلا میلعتلا تاسسؤم يف نیقحتلملا )ممھلا باحصأ نم ةبلطلا( ةقاعإلا يوذ نم ةبلطلا دادعا عافترا ربتعی
 ةلوھس لكشت .)2015 ، غنوھ( ةئفاكتم ةیمیلعت صرفب عتمتلل ةبلطلا نم ةئفلا هذھ قح نامضل ةلوذبملا ةلئاھلا دوھجلل اًساكعنا
 ربتعت ،امك .يمیداكألا میلعتلا يف حاجنلا لموع مھأ نم ،ةینورتكلإلا ةیمیلعتلا دراوملا نم ھنمضت امب يمیلعتلا ىوتحملل لوصولا

 .ةقاعإلا تامدخ يدوزمو )ةقاعإلا يوذ( ممھلا باحصأ نم ةبلطلا ھجاوت يتلا تایدحتلا زربأ نم ةیمیلعتلا دراوملل لوصولا ةلوھس
  

 ةبلطلا عیمجل لوصولا ةلھس ةیمیلعت داوم داشنإل ةفلتخملا تاودألا مادختسا يف كتاراھمو كتفرعم ةدایز ىلإ لمعلا ةشرو فدھت
 ةفاضإلل كمامأ لاجملا ةمدقملا ةداملا حسفتسو امك .ممھلا باحصأ نم بالطلا ةصاخو عیمجلل ةزفحم ةیمیلعت ةئیب نمضتس يتلاو
 ءاھتنالا دعب هرشابم لوصولا ةلھس داوم ءاشنإل حئاصن 5 مادختسا نم نكمتتس لمعلا ةشرو ةیاھن يف  ً.اضیأ لماش ملعمك كتربخل
 .اھنم
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Friday 19 March 2021 
04:00pm - 05:25pm Local Time 

 
Panel 02C 
Technology-based teaching and learning 
Virtual Room 2 
 
2- Mary Helen Lanaghan and Omar Hachemi (UAE) 
A 21st Century Project: Connecting Online and in the Field 
Educators are increasingly tasked with designing educational experiences that enable students to build broad-based skills 
such as collaboration and problem-solving, applying relevant educational technologies in real-world contexts. As part of 
an initiative introduced in Quarter 1 of Fall 2019, the presenters employed principles of practical frameworks such as 
Design Thinking and Project-Based Learning to develop a working model for the “Savvy Travellers Workshop.” The 
workshop was piloted with students each Thursday for a period of six weeks and was worth 10% of their foundation 
English course at University College, UAE University. In teams, students researched sites in the surrounding community, 
using a variety of required and self-selected technologies to develop and present their work in a college-wide expo. A 
field trip to a local historical site enabled participating students to connect their new skills with their cultural legacy. 
 
This session will enable participants to gain awareness of how practical frameworks such as Design Thinking and 
Project-Based Learning can guide the design of 21st Century educational experiences. The presenters will discuss 
potential benefits and challenges of integrating multimedia technologies in real-world situations. Finally, they will 
provide paper and/or digital access to relevant materials, models, and resources. 
 
18-Rania Jabr (Egypt) 
 Lifelong learning via digital literacy tool and skills 
This presentation will outline the potential benefits of the use of digital literacy skills to aid both English language 
acquisition and proficiency. I will outline the importance of such skills for successful oral and written communication. 
In this presentation, the presenter will report on the efficacy of these must-have competencies. Knowing how to read, 
write, and participate in the digital world has become the new, basic foundational skill in our rapidly evolving, connected 
digital world. Having these skills expands access and opportunity for students to learn anytime, anywhere, at any pace. 
Armed with these new digital sub-skills (i.e. critical thinking, collaboration, problem solving, creativity, and 
communication), these digital literacy skills help our students communicate, engage, and work in today’s world. 
Specifically, the presenter will share the skills of reading in the form of how to explore the web, evaluating web content, 
identifying trustworthy versus fake information online. In addition to this, writing will be explored in the form of 
transforming text into a hyperlink, creating their own blogs, posting entries, and adding media tools to blogs. 
 
45-Ruqaiya Al-Balushi (Oman) 
EFL School Teachers’ Integration of Technology in the Language Classroom: Findings from Action Research 
This presentation illustrates a small-scale action research project that was carried out at Grade 11 post-basic education 
level in the Muscat governorate in the sultanate of Oman. The research used a mixed method design through the use of 
a questionnaire to investigate 24 English language teachers’ attitudes towards the use of technology in the classroom, 
followed by a language test measuring the effect of such technology use in two classes: one used as treatment and one 
as control. Major obstacles facing all teachers were practical in nature, with reservations focused on lack of time and 
resources to integrate technology. Other preliminary findings suggest major differences in technology integration 
between novice and seasoned teachers. The study further revealed that technology integration has the most potential in 
the following order: student motivation, followed by student attitudes, and finally, grades. As a result of the study, 
students who had technology integrated learning of vocabulary performed better than those who received traditional 
instruction. The presentation concludes by reviewing the limitations of the current research, and by illustrating the ups 
and downs of the research journey for the novice practitioner researcher 
 
46-Amel Benaissa (Algeria) 
The Use of Online Quizlets and Digital Flashcards to Enhance Students’ Cognitive Skills Of Retention and 
Memorization Of Vocabulary 
Research in psychology, and more precisely in cognitive science, has had significant implications for both second 
language acquisition and language teaching. Recently, many researchers have suggested that the cognitive approach to 
language learning can be useful in developing and evaluating effective computer assisted language learning (CALL) 
resources and tasks that can help create successful and long-lasting learning opportunities (Chapelle 2009; Garrett 1991; 
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Sanosi 2018). The present work aims at checking the positive role that online Quizlets and digital flashcards can have 
on EFL learners’ vocabulary gains and on maximizing the information-processing stages needed to acquire and retain 
new lexis. Particular emphasis is put on first year university students’ effective retention and retrieval of new words. To 
these ends, a quasi-experimental research was conducted and students’ improvement was evaluated by means of a pre 
and post vocabulary test. Unlike the control group students, the experimental group participants were introduced to the 
computer and the mobile version of the Quizlet website. The aim behind such training was to develop three aspects of 
their vocabulary acquisition, namely their passive vocabulary, their active control vocabulary, and their active free 
vocabulary. 
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Panel 03B 
Teaching language skills and subskills 
Virtual Room 3 
 
32- Jaime Buchanan and Tony Myers (UAE) 
Rethinking definitions of student-centred learning in the Gulf: Reading to Learn in Higher Education 
ELT pedagogy has been dominated by socio-constructivist theorists, such as Vygotsky, Piaget, and Thornbury, who have 
contributed classroom practices that have resulted in a focus on student-centred learning, with a special emphasis placed 
on reducing teacher talk, and maximizing the time students spend engaged in communicative activities. These Western 
practices have spread across the globe, including in Gulf HE classrooms. This presentation will challenge the appropriacy 
of such an approach in teaching academic language and literacies. It will argue that true learner-centred teaching practices 
need to take account of the student’s learning trajectory, specifically in this case in regard to their higher education 
apprenticeship. Based on the pedagogical framework developed by the Sydney School theorists, this presentation will 
explore whether teaching academic reading may be an area where students could benefit from a more directed approach, 
particularly during the transition from secondary to tertiary education where students may lack the necessary knowledge 
or skills to succeed. It will argue that factors including K-12 education, exposure to higher education, and the rapid socio-
cultural development of society here in the UAE may require teachers to adopt what appears to be a more teacher-centred 
approach in order to make their classrooms truly learner-centred. 
 
42- Telma Steinhagen and Andrea Mayr (UAE) 
“Make Reading Great Again": Introducing Active Reading Strategies across Curricula 
Despite calls to action by many curriculum auditors that there is an urgent need for the development of reading skills 
across disciplines, this skill is still being neglected across curricula. Educators from different disciplines express concern 
that students do not read and instead rely on slides to pass standardized tests. In the short term, this type of learning 
appears to be effective and the test methods claim that the learning outcomes have been measured objectively and met. 
However, in the long term, students will not acquire a skill that is essential for their empowerment in education, i. e. 
learners taking ownership for their learning and being able to monitor their own learning process. Therefore, in our 
project we introduced different academic reading strategies. Accordingly, we focused on process- rather than product-
oriented learning. Student feedback on their learning experience turned out to be overwhelmingly positive. We then 
analyzed this student feedback using explorative-interpretative methods in order to discover how introducing reading 
strategies can change students’ attitudes towards language use and production. 
 
In this presentation, we first demonstrate the reading strategies and then discuss how reading can enhance overall 
language skills based on students’ reflections we collected as primary data. 
 
50- Assel Tukhtabayeva (Kazakhastan) 
Touristic discourse: Strategies and difficulties in translating touristic texts 
Following the rapid growth of the tourism industry worldwide, translation has become one of the most practical means 
of cross-cultural tourism promotion. In fact, tourism promotional materials are considered one of the most translated 
types of texts in the world today. Different cultures have different ways of communicating, which in turn affects the 
stylistic features of touristic texts. These stylistic differences are a key challenge for translators, whose role is to produce 
an effective translation in the target language in order to attract and persuade potential tourists in that language and 
culture. This paper analyses the style of an existing published translation of a tourism website and discusses the cultural 
challenges and changes involved. 
 
53- Sophie Thompson-Lee and Emma Marsden (UK) 
Teaching learners to process morphosyntactic cues: Active and passive voice in second language English 
This study aimed to teach learners to use morphosyntactic cues to aid comprehension and production of the passive 
voice. A few studies have investigated whether second language (L2) learners benefit from explicit information (EI) 
about such cues (Andringa & Curcic, 2015; Hopp, 2017). However, no studies have given learners repeated explicit 
practice in using morphosyntactic cues during online processing. Computerised training forced learners’ attention on the 
function of verb morphology -ed versus -ing (and, separately, by) for assigning subject/object roles. 
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1) The boy is called [by the man]. 
2) The boy is calling [the man]. 
 
73 upper-intermediate Chinese learners of English were assigned to: 1) EI + cue-focused practice, 2) EI + input flood, 
or 3) test only. 29 English L1 speakers were also tested.  Outcome tests included; visual world eye-tracking, written 
grammaticality judgement, written production, oral production, and an awareness questionnaire. Results suggest that 
learners benefitted from EI + practice in using morphosyntactic cues for assigning subject/object roles. The cue-focused 
practice group made comprehension and production gains sooner than the input flood group. These findings indicate that 
processing behaviours can be changed by instruction, suggesting that teaching grammatical cues may be beneficial in 
the language classroom. 
 
57-Sally Ali (Egypt) 
Strategies for Developing Students’ Listening Skills 
Students listen mostly to their teachers. Harmer (2012) refers to this comprehensible input as being very useful for 
language acquisition. Pre-listening activities are the most important activities since they provide the students with the 
necessary background, guidance, and direction to achieve the objectives (Chastain, 1988). Students need linguistic 
knowledge and background knowledge when they start listening to the assigned passages. In addition, they should be 
motivated by the teacher to feel confident enough to perform the given tasks. Richards, (1983, p.235) pointed out that 
the most important criterion for choosing listening comprehension activities is “the degree to which they relate to 
teaching rather than testing objectives.” Post-listening, on the other hand completes the sequence that was begun and 
provides them with feedback on how well they understood and accomplished the task, as well as gives them the ability 
to use what they have learned in other situations. This presentation will introduce strategies to develop students’ listening 
skills. The presenter will refer to various types of assessment and provide teachers & students with important ways for 
assessing and developing auditory and aural skills. Detailed handout with activities will be provided. 
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Friday 19 March 2021 
04:00pm - 05:25pm Local Time 

 
Panel 04B 
Teaching approaches and classroom practices 
Virtual Room 4 
 
25- Erna Grcic (UAE) 
Who’s Afraid of Reading Poetry: Exploring Active Approaches in Teaching Poetic Texts 
With its aesthetic and spiritual dimension, poetry aims to bestow new perceptions of life upon its reader, however, the 
fact that poetry analysis has become part of the assessment mechanism in standardised tests such as MAP, SAT, or 
IGCSE, has turned it into a real educational challenge. Poetry is embedded in both the Common Core based US 
Curriculum and the National Curriculum for England so as to allow students insight into the poems from diverse literary 
heritages. Methods of teaching poetic texts have been developed with the purpose of easing the students’ understanding 
and boosting their interest, as well as of developing required competencies. Educators’ goal is to find successful 
methods of conveying meaning in today’s culturally diverse classrooms in order to create a conductive context for 
hermeneutical activities. The emphasis is on active teaching approaches, where students are given tools to access the 
ideas behind the poetry, enabling them to develop meaningful interpretations. This paper condenses the major ideas 
about active approach in poetry teaching focusing on the form, structure, language, imagery, voice, and on the cultural 
and socio-historical background mirrored in the settings and characters, in order to get the students to successfully read 
and analyse poetry. 
 
33- Huda Al-Shareef (KSA) 
Creative Thinking, a Way of Successful Teaching 
Creative thinking is the ability to look at things differently, and find new ways of solving problems. Creative thinking 
skills are not just for ‘creative types’ like artists and musicians. Educators can benefit from creative thinking from time 
to time regardless of whether they view yourself as a creative type of person or not, and they can learn some useful 
skills and techniques which will enable them to tap into that creative ‘right-brain’ thinking and bring a new perspective 
to innovation, problem-solving and managing change. 
 
There are a number of tools and techniques that can be used to stimulate creative thinking. These include brainstorming, 
techniques such as mind-mapping and rich pictures, and role-play techniques. There is considerable skepticism about 
many of these techniques. However, most if not all have some evidence behind their effectiveness. It is worth keeping 
an open mind when you try them. 
 
37- Rawan Alruwaili (KSA) 
Using drama in teaching English: a holistic approach 
The success of acquiring a second language in formal schooling settings can be challenging and laborious, especially 
with difficulties in traditional classrooms such as large classes, rigid curriculum, time limitation and demotivated 
students where teachers struggles to achieve and maintain positive learning outcomes. Therefore, using a suitable 
approach for teaching English is crucial. The presenter will introduce the drama as a holistic approach to the language 
teaching and learning, an approach that can address the theoretical and practical aspects of the language while satisfying 
the students’ physical, mental and psychological needs. Discussing how it could be an effective tool to capture the 
attention of students and give them opportunities to explore the language, therefore enhancing their learning outcomes. 
Drama being a universal concept that relates to the human condition, not only provides a natural context, but also 
develops language skills. The presenter will draw on personal experience, both as an observer (participating in the 
drama course at the English institution at the university of Delaware in 2018) and as educator (teaching in various 
environment since 2013). The presenter will share exam examples of the dram-based activities suitable to use with 
different ranges of proficiency levels and ages. 
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41- Dahlia Aboulmaaty (KSA) 
Instructor's Creativity to Motivate their Learners: Focusing on Vocabulary 
 
Bejamin Franklin once said, “Tell me and I forget. Teach me and I remember. Involve me and I learn”. Teaching 
approach is absolutely changing into focusing more on the students’ involvement in the sessions rather than the 
instructor doing the whole job with students sitting as recipients only. The majority of students usually become bored 
of textbooks and monotonous classes. Students need to have a mini-real-life experience inside the classroom, with their 
classmates, to be able to face the real world and to be motivated to learn. The instructor is expected to think out of the 
box and achieve them in their classrooms. In a 30-minute workshop, the presenter will share various engaging creative 
activities concentrating on how to teach vocabulary using games. The attendees will be involved in teaching / learning 
setting, similar to classroom environment. 
 
63- Inas Kotby (Egypt) 
Recipe to Maximise Motivation and Stimulate Creativity 
Providing students with multiple ways to access content improves learning (Hattie, 2011). Having this in mind, I use a 
recipe which mixes and matches features and processes of Project and Inquiry Based Learning together with 21st 
century workplace skills, and link them to literature and 21st century themes for Academic Writing courses for grades 
11 and 12. 
 
Learners analyze the American and British literary works that they’re studying using 21st century skills. They make 
links between 18th,19th and 20th century writers’ use of 21st century themes to present-day concepts and applications 
of the themes. As part of teaching methodology, I rely on Walter Mackenzie (2014), whose research found correlation 
between skills valued in 21st century workplaces and the path of human learning and productivity. During the 
presentation, I will discuss the objectives, processes, procedures and outcomes of the recipe. During each step, the 
learners and myself will evaluate the outcomes using rubrics. The evaluations show that the ingredients help provide 
methods of individualizing and pluralizing teaching, thus providing students/learners with multiple ways to access 
content and enhance engagement in learning. Our curiosity about the learning process persists, therefore, other research 
may emerge to progress and enhance current teaching and learning. 
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Saturday 20 March 2021 
02:00pm - 03:25pm Local Time 

 
Panel 07B:  

ةیبرعلا ةغللا میلعت لوح ةیوبرت ایاضق  
Virtual Room 1 
 

 )ندرألا( نسیحملا ةیورع -90
 ةیساسألا ةلحرملا ةبلط ىدل ةیبرعلا ةغللا ثحبم يف ةثداحملا ةراھم ةیمنت ىلع راودألا بعل ةیجیتارتسا رثا
 بلغا ھیلع تدكأ ام اذھو ةیساسألا ةلحرملا ةبلط ىدل ةثداحملا ةراھم ةیمنتو معد يف يباجیا لماع راودألا بعل ةیجیتارتسا ربتعت
 ،يتوصلا مغانتلا ةراھم كلتمیو ةمیلس ةروصب فورحلا قطنیو ظافلألا ءاقتنا نم بلاطلا نكمتی اھلالخ نم يتلاو ةقباسلا تاساردلا

 يف ةیساسالا ةلحرملا  ةبلط ىلع اھقیبطت مت يتلاو ،ملعتلا ةیلمع يف ًایسیئر اًرود بعلی ةیجیتارتسالا هذھ لالخ نم بلاطلا نأل
 ةیفصلا ةفرغلا لخاد اھقیبطت مت امك ،ةیوغللا تاراھملاو تاردقلا يف اوفلتخی ابلاط )16( عقاوب ،مألا انتغل ةیبرعلا ةغللا ةدام
 ثیح .يحرسم لكشب اھذیفنت نكمی يتلا صصقلا ضعبب ةناعتسالاب ،ةجھنمم سوردو ةینمز ةطخ نمض ةداملا ملعم فارشإبو
 ىلع لمعتس راودألا بعل ةیجیتارتسا نإف ةمھملا ةیتایحلا فراعملاو دیلاقتلاو تاداعلا ضعب ةبلطلا باستكاب لیلحتلا جئاتن تنیب
 ةایحلا يف ةیساسألا تاراھملا طسبأ دحأ ىدعتی ال ةبلطلا نم بولطملاف ،لاعف لكشبو ةبلطلا ىدل ةثداحملا ةراھم ةیمنتو نیسحت
 جئاتنلا هذھ ؤض ىلعو دیعبلاو بیرقلا لبقتسملا يف ةبلطلا ىدل ةیوغللا ةلیصحلل امعاد نوكتل اھنیسحتو اھتیمنت نكمی يتلاو ،ةیمویلا
 عم ةیمیلعتلا ةیلمعلا نیسحت يف ةیمھأ نم اھل امل طشنلا ملعتلا تایجیتارتسا ىلع نیملعملا بیردت ةرورض ىلع ةساردلا يصوت
 .ىرخا لحارم ةبلط و رثكا سرادم لمشی لكشب تاساردلا عوضوم لوح ةیلبقسملا تاساردلا نم دیزملا ءارجا

 
 )تارامالا( دمحأ دمحم ةلاھ
لومأملاو عقاولا :ةیئارقلا ةفرعملا تاراھم  
 ةءارقلا تایلمعو يئارقلا مھفلا تاراھم اھلالخ نم بلاطلا ملعتی ثیح ،لبقتسملل بالطلا روبع ةباوب يھ ةیلودلا تارابتخالا
  ةیبرعلا ةغللاب اھسردی يتلا ىرخألا داوملا يف زاجنإلا ىلع ةردقلا ھبسكت يتلا ةیئارقلا ةفرعملا ةراھم كالتما عیطتسیو اھتایوتسمو
 ةیعمتجم ةوحص قیقحتل ىعسن اننإف انھ نمو ،يلودلا ىوتسملا ىلع مھرئاظنب بالطلا ىوتسم سیقت يتلا تاراھملا كالتماو
 ،يملاع ىوتسم يوذ ةبلط جرختو ةفرعملا ىلع مئاقلا داصتقالا يف ةدیشرلا انتدایق ةیؤر ققحتو انبالط ىوتسمب يقترت ةیمیلعتو
 :لالخ نم كلذو ةیلبقتسملا مھنھمو مھلامعأ ةدایر نوعیطتسی

 ةرشابملا ةمولعملا نع ثحبلاو لھسلا نم دعاصتت يتلا ةلئسألا اھلوح رودت يتلا صوصنلا نم ةعومجم يف ةبلطلا بیردت -
 .صوصنلا كلت نم ّصنل ةیصوت ةباتك وأ اھقدص نم ّققحتلاو صوصنلا كلت فیلوتو ركفتلاو مییقتلا ىلإ ام ةلمج ریسفت ىلإ

 نأو ةقالطب ةءارقلا ةعباتمو ،)ةیطخلا ریغو ةیطخلا( اھعاونأب صوصنلا ةءارقل ربصلاب يلحتلاوّ دلجتلا ىلع بالطلا دیوعت -
 رایتخا( اھنمو مھیلع حرطت يتلا ةلئسألا نع لوقعم لكشب ةباجإلا نم اونكمتی يك مھفو ةعرسبوّ ةقدب اًصن بالطلا أرقی
 .)لكاشملا ةجلاعمو فاشتكا ،رّكفتلاو مییقتلا ،مادختسالا ،مھفلا ،تامولعملا دیدحت ،ةءارقلل مئالملا صنلا

  :ةیتآلا رواحملا ىلإ لمعلا ةقرو قرطتت
 ةیلودلا تارابتخالا موھفم -
 اھددعو اھعاونأو ةیلودلا تارابتخالا يف تارامإلا ةلود ةكراشم نم فدھلا -
 .اھجئاتنو ةیلودلا تارابتخالا يف تارامإلا ةلود تاكراشم -
 .اھبالط جئاتنل ةیلبقتسملا تاعقوتلاو تارامإلا ةلود تاحومطو ةیلبقتسملا ةیؤرلا -
 PISA يف ةءارقلا تایلمعو صوصنلا عاونأ -
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 )تارامالا( يبابحالا رصان يدھم ھلفن  – 88
 ةملوعلا قایسو عقاولا نیب ةیبرعلا ةغللا سیردت تایلاكشإ
 ةقلعتملا تاسایسلا ززعت تاسایسب ةینطولا اھتیوھو لب يداصتقالاو يسایسلا يف اھلبقتسم داعبا دفر ىلع عمجأ ملاعلا لود صرحت
 ىلع دارفألاو نكامألا غبصت ةمس تتاب ةیوغللا ةیددعتلا نأ كاردإو مالا ةغللاب ربكألا مامتھالا ءالیإ عم تاغللا سیردتو تایوغللاب
 نیرشعلا نینرقلاب تطبترا يتلا ةملوعلاب طبترملا يداملاو يضارتفالا كارحلا ىلإ ھنم بناج يف كاردإلا اذھ ىزُعیو ،دیازتم وحن
 مت اذا مالا تاغللا يثدحتمل ةبسنلاب ملعتلا صرف يف ًایبلس اًریثأت كانھ نأ ةفلتخملا تاساردلا تحضوأو .نیرشعلاو يداحلاو
 دیفتو .دلبلا يف ةدئاسلا ةغللا ملعت ىلع مھیدل زفاحلا دوجو مدعو "دفاولا" رصنعلا ةبلغ بناج ىلا نییلصألا ناكسلا نم "اھشیمھت"
 يف يملاع عجارت كانھ نأ نیح يف ،اًمات اًمھف اھنومھفی ال تاغلب نوسردی ملاعلا لافطأ نم 40 % ىلإ لصی ام نأب تاءاصحإلا
 .كلذ نم ةیزیلجنإلا ةغللا ءانثتسا عم ،ةدحتملا تایالولاو ةدحتملا ةكلمملا لثم لود يف ةصاخو ىرخألا تاغللا ةسارد تالدعم
 نم ریثكلا يوحی ،عّونتلاو ءارثلا يف ةیاغ يراضح يركف ّيفاقث ثارت ىلإ روبعلل ةیسیئرلا ةباوبلا لكشت ّةیبرعلا ةغللا نأ ثیحو
 زكترت دبال ھنأ ىلع ریراقتلاو تاساردلا تعمجأ ،اھنیب امیف ملسلا قیقحتو بوعشلا نیب نواعتلا رصاوأ دیطوت وحن ةلئاھلا تارَّدقملا

 دیدج لبقتسم قلخ يف "اھتیعقاو" و اھتیمھأ ززعت "تاینواعتلاب" ىمست ئدابم ةثالث ىلع اھتاقیبطتو ةیبرعلا ةغللا سیردت تاسایس
  :ةیلاتلا بناوجلا نواعتو فتاكتب ةیداصتقالاو لب ةیركفلاو ةیفاقثلا اھتیوھ لیكشت يف

 .تاعمتجملاو دارفألا ىدل ةریغتملا تاجایتحالا باعیتسا •
  عقاولاو لومأملا ایاضق ةجلاعم يف ةیلومشلا •
 لولحلاو لئادبلا داجیإ يف ةیقطنملاو دیدجتلا •

 تایدحت ،نیملعملا لیھأت ، سیردتلا قئارط ،بلاطلاو جھانملا ،ةیلاحلا ةیمیلعتلا تاسایسلا :اھنم ةدع رواحم ةثحابلا لوانتت فوسو
 .تاحرتقمو تایصوت ،تابقعو

 )تارامالا( معشجلا ةداغ -77
يساسألا میلعتلا يف ةیفیظولا ةباتكلا ریوطت ىلع ملعتلا ةطشنأ ربع رومألا ءایلوأ عم لّاعفلا لصاوتلا رثأ   

 ىلع ةمئاق ةدحو مادختساو ،ةیفیظولا ةباتكلا يف فعّضلا ةرھاظ جالعل ةیلمعلا تاوطخلا ىلع فرعتلا ثحبلا فدھتسی
 ،ةیفیظولا ةباتكلا ةراھم ةیمنت يف ھتیلعافو كلذ رثأ ىدم سایقو ،ةیمیلعتلا ةیلمعلا يف رومألا ءایلوأ كارشإو ةیباتكلا تاداشرإلا
 مھو ایندلا ةیئادتبإلا ةلحرم يف ةلثمتم ةدحاولا ةیبیرجتلا ةعومجملا میمصت ىلع مئاقلا يبیرجتلا ھبش جھنملا ثحبلا مدختساو
 ،ةدحتملا ةیبرعلا تارامإلا ةلود يف ةفرعملا راد ةسردم يف ةیلودلا ایرولاكبلا سرادم نم يئادتبالا يناثلا فصلا بالط
 سمخ ،ةطقن ة رشع سمخ ةنمضتم ةیباتك تاداشرإ ةنمضتم ةمئاق تدُعأ ثحبلا فدھ قیقحتلو .ةبلاطوً ابلاط 37 مھددعو
 ءادأ سایقم مادختساو ،اھبیترتب ةصاخ اھنم سمخو ،اھتاعوضومب ةصاخ اھنم سمخو ،ةیملعلا تاعوسوملاب فیرعتلاب ةصاخ
 ةباتكلا ةراھمل تالاجم عبرأ يف بلاطلا ءادأ سایقل ،يدعبو يلبق رابتخاو ،ةلئسأ ةرشع ىلع لمتشم رمألا يلو عم لصاوتلا
 مدقت دوجو نع جئاتنلا ترفسأو .تارامإلا ةلود نع ةیحایسو ةیفارغج ةیملع تاعوسوم فیلأتو ،ثحبلا يف ةررقملا ةیفیظولا
 رابتخالا يف ةبلطلا هرھظأ امو ،ثحبلل يراجلا قیبطتلا ءانثأ ظحُالی ام وھو ،ةیفیظولا ةباتكلا ةراھم روطت يف يباجیإ رثأو
 اھتیلعاف ىدمو تاداشرإلا ىلع ةمئاقلا ةیفیظولا ةباتكلا ةدحو ةیمھأ ىلع لدی امم ،يلبقلا رابتخالا يف مھجئاتنب ةنراقم يدعبلا
 .رومألا ءایلوأ عم لصاوتلل ةلاّعفلا تاسرامملا ریوطتو ،ةیئادتبالا ةلحرملا ةبلط ىدل ةباتكلا تاراھم بلاطلا باسكإ يف
 
  )تارامإلا( ةشوارد دمحأ نیدلا حالص -85
 :يلاعلا میلّعتلا تاسّسؤمب نیقحتلملا ةبلّطلل ةیبرعلا ةغللا يف ىوتسملا دیدحت رابتخا

میمصتلاو صئاصخلاو ةیھاملا اجذومن دیاز ةعماج   
ُ دعاُست اّھنأل ؛يلاعلا میلّعتلا تاسّسؤمب مھقاحتلا لبقُ ةبلّطلا اھل ُعضخی يتلا ةّمھملا تارابتخالا نم ىوتسملا دیدحت ُتارابتخا ُّدُعت
 اھقیقحت بولطملا ةیوغللا تاراھملاب مھدّوزت يتلا جماربلاب مھقاحلإ مث نمو ،مھتایوتسمل اقفو ةبلّطلا فینصت ىلع تاسّسؤملا هذھ
 .ةیعماجلا ةلحرملا يف

 ،يلاعلا میلّعتلا تاسّسؤمب نیقحتلملا ةبلّطلل ةیبرعلا ةغللا يف ىوتسملا دیدحت تارابتخا ىلع فوقولا ىلإ ةساردلا هذھ تفدھ دقو
 ىلإ ةساردلا تمسقنا كلذ ىلع ءانبو ،اھجئاتن نم دیفتسنو اھللحن فیكو ،اھسیقت يتلا تایافكلاو اھصئاصخو اھؤانب :ثیح نم
  :نیمسق
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 .ھتیقادصم نم ققحتلاو ،ھسایق بیلاسأو ،ھئانب قرطو ،رابتخالا موھفمل يوبرت ریظنت میدقتب ينع يذلاو ،يرظنلا بناجلا :لوألا
 .اھزییمتو ةلئسألا ةبوعص يلماعم ىلإ ةفاضإ ،اھتغایص قرطو ،ھتلئسأ تافصاومو ،رابتخالا تافصاوم لودج لوانت امك

 اھمجح غلب ةیئاوشع ةنیع ىلع قبط دقو ،ةیبرعلا ةغللا يف ىوتسم دیدحت رابتخا میمصتب متھا يذلاو ،يقیبطتلا بناجلا :يناثلا
 ،رابتخالا تارقف اھسیقت يتلا ةیعرفلاو ةیساسألا تاراھملاب ةمئاق دادعإ میمصتلا ىعار دقو ،دیاز ةعماج نم ةبلاطو ابلاط )255(
 دصرو رابتخالا حیحصت دعبو .)اجذومن دیاز ةعماج( يلاعلا میلعتلا تاسسؤم تاجرخمو ةیوناثلا ةلحرملا تاجرخم ىلع ءانب
 صلخو ،اھزییمتو ةلئسألا ةبوعص يلماعمل اقفو رابتخالا تارقف للح امك ،تایوتسم سمخ ىلإ جئاتنلا كلت ثحابلا ّفنص ھجئاتن
 زییمت يف ةقدلاو ةیدایحلاو ةیرایعملاب مستی ةیبرعلا ةغللا يف ىوتسم دیدحت رابتخا ىلإ سسؤت نأ اھنأش نم تایصوتو جئاتن ىلإ
 .يلاعلا میلعتلا تاسسؤمب نیقحتلملا ةبلطلا تایوتسم
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Saturday 20 March 2021 
02:00pm - 03:25pm Local Time 

 
Panel 06B 
Teacher education and professional development 
Virtual Room 2 
 
51-Anna Hasper (UAE) 
Grammar Range and Accuracy: achieving higher IELTS band scores 
Many learners believe that exam practice and learning exam techniques are key to achieving higher grades. However, 
many issues connected to test-takers’ performance relate to their inability to show appropriate range and use of 
grammar in the written or spoken context required in the IELTS test. For the higher band scores, the use of a range of 
complex grammar needs to be demonstrated and learners need to be able to do this accurately, flexibly and with fluency. 
Often, learners spend a great deal of time studying complex grammar rules and completing grammar exercises in order 
to improve their GRA score. However, a good score in this area depends as much on the range of structures used as on 
the accuracy of those structures; test-takers need to demonstrate a variety of appropriate grammatical structures to 
express their ideas clearly whilst demonstrating sufficient accuracy at the same time. 
 
During this practical session, participants will explore the GRA band descriptors in detail and explore what 
grammatical range looks like in context. Participants will take away an awareness of the importance of teaching 
contextualized grammar and some practical activities to facilitate the development of learners’ grammatical range and 
accuracy in the classroom. 
 
52- Anna Hasper (UAE) 
Research to Action: new tools for IELTS teachers and students 
Teachers play a critical role in preparing students for the IELTS test. However, research also revealed that a lack of 
standardised approaches, inadequate awareness of assessment and different teaching practices reduce the overall 
effectiveness of many programs. Consideration of appropriate methodologies was strongly recommended. 
The IELTS partners sprang into action to develop greater resources to support teachers and test-takers and, in doing 
so, have demonstrated that research can deliver practical solutions. This presentation, intended for IELTS teachers and 
program managers, will focus on new tools to assist them, including face-to-face and online teacher training programs. 
The session will also include updates on IELTS Progress Check, Masterclasses, IELTS Assist tools, and IELTS Focus 
workshops, all of which can enhance English language programs. Participants will consider how these tools can be 
utilized effectively and adapted to a range of specific contexts. 
 
54- Sophie Thompson-Lee and Inge Alferink (UK) 
Using OASIS summaries to facilitate a dialogue between research and pedagogy 
Language teachers report having limited direct contact with research and research findings despite generally positive 
perceptions of research (Borg, 2009; Marsden & Kasprowicz, 2017; Nassaji, 2012). This contribution presents one 
large-scale initiative to bridge the research-pedagogy divide: Open Accessible Summaries in Language Studies 
(OASIS; oasis-database.org). OASIS aims to facilitate interaction between research and pedagogy, by making research 
into language learning, language teaching, and multilingualism physically and conceptually accessible. The freely 
available, one-page OASIS summaries, written in non-technical language, provide information about what the study 
was about, its importance, what the researcher(s) did and found. Three major international journals now require authors 
to write these summaries (Language Learning, The Modern Language Journal, and TESOL Quarterly), and many others 
encourage their authors to write them. We discuss how OASIS summaries have contributed to professional 
development activities, focusing on their role in a large UK government funded initiative: The National Centre for 
Excellence for Language Pedagogy (ncelp.org). We describe how summaries have been used in packages of 
professional development activities with teachers and teacher educators and in self-organised teacher groups. We 
provide data on teacher confidence and attitudes to the professional development and a frank account of some of the 
challenges. 
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66- Christine Coombe, Lana Hiasat, Nadia Kettell (UAE) 
Resource Development for English Language Teacher’s Research Readiness 
Within the field of TESOL/Applied Linguistics, research has many definitions. In the early 1980s, research meant 
linguistic analysis or statistical studies but in the past three decades, the variety of research types has proliferated 
greatly. However, there is hardly any information on how teachers can become research literate and what resources 
they need to help them. In a review of the literature, very few books and articles were found on the topic of teacher 
research literacy. Only one volume by Brown and Coombe (2015) centered around helping language teaching 
professionals develop their research skills. 
 
Presenters will describe their project on ‘Getting English Language Teachers Research Ready’ which includes the 
creation and development of several free open-access resources to help EL teachers develop their research literacy. 
Resources that will be showcased include: 
 
• The development of a brand for the project 
• A website featuring multi-media resources 
• A glossary of research terms written in simplistic, non-technical language 
• An e-book on teaching research activities 
• A diagnostic assessment entitled “How research literate are you?” 
• An edited volume featuring research-based studies 
• A series of PPTs, screencasts and/or videos on research-related content to be used for PD 
 
83- Salah Mohammed Elhassan (Oman) 
Making sense of Advice in Post-Lesson Conferences During Teaching in Teacher Education. A Conversation Analysis 
Approach 
This presentation reports on a project about researching the Content of Advice-Giving and receiving between 
supervisors and Student-Teachers within the Post-Lesson Conference in Teaching Practice in Teacher Education. The 
Post-Lesson Conference is one of the Teaching Practice components performed by both Supervisors and Student-
Teachers immediately at the end of each observed class taught by the Student-Teacher. Supervisors who come from 
university visit the Student-Teachers observe them and give them feedback and advice afterwards. Student-Teachers 
are university-level students studying at a College of education and doing their Final-year School-based Teaching 
Practice placement component.  
 
The presentation argues in favour of the need for investigating advice within the context of Teaching Practice. In 
promoting research in the area, the main data for analysis comprised of recorded conversations between supervisors 
and student-teachers with the focus put on the content of advice. Other types of data were also collected as supportive 
evidence. Conversation Analysis methodology was selected as the tool for the analysis of recorded conversations. The 
presentation shows how analysis of conversation may contribute to making sense of advice content and Teacher 
Education practices and consequently leading to further and more understanding of similar advice practices in other 
institutional settings. 
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Saturday 20 March 2021 
02:00pm - 03:25pm Local Time 

 
 

Panel 010 
Globalization and bilingualism 
Virtual Room 3 
 
56-Carina Rasse (Austria) 
Idiomatic Mastery in a Second Language: The Role of Conceptual Metaphors 
Idiomatic expressions form a difficult area for second language learners (e.g. Cacciari & Tabossi 1993). Additionally, 
many instructors struggle with teaching figurative language in a structured way (Mohamadi Asl 2013). The inability 
to use idioms, though, makes L2 speakers sound unnatural. Furthermore, students often face difficulties in 
understanding the history of the language and the culture of the people who speak it. A solid ability to metaphorize 
should thus be a core component in a L2 classroom. 
 
The present project suggests that an understanding of conceptual metaphors may help instructors to teach, and learners 
to acquire, idioms in a foreign language. Many idioms have figurative meanings that are motivated by people’s active 
metaphorical knowledge. For instance, native English speakers understand “spill the beans” to mean “reveal the secret” 
because there are underlying conceptual metaphors, such as THE MIND IS A CONTAINER and IDEAS ARE 
PHYSICAL ENTITIES (Gibbs 2017). 
 
An empirical study was conducted to show that native German and native Russian speakers also draw on conceptual 
metaphors when they interpret English idioms. The results of this study will be discussed for psycholinguistic theories 
of figurative language comprehension. Additionally, a manual for teaching idioms to learners of English will be 
proposed. 
 
79- Glenda El Gamal (UAE) 
Building Intercultural Competence: A Phenomenonological Investigation of UAE Engineering Students' Intercultural 
Experience 
This study investigates the effects of a newly developed intercultural competence course that endeavors to cultivate 
intercultural sensitivity in Emirati engineering and science students studying in an EMI Science and Engineering 
university, in the United Arab Emirates. An exploratory sequential research design using multiple measurements 
was used and the data were gathered using a quantitative research instrument of an Intercultural Cultural Sensitivity 
Scale (ISS) in terms of pretest and post-test (Chen and Starosta, 2000). In the second phase, which consisted of 
semi-structured interviews with six students, IPA methodology was used to gain deep, rich data on contextual 
factors surrounding the themes that arose in the initial survey. Given that the United Arab Emirates has a dynamic 
and linguistically diverse context, the opportunity to explore how "intercultural communicative competence" 
models might be adapted yielded rich and interesting data. Research findings from the project will be shared in the 
session, with recommendations made for future research with particular reference to language and identity. 
 
80- Abdelhamid Bessaid (KSA) 
Language Conflict in Algeria, Arabic vs French: A Linguistic Overview. 
Both linguistic as well as sociolinguistic situation in Algeria was and still is considered as the core sketch, for decades, 
of an unbalanced equation that strings the political status with the practical linguistic usage dominating the Algerian 
speech network. In this respect, a foremost issue raised to highlight such a phenomenon, and that lately leads to question 
the contradictory status between the Algerian constitution and daily practices among users. Put simply, new generation 
speakers face a barrier/ obstacle to communicate with post-independence schooled generation(s). In this sense, the 
former represents the 'Arabization' policy pursued in Algeria just after independence, with the introduction of English 
in education as being multilingual; whereas the latter is fraught with French language as being 'francophone bilinguals'. 
The fact that correspondingly leads to heterogeneous linguistic repercussions through communicative acts. When will 
Algerians obtain their linguistic independence after gaining their political one? A sine qua non question is still raised 
in such a stage and marked the Algerian speech community. The paper will discuss the different 'whys' that make the 
Algerian Arabic non-comprehensible among the Arab-speaking communities. Then try to find plausible interpretations 
to the Arabization regime, and seek to heal such allergic malaise between Arabic and French. 
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34- Bouchra Kachoub (UAE) 
English vs Arabic Use in School and the Workplace: The Case of Abu Dhabi 
In the United Arab Emirates (UAE), studies examining language use often report the dominance of English at all levels 
of public and private education (e.g. Gallagher, 2016; Cook, 2019). While English is widely used as the Medium of 
Instruction (MOI), in recent years there have been increasing calls for strengthening the status of Arabic in the country. 
Such appeals for a larger role for Arabic and the current status of English raise questions about how the country’s 
educational system is meeting the linguistic needs of Emirati nationals. 
 
This study explores aspects of these questions by examining language usage in the domestic workplace, as reflected in 
the employment undertaken particularly by UAE nationals of Abu Dhabi. Preliminary findings show that 78.1% of 
employable Abu Dhabians hold positions in public-sector institutions, where Arabic is mandated in all work-related 
interactions (Cabinet of the UAE, 2008). In contrast, only 5.3% of Abu Dhabians work in the private sector, where 
English use is more widespread (Statistical Yearbook of Abu Dhabi, 2019). This study examines in greater depth these 
linguistic contradictions in school and the workplace. It further considers possible alternative educational approaches 
that could better serve the linguistic needs of the UAE speech community. 
 
49-Sarah Hopkyns and Wafa Zoghbor (UAE) 
Translingual practices as a source of empowerment in Emirati higher education 
In the context of the UAE, transnational residents vastly outnumber Emiratis. In addition to the official language, 
Arabic, and de facto lingua franca, English, there are approximately 100 other languages spoken in the nation. 
However, not all languages are equally valued in terms of power and visibility as top-down language policies overtly 
favour the two dominant languages of English and Modern Standard Arabic, which often appear side-by-side on public 
signage. On the ground, however, languages are often mixed through translingual practice. This presentation explores 
the language ideologies and language use of 100 Emirati university students through mixed-method questionnaires and 
through students’ work as a representation of classroom linguistic landscapes. Thematic and content analysis of the 
data revealed that Emirati university students regularly use their multilingual resources to effectively aid 
communication through translingual practice. While it is normal and natural for most bilinguals to mix languages, 
conflicting attitudes toward such practices were voiced revealing ideologies centered around ‘double monolingualism’ 
(keeping two languages separate and ‘pure’). It is argued that teachers and students, as bottom-up language-policy 
makers, need to embrace translingual practices as a source of empowerment and as a more authentic alternative to rigid 
‘English only’ expectations in English medium universities. 
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Saturday 20 March 2021 
02:00pm - 03:25pm Local Time 

 
Panel 04C 
Teaching approaches and classroom practices 
Virtual Room 4 
 
67- Connie Mitchell (KSA) 
Students Learn Research Strategies Using Discourse Analysis 
Research skills for undergraduate students can prove difficult at times. The researcher chose to use a discourse 
analysis course as a means to help students. Discourse analysis is used throughout the social sciences and related 
disciplines as a means of introducing research (Taylor, 2013). The current study is an attempt to reinforce these 
skills using discourse analysis tools. The study took place in a small private university in Saudi Arabia. The 
students who participated in the study have varying degrees of knowledge about how to conduct research and write 
a research paper. The data have been collected over a two-year period and consists of student work, student 
performance, and student feedback. Overall, the findings were positive in terms of enhancing students’ research 
skills through Discourse Analysis; however, there have been semesters where more remedial help was needed. The 
presentation will introduce more details about the findings and methodology and conclude by discussing the impact 
of using Discourse Analysis to develop undergraduate students’ research skills as well as recommendations for 
future research. 
 
71-Summer Loomis (UAE) 
Case Study: Classroom Observation of Three Arabic Class Sessions 
Arabic is strongly linked with the national identity in the Emirati culture and Arab heritage, and therefore Arabic 
instruction interests many stakeholders. Reading in any language is essential and early literacy skills have been 
linked to later academic achievement. However, students’ Arabic achievement in the UAE has not reached 
expected targets (Mullis, Martin, Foy, & Hooper, 2017). Student achievement is often linked to early literacy 
practices, but in the Arabic classroom little is known about how it is being taught (Fender 2007). This case study 
addresses this through Conversation Analysis (CA) of talk in “Arabic A” (e.g., native speaker) classes in one 
classroom in an English-medium school in Dubai. Traditional Arabic instruction often focuses on grammar. 
Instead, I use vocabulary to analyze classroom interaction through a different lens. CA methodology stresses 
observation of interaction as it takes place in real time and in its natural context, rather than bringing preconceived 
notions to the data. As such, this case study concerns both the content and context of classroom sessions. The 
presentation will report on the vocabulary, findings from CA analysis of three different class sessions, and future 
research possibilities for early years Arabic instruction.  
 
81- Zakaria Mahmoud (KSA) 
Building Spoken Fluency 
Building and developing spoken fluency may be a challenging area for both learners and teachers. Some learners may 
spend years studying extensive grammar and lexis, but they often struggle to communicate in the real world. This is 
often demotivating and discouraging for learners. Accordingly, helping the learners to develop their communicative 
competence and to maintain an effortless speech while communication should be our priority. In this talk, I will be 
offering some practical ideas to help learners to build fluency. 
 
76- Majed Alharbi and Abdul rahmn Alqifari (KSA) 
L2 Arab Writers’ Voices and Institutional Practices  
With the global demand to engage in reflexive critique of using English-only as a medium of instruction, teachers 
of English in higher-education need to find ways to support and gently scaffold students in the process of learning. 
From this perspective, in particular, this paper explored and unpacked the ideological underpinning of the teacher's 
attitude toward translanguaging and investigated the reported practice of translanguaging. To undergird our 
pedagogical practices for teaching English globally and in Saudi Arabia in particular, we adopted a theory of 
translanguaging (García & Lin, 2017) to understand how is it used as a practice and as a theory that empowers 
English language students and taps into their available resources in the process of learning. Drawing on both 
quantitative and qualitative data, the study aimed to explore and investigate the nuanced ideological perceptions 
of English language teachers towards translanguaging and how it is facilitated and/or restricted in English-medium 
college level courses and programs at two Saudi universities. Findings of the current study suggested that teachers 
of English in the EFL context must realize that the fluidity of incorporating more than one cultural and linguistic 
code in the classroom is a natural, humanistic phenomenon.  
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64- Ghadha Alnasser (KSA) 
The Impact of Interaction between Teachers Written Feedback Practices and Students Processing  
This study surveyed six writing teachers’ feedback practices, which included error corrections and commentaries. I 
proceeded by carrying out text analysis of 90 corrected samples in academic writing classes at Al Imam Mohammad 
Ibn Saud Islamic University in Saudi Arabia. This was followed by supplementary interviews with the teachers and 
ten of their students respectively. The first instrument, text analysis, allowed the exploration of feedback that teachers 
apply while correcting; the second instrument, interviews, validated teachers’ selections of such feedback and how 
students value and process them. A major finding suggested that teachers displayed a tendency to make more use of 
direct error correction than indirect error correction, regardless of its type. This correlates with students’ valuing and 
processing of direct error correction over other forms. Furthermore, the findings, in relation to commentary, revealed 
that teachers tend to use more general comments than specific comments, which also reflected students’ most preferred 
type of commentary. Also, students favored teachers' feedback error correction to be on grammar, whereas their 
feedback commentary to be mostly on textual structure. 
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Saturday 20 March 2021 
03:30pm - 04:55pm Local Time 

 
Panel 07C:  

 ةیعفادلا ةراثإو ءاوتحالا :ةیبرعلاب ثدحتلا
Virtual Room 1 

 
  )تارامإلا( شبقنلا ىرشب – 87

 ةبلطلا ةیعفاد ةراثإ - عادبإ ھبقعی عاتمإ
 وحن ھبذجو ،ھكولس نیسحت بناج ىلإ ھیدل يلیصحتلا ىوتسملا عفر يف مھست يتلا لماوعلا زربأ نم ملعتلا وحن بلاطلا ةیعفاد دعت
 جاتحت اھنكل ،ملعتلا وحن ةبلطلا ةیعفاد ةراثإل ةیرحس ةفصو دجوت ال زیمتلاو عادبإلا وحن ھعفدت اھنأ امك ریبك لكشب ةسردملا
 وحن بلاطلا ةیعفاد ةدایز اھلالخ نم نكمی يتلا بیلاسألا نم دیدعلا كانھ ھكولس ھیجوتو بلاطلا عم لماعتلل نونفو ةنیعم تاراھمل
 بناج ىلإ ةبلطلا ةیقب نیبو ھنیبو ملعملا نیبو ھنیب ةیدولا ةقالعلا لالخ نم بلاطلل ةیسفنلا تاجاحلا عابشإ اھزربأ نمو ،ملعتلا
 ىلإ ةفاضإلاب ،اھقیقحت وحن يعسلاو ھفادھأ دیدحت يف بلاطلا ةدعاسم لالخ نم ةیعفادلا ةدایز نكمی امك ،ينواعتلا لمعلل هزیفحت
 ةدایز لالخ نم ةیعفادلا ةدایز نكمی امك ھجراخ وأ فصلا لخاد ءاوس ھب ةطونملا ماھملا ءادأل هزیفحتو بلاطلا هابتنا ةراثتسا
 ةعجارلا ةیذغتلا میدقت ةبلطلا نیب ةیدرفلا قورفلا ةاعارم بناج ىلإ ،يونعملا وأ يداملا زیفحتلا قیرط نع ءاوس بلاطلا زیفحت
 ھتاراھم ریوطت ىلع هدعاسی امم نیسحت ىلإ جاتحت يتلا بناوجلا ىلع ھفرعتو ھتیعفاد ةدایز يفً اضیأ مھسی بلاطلل ةبسانملا
 .ةیعفادلا دوجو نودب احجنت نأ میلعتلاو ملعتلا يتیلمعل نكمی ال ،ماتخلا يفو ھتاربخو
 

 )تارامالا(  يمالس دمحم - 87
 ةیبرعلا ةغللا ملعتم ىدل يدقنلا يعولا ءانب يف اھرودو ةیئایمیسلا میھافملا ضعب

 ملعتمو ،ماع لكشب ملعتملا ىدل يدقنلا يعولا ءانب يف ةیساسأ اھربتعن يتلا میھافملا ضعب ةشقانم انتلخادم لالخ نم لواحن فوس
 ،ىنعملاو ،كاردإلاو فرعتلاو ،مھفلاو ،ةیوغللا ریغ ةمالعلاو ،ةیوغللا ةمالعلا و ،ةفاقثلا :لیبق نم ؛صاخ لكشب ةیبرعلا ةغللا
 ام ىلع دامتعالاب كلذو ،ةیفرعملا ةیحانلا نم میھافملا هذھ لك نیب طبرت يتلا تاقالعلا فلتخم يف ثحبنس مث ، خلإ...لیوأتلاو
 نم هدشنت امب ةیمیلعتلا ةموظنملل ةبكاوم اھلعج ةلواحم مث ،راكفأو ءارآ نم ،تامالعلل ةماعلا ةیرظنلا وأ تایئایمیسلا ھب تداج
 .ةیبرعلا ةغللا ملعتم ىدل يدقنلا يعولا ءانب اھمھأو ،تایاغو فادھأ
 ملعتملل ةیزیفحتلا بناوجلا كلت فدھتسا اذإ الإ ةدئاف اذ نوكی نل ،ةیمیلعت طئاسو نم ةیبرعلا ةغللا ملعم هرخسی ام لك نأ ؛هانعم اذھو
 تارفش كف نود فراج عابطنال عضخت يتلا ةیظحللا ةلآلا رود دسجی نأ ملعتملل نكمی ال ثیحب ،هدنع ةیدقنلا فئاظولا كرحت يتلاو
 ةلئسأ نع ةباجإلا لواحیو ،میلعتلا ةموظنم ىلع لطی يئایمیس يفسلف عبنم تاذ ةیؤر ثحبلا اذھ نوكی فوس .كاذ وأ باطخلا اذھ
 :لیبق نم مئاد شاقن طحم تلظ
 ؟ةیمیلعتلا ةئیبلا لخاد هرود امو ؟ایئایمیس يفاقثلا ىطعملاب دوصقملا ام -
 ؟يبرعلا ملعتملا اھاقلتی يتلا ةیوغللا ریغو ةیوغللا صوصنلاب اطابترا ،ىنعملا ملاوع دییشت يف مھست نأ ةفاقثلل نكمی فیك -
 ؟ىرخألا ةیفرعملاو ةیناسنإلا مولعلا يقاب بناج ىلإ ةیمیلعتلا اھارودأب تایئایمیسلا موقت فیك -
 ؟ثحبلا جئاتنب اطابترا اھضفر وأ اھتیقحأ نم دكأتلل ،ةیملعلا ةبغرلا ىلإ رظنلاب اھدامتعا يغبنی يتلا تایضرفلا يھ ام -
 تایلاكشإ نم كلذ سكعی امو ،يوغللا ددعتلا لظ يف اصوصخ ةیبرعلا ةیمیلعتلا ةموظنملا موری يدقن ركف ءانب وحن لیبسلا فیكو
 ؟قطانملا فالتخاب فلتخت ىرخأ

 
 )تارامإلا( يدامحلا نیسح ةرون
  تاسابتقالا ةكراشمو قیثوتلا لالخ نم ةءارقلا ةفاقث زیزعت :مكل تأرق
 
 درجم سیل انروظنم يف 2021 ةءارقلا رھش نإف اذل ،ةمادتساو سیسأت ةءارقلا نأب نمؤن"
 )بابشلاو ةفاقثلل ةلودلا ةریزو يبعكلا ةرون يلاعم( "ھلمكأب ماع رادم ىلع اھریثأت يفّ دتمت ةیضرأ لب ً،اموی نیثالثل فقس
 ةیھافرلاو ةعتملل ةءارقلا وحن يمیلعتلا رداكلا عفدل ةءارقلا رھش لیعفت ضرغب كلذو "مكل تأرق" ةردابم ةمدقملا لمعلا ةقرو ضرعت

 )مكل تأرق( ةردابم فادھأ نمكت .عمتجملا تائف عیمج ىدل ةءارقلا ةفاقث رشنو ةءارقلا بح لیصأت نمض ةردابملا هذھ تءاج ثیح
  :يف
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  ةءارقلا ةسرامم يف ھبالطل ةنسح ةودق ملعملا نوكی نأ •
  .ةءورقم صوصن نم مھل قار امل ءالمزلا تایصوت لالخ نم ةفلتخملا بتكلا ىلع عالطالا •
  هأرق باتك نم ھباجعإ ىلع زاح يذلا صنلا سابتقا لالخ نم كلذو •
 ھنم سابتقالا مت يذلا ردصملا قیثوتو يملعلا ثحبلا ىلع عیجشتلا •
 ةیركفلا ةیكلملاو قوقحلا ظفحو ردصملا قیثوتو ةعتملل ةءارقلا ةفاقث رشن •
 ةغللا تایلامج يف لمأتلا و ةءارقلا يلحملا عمتجملا ىلع لھسی ىتح ةملك 25 نع صنلا زواجتی ال نأ سابتقالا طورش نمو

 ةبطاخم انل حاتیس ةردابملا هذھ لالخ نمو .ءارقلا روھمج ىدل ةداعلا هذھ رقتست ىتح لماك رھش رادم ىلع ةردابملا هذھ رمتستو
  .ةفاقثلاو ةفرعملا ةدئام ىلع ركفلا ءاقتلاو لوقعلا

 رشنو رومألا ءایلوأو بالطلا ةئفل ةبرجتلا هذھ لقنب لیفك ةیمیلعتلا ةسسؤملا يف نیفظوملاو نیملعملا ةئف نیب ةردابملا هذھ لیعفت نإ
 كلت ضرع لالخ نم .يملعلا قیثوتلا ةراھم ةسراممو ةقوثوملا رداصملا نم ةفرعملا لقن ىلع صرحلاو ةعتملل ةءارقلا ةفاقث
  .اھفادھأ قیقحتو اھئدابم ينبتو اھلیصافت عالطالاب روضحلل ةصرفلا حاتت ،ةردابملا

  
 )تارامالا(  ةدیاجملا ءانس - 86

رایتخالا ةیرح يعماجلا ةیبرعلا ةغللا فص يف   
 نإف ،كلذ ىلع ةوالعو ،مھسفنأب ةیمیلعتلا داوملا اوراتخیل بالطلل ةصرفلا ةحاتإ ھكرتی يذلا رثألا ھفرعم مامتھالل ریثملا نم نإ
 ضرغلا نإف كلذل ،ةیمویلا مھتایح يف مھبراجت ریبك دح ىلإ ھبشت يتلا ةرصاعملا تاعوضوملا ةساردل ریبك لیم اھیدل لایجألا هذھ
 ،ةیبرعلا ةغلل ةیمیلعتلا داوملا رایتخا ةیلمع يف بالطلا كارشإ ةیمھأ ىلع ءوضلا طیلست وھ رمتؤملا اذھ يف ةكراشملا نم سیئرلا
 يف ثحبلاو ،دیاز ةعماج يف ةیبرعلا ةغللا تاقاسم يف ةیمیلعتلا داوملا رایتخا ةصرف بلاطلا ءاطعإ ىلع ةبترتملا جئاتنلا دصرو
 نأ ةردابملا هذھل نكمی فیك حیضوتلو ،ةقباسلا ھتاربخو ،رایتخالا ىلع ھتردقو ،ھلویمو بلاطلا تامامتھا :لثم ،تاریغتملا ریثأت
 فلتخم سیقت ةیئاصقتسا ةسارد ىلع اساسأ ةساردلا تینب دقو ،ةیبرعلا ةغللا مادختساو ملعتلل ازیفحتو افغش رثكأ بالطلا لعجت
 داوملا عاونأ دیدحتو ،ةءارقلا صوصن رایتخا ىلع بالطلا تاردقو ،ةیلاحلا سیردتلا ةیلمع نع بالطلا اضر لثم ،رصانعلا
 ةعفد ىلع تقبط تانابتسال يلیلحتلا جھنملا ةساردلا هذھ يف تمدختسا دقو ،اھتسارد ىلإ بالطلا لیمی يتلا ةیبرعلا ةغللاب ةیمیلعتلا
 لاح يفو ،تاجاتنتسالل لوصولاو جئاتنلا ةنراقمل ،رایتخالاب تماق ةعفد ىلع قبطتس تانابتسا لیلحت مث ،رایتخا ةیلمع يأب مقت مل
 يف ةیبرتلا ةیلكل عباتلا ةیبرعلا ةغللا مسق دعاست يتلا تاحارتقالا ضعبب مھسی نأ ثحبلا اذھل نكمی اھاودج ةبرجتلا هذھ تتبثأ

 .ةیبرعلا ةغللا میلعتل ازفحم امیمصت ةیساردلا اھجھانم میمصت ىلع دیاز ةعماج
 

  )تارامإلا( دیمحلا ةجیدخ -89
 اًجذومن ِفُّطلتلا ُتاریبعت :ِةیبرعلاب ِلصاوتلا ُتایلامج
 عمتجملا ءانبأ عمجت ةیكراشت ةفص ةغللا تناك املو ،اھیدؤت يتلا ةیعامتجالاو ةیسفنلاو ةیفرعملا فئاظولا نم اھلامج تاغللا دمتست
 .ثالثلا فئاظولا كلت نیب نم مھألا يھ ةیعامتجالا ةفیظولا نإ لوقلا نكمی ھنإف ،دحاولا
 نم اھیفو ،امجعم اھمظعأو ةلازج اھرثكأو مویلا تاغللا زربأ نم ةیبرعلاف ،ةیبرعلا انتغل يف ةیلج ةحضاو ثالثلا فئاظولاو
 ریغ مامتھاب لب ال ،اھب نیقطانلا اھلھأ مامتھاب ةیبرعلا تیظح كلذ لجأ نم .تاغللا نم اھریغ دنع هدجن ام صئاصخلاو تامسلا
 .مامتھالا اذھ لثم ىلإ ةیعادلا بابسألا بجوأ نم ناك ةدیجملا ةغللا هذھب میركلا نآرقلا لوزن لعلو ،اھب نیقطانلا
 نأ نظلا بلغأو ،اھیلإ فیضیو اھبعوتسیو اھلبقتیو ،ةفاك فراعملاو مولعلا يوحی ایراضح ءاعو نوكت نأ ةغل لك يف لصألاو
 بعوتست نأ تعاطتسا فیك كردی مویلا ةیبرعلا ىلإ رظنی نمو .باعیتسالاو لبقتلا باب ؛بابلا اذھ نم ءيجی ىرخأ ىلع ةغل زورب
 میھافملاو تاحلطصملا كلت تعوط ةددعتملا اھتامسو ةعونتملا اھصئاصخب اھنأ فیكو ،ةیجولونكتلا میھافملاو ةیملعلا تاحلطصملا
 مادختسا نطاوم لوح ةلثمألاو جذامنلا ضعب درس عم ةقباسلا رواحملا ةمدقملا لمعلا ةقرو شقانت .ةدیدش ةلالد تاذ ةیبرع ظافلأ يف
   .يعامتجالا دیعصلا ىلع اھرود سكعیو اھلامج زربی امب ةغللا
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Saturday 20 March 2021 
03:30pm - 04:55pm Local Time 

 
Panel 02B 
Technology-based teaching  
Virtual Room 2 
 
44-Yahya Alkhoudary (Canada) 
The Impact of Utilizing Technology on Students’ Communication Skills in an ESL Traditional Classroom 
This presentation displays the influence of hybrid learning on students' speaking skills. It also demonstrates the impact 
of technology on students' learning quality as long-life learning that never occurs in a vacuum. Google Classroom for 
example, has become one of the more popular applications online to do off-class tasks along with virtual class activities. 
Moreover, this inspection adopts a blended learning model as a platform to promote communication skills’ standard. 
A mixed of qualitative and quantitative method is employed. Further, Fleming teaching and learning styles have been 
embraced based on learners’ competence, cultural background and economic life. A random sample of 60 students was 
selected and divided into two groups: Experimental, and Controlled group; 30 participants in each. The treatment group 
was exposed to intensive listening, speaking, reading and practice online during teaching an ESL course within a 
semester. Pre.post-tests, interviews were conducted together with 10 ESL instructors. The findings of this scrutiny 
revealed that the students in the treatment group excelled their counterparts in speaking skills' ability. It also 
demonstrated that such an approach leads to learner-autonomy and effective instructional supportive method at 
university level. This presentation concludes with a note that incorporating technology in traditional classrooms is of 
paramount importance to language learners. 
 
72- Babikir Siddig (Oman) 
Social Media in Teaching of Languages 
With advancements in communication technology, humans can now bridge the constraints of time and space with 
minimal effort. Through this, the ability of individuals to interact with millions of others at an instant has not only 
been increased, but also improved. As a result of these developments, endeavours such as education could benefit 
greatly. Undertakings such as distant education, blended learning, and even interactive education could be made 
considerably easier and more efficient. For instance, with regards to education, the teaching of languages could 
draw important uses from the application of social media to teach learners new languages. Through social media 
platforms such as Facebook, WhatsApp, and YouTube, instructors could help learners access greater competency 
in language learning and use. The social media sites would allow learners to immerse themselves in situations 
where they openly interact with others who are more competent than them in the use of the language. In this way, 
learners may be able to improve their grasp of the language. From this research article, it is evident that social 
media can be applied to aid in the teaching of languages. Learners can interact freely with native speakers of the 
language they seek to learn, and they could also direct the process of learning themselves. These would be enabled 
through the application of social media in the instruction process. Further, learners could also immerse themselves 
in the culture associated with the language they seek to learn. Consequently, the learners would increase their grasp 
and end up improving the learning experience. Finally, social media may allow free interaction with native speakers 
of a language. In this manner, the learners would be improving their diction and pronunciation of the words and 
phrases; a fact that would greatly enhance the learning process. 
 
43- Syed Adil Zaidi (India) 
Rebuilding the Attention Span and Focus in EFL/ESL Classrooms in the Perspective of Digital Environment 
We live today in an age of information pollution. Information overload, infobesity, information explosion are 
recently coined terms to the present day lexicon. Present day learners are ceaselessly grabbed by data flow, thoughts 
flow, rumors flow, facts flow, and pseudo facts flow, all suggesting as information. This flow of information is not a 
power, but it is rather overpowering. The learners now tend to lose focus instantaneously in this growing digitalized 
life style. Staying focused in the class at the centricity of teaching mission is critical these days. Teaching goals may 
be clearly set out. Lesson plan may be designed and tailored to meet the needs of all the pupils into step-wise fashion, 
yet the students are found gazing into space or surreptitiously connected to the electronic highway through their cell 
phones. This paper argues that EFL/ESL teachers should build a learning environment through digitalization to make 
teaching more thrilling, stimulating, captivating and engaging to produce the end result in higher scholastic 
achievement. The present study deployed a quantitative method with data collection approaches: questionnaires, 
interviews, focus groups, case studies etc. The study revealed that digitization of the classroom environment 
enormously assists in the learning process on multiple levels. 
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29- Soad E. Mizher (KSA) 
Amplifying Students’ Voice with Flipgrid and Skype in the Classroom 
The use of social media has peaked since the introduction of Facebook in 2004. We are living in a time dominated by 
the influence of social media platforms such as Twitter, Snapchat, Instagram and others. Although many educators 
argue that using these platforms in the teaching and learning process can be beneficial (Mastrodicasa, 2013), students 
are expressing themselves and their ideas less and are more about following others. That is why amplifying students' 
voices has become of the utmost importance for educational institutions all over the world. Students need to know that 
their thoughts, feelings, opinions and work matter. Tools such as Flipgrid and Skype in the classroom are considered 
influential programs nowadays, and they emphasize all six 21st century skills. Not only do they provide a fun and 
diverse means for students to express their voices, but also help raise their confidence. In this workshop, the presenter 
will demonstrate firsthand how Skype functions in the classroom by connecting with a class. We will also test the 
power of Flipgrid as a tool to make students' voices heard. 
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Saturday 20 March 2021 
03:30pm - 04:55pm Local Time 

 
Panel 03C 
Teaching language skills and subskills 
Virtual Room 3 
 
73- Larysa Nikolayeva (UAE) 
Reader Response to Text Adaptation: A Study of Female Emirati Undergraduate Students 
Current research explores the response of female Emirati undergraduate students to text adaptation. Incorporated 
at the time of developing learning aids, students’ response can serve as one of the tools for enhancing students’ 
language skills required for their academic success. The analysis is based on the response of two groups of students 
(24 and 25 students respectively) obtained through a test and a text difficulty survey addressing their 
comprehension skills of authentic versus adapted texts. The effect of the text and sentence length, grammatical 
complexity, vocabulary and cohesion on students’ comprehension were considered in the study. The research 
identifies requirements for amending the text for Emirati female students, and the areas of concern that helps 
material designers working in the Arab world to choose the most appropriate approach to text manipulation. 
 
84- Mohamed Aboulela Abdelmageed (Egypt) 
FLaxIt: Teaching Academic Collocations  
Collocations are co-occurring patterns of words, such as adjectives and nouns (McEnery, Xiao, & Tono, 2006). 
Integrating collocations is a remarkable aspect of academic writing. However, errors in using them persist, even for 
advanced L2 learners. Data-Driven Learning (DDL) has addressed this issue mainly by suggesting that a student is a 
language researcher. DDL encourages learners to discover these patterns of language in context by enhancing the 
observation of the target structure. In so doing, DDL underscores 4 I’s: Illustration, Interaction, Induction, Intervention 
(Carter & McCarthy, 1995; Flowerdew, 2009).To enhance this process, FLAXCLS, a collocation learning system, has 
two components: a collocation database, and a simple interface for looking up collocations, allowing learners to inspect 
typical language use in contemporary, content-related texts (Wu, 2010; Wu, Franken, & Witten, 2010). Using the 
British Academic Written English Corpus (BAWE) as a reference, FLAXCLS allows learners to search for collocations 
that are arranged by syntactic patterns. In this workshop, we will adopt the four I’s Model to introduce and integrate 
collocations into academic writing courses and do some activities, such as collocation matching, related words, and 
gap-filling. Besides, attendees will learn how to create such activities to flax their students’ academic writing 
performance. 
 
55-Muhammedali Chalikandy Puthiyapurayil (India) 
Should we Teach Grammar in EFL Classrooms? Teachers’ Beliefs 
The purpose of this qualitative paper is to examine EFL teachers view on the need of grammar teaching in Omani EFL 
Classrooms. Teaching grammar has been a hot topic since the origin of language teaching and there is no unanimous 
view on the effectiveness of grammar teaching in EFL classrooms. As a result, there has been an ongoing argument 
and counterargument about teaching grammar and its effectiveness in EFL classrooms. Since beliefs play a significant 
role in language learning and teaching and they act “as a filter through which a host of instructional judgments and 
decisions are made” (Fang, 1996, p. 51), the roles of beliefs in language learning and teaching has been investigated 
intensively around the world. However, very few studies have focused on EFL teachers’ view of grammar teaching. 
Therefore, this study is an attempt to fill the gap found in the literature. The participants are nine EFL Teachers who 
are teaching English to under graduate students. An open ended questionnaire and semi structured interviews were 
used for data collection and the data was analyzed thematically. The study indicates that the teachers believe that 
grammar teaching is unavoidable in Omani EFL classrooms for various reasons. 
 
78- Ahmed Masrai (KSA) 
Is it phonological or orthographic vocabulary size that predict processing speed of L2 written texts? The case of 
native Arabic EFL learners 
Reading in a foreign language is one of the key defining aspects of successful L2 acquisition. However, research 
has repeatedly suggested that Arabic-speaking learners of EFL expend a great deal of their reading time in 
phonologically decoding words letter-by-letter before they are able to access their meanings. To further our 
understanding of this unique reading difficulty, this study investigated the relationship between the phonological 
and orthographic lexicons and L2 reading speed among 82 native Arabic-learners of EFL. Two measures tapping 
aural and written modalities of vocabulary knowledge, and a measure of reading speed were administered to the 
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participants. The results showed that phonological vocabulary knowledge correlated more strongly with L2 reading 
speed (r = .61) than did orthographic vocabulary knowledge (r = .32). Regression modelling also showed that only 
phonological vocabulary knowledge was able to explain unique variance in learners’ L2 reading speed (R2 = .37). 
The findings indicate that Arabic-speaking EFL learners do in fact depend greatly on their L2 phonological lexicon 
when processing English written text. The discussion addresses the importance of developing an orthographic 
lexicon of suitable size in L2 learners in order to read efficiently in English.  
 
28-Nadine Jaafarawi (UAE) 
Enhancing UAE students’ Reading Comprehension Through a Task-Based Approach: A Pilot Study 
Researchers and scholars have been aiming to focus teaching methodologies to better serve teaching English as a 
second language. Task-based language teaching is an approach to teaching a second language that seeks to engage 
learners in authentic language use by having them perform a series of tasks, preferably made interesting by the 
instructor using reliable online resources. This study will focus on reading comprehension and the means of making 
this skill interesting through task-based learning with student-centered methods in teaching. The purpose of this study 
is to find practical reading strategies to be implemented in order to facilitate and enhance UAE students’ reading skills 
and comprehension of argumentation. Furthermore, the study will be conducted using sample language classes in 
Zayed University, each having the capacity of 24 female students with ages ranging between 19 and 20 years. 
Qualitative and Quantitative research methods will be implemented after collecting data from previous studies and in-
class observations and assessment tools to measure the influence of task-based learning on reading comprehension. At 
the end of this study, the effectiveness of task-based learning strategies will be highlighted in the field of teaching 
reading comprehension in argumentation. 
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Saturday 20 March 2021 
03:30pm - 04:55pm Local Time 

 
Panel 014 
Curriculum Development 
Virtual Room 4 
 
13-Reema Qarallah (Jordan) 
Let the end be your start! ESP curriculum development. 
 
This presentation focuses on the way of designing English for Specific Purposes by using the backward design. The 
presentation will take you on a journey to be a real part of the academic life nowadays. ESP curriculum is now the new 
language which will lead the specialists to be more effective. The session presents the steps of designing the ESP 
curriculum starting from findings the needs and creating the outcomes to implementing the curriculum in the real field 
which will be a clear view about the Backward design trip by presenting the challenges and some solutions for that. The 
challenges will be presented as real stories around the world on designing such curriculum and some solutions by creating 
a new creative environment for the classrooms which will lead the ESP curriculum to be implemented in a perfect way. 
The presentation will be divided into three sections; the first one will be about how to define the needs for any ESP 
curriculum by answering: what? why? whom? (WWW). The second section will be about the process of designing by 
defining the targeted level and finding authentic materials and creating activities. The third will be about challenges 
faced on designing the ESP and some solutions. 
 
26-Safaa Eissa (KSA) 
TEFL Student-teachers as Curriculum Co-authors: A case Study of Curriculum developers and implementers 
Reviewing the current status within the higher education institutions reveals that learners have nothing to say in the 
process of curriculum development. The context within which a curriculum is developed and experienced is key to what 
might be possible. Accordingly, it was the purpose of the current study to investigate the effectiveness of giving six 
TEFL student-teachers the chance to develop a full curriculum document which they shared its creation with their course 
instructor. Those students were enrolled in a curriculum development course in the first semester of the academic year 
2018-2019 in a small private university in Riyadh, Saudi Arabia. They went through the journey of developing a whole 
curriculum document for the Preparatory Year Program PYP in the University in collaboration with their course 
instructor. Having their practicum course in the PYP helped them to implement some sample units. Needs assessment 
surveys, PYP textbooks content analysis and focus groups were co-conducted by the students and the instructor. A rubric 
was co-designed as well to measure the quality of the final curriculum document. The course exit survey was used to 
measure students’ satisfaction. A set of recommendations with a list of suggestions for further studies were given. 
 
58-Omar Al Sawafi (Oman) 
The Inconsistency Between Teachers’ Stated Beliefs about Implementation of ELT Innovations and Their Actual 
Practices 
English language teachers are often required to implement ELT innovations planned and decided by policy makers. 
However, these innovations often fail to achieve the aims and intentions of the planners of these innovations. This study 
highlights the relationship between teachers’ stated beliefs about ELT innovations and their actual practice. This will 
extend our understandings of the implementation of ELT innovations and the challenges that influence the process of 
implementation. The study explores the beliefs and practices of English teachers in a questionnaire. It then investigates 
these beliefs and practices in follow-up interviews with six working English teachers, and through observations of 
specific classroom practices. One key issue that emerged from this study was the limited consistency between the 
teachers’ stated beliefs about ELT innovations and their actual practices. This finding lends support to research in 
language education; for instance, Basturkmen (2012) found in her research review that there was limited correspondence 
between teachers’ stated beliefs and their practices. The finding also supports the claim of the importance of contextual 
factors in influencing teachers’ actual practices. In addition, the study found that changes in the teachers' behaviour in 
real practice were also due to the influence of their own beliefs. 
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3-Arwa Aldawood and Fatimah Almeshari (KSA) 
Effects of Learning Culture on English-Language Learning for Saudi EFL Students 
This quantitative study aimed to investigate the influence of incorporating English-culture learning into English-language 
learning by observing the perspectives of Saudi EFL learners. It illustrated if there is an effect of learning culture on 
English language competence to the students of Prince Sattam bin Abdulaziz University. The studyʼs methodology 
included a questionnaire administered to 70 undergraduate female students in the English department at Prince Sattam 
bin Abdulaziz University, Saudi Arabia. Results show that Saudi students recognized that culture and language are 
related to each other and the learning process cannot be fully realized without consideration of both aspects. Moreover, 
the study found that learning the English language with its corresponding cultural elements will enhance the speed and 
enjoyment of Saudi students’ learning process. Furthermore, the study demonstrates that learning a foreign language not 
only involves studying syntactic structures or learning new vocabularies, but also should incorporate some cultural 
elements. From Saudi students' point of view, the only difficulty that might face them is the differences between Arabic 
and English cultures. Finally, this study recommends that further research can investigate the effect of culture on learning 
from the teachers' point of view. 
 
74- Alla Savelyeva (Azerbaijan) 
Implementing project-based language learning in first-year writing: Benefits and challenges 
Higher education receives criticism for not nurturing the competencies that students need for future careers. Faculty 
report student academic knowledge as the most important critical ability, while employers prioritize social skills 
more than employees’ learning ability or knowledge. To bridge the gap between employers’ expectations and 
curriculum, higher education should advance authenticity in learning activities and develops students’ social skills. 
Project-based learning fosters collaboration, flexibility, time management and critical thinking skills. Learners 
acquire these skills and knowledge as a result of having done and experienced something new. They participate in 
purposeful communication to complete real-world activities, such as creating a public product for a local community. 
Research shows that project-based language learning (PBLL) supports the use of target language for real-world 
purposes, aligns learning with student interests and improves motivation. It also aids learner confidence, autonomy 
and positive attitudes towards learning. My presentation will share the results of implementing a four-week PBLL 
project with first-year undergraduate students in their second semester of writing and information literacy. I will 
discuss PBLL’s role in student motivation, autonomy and collaboration, as well as teaching concerns behind 
implementing PBLL in first-year writing courses.  
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Glenda El Gamal UAE Khalifa University of Science and Technology 
Hedieh Najafi UAE Independent Education Consultant  
Hisham Ahmed Said Al Balushi  Oman  Sohar College of Applied Sciences  
Huda Hamza Alshareef KSA Ministry of Education 
Inas Kotby Egypt American University of Cairo  
Inge Alferink UK University of York 
Jaime Buchanan  UAE Zayed University 
Jason Thompson UAE Higher Colleges of Technology 
Jennifer Anne Law  UAE Freelance consultant  
Jenny Eppard UAE Zayed University 
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Juwaeriah Siddiqui UAE Carleton University 
Kahadija Alhumaid UAE Zayed University 
Kara McKeown UAE Zayed University 
Lama Mahmoud UAE Zayed University  
Lana Hiasat UAE  Higher Colleges of Technology 
Larysa Nikolaeva UAE Zayed University 
Maha Alhabbash  UAE United Arab Emirates University  
Mahmoud Sultan Nafa UAE City University College of Ajman 
Mais Ahmad UAE UAE University 
Maisa El Gamal UAE  Zayed University 
Maisa Obeid UAE Zayed University 
Majed Alharbi and Abdulrhman 
Alqifari  

KSA  University of Majmaah  

Mary Helen Lanaghan UAE UAE University 
Mohamed Aboulela Abdelmageed  Egypt Zewail City of Science and Technology  
Mohammed Salami UAE Zayed University 
Muhammedali Chalikandy 
Puthiyapurayil 

India Al Buraimi University College 

Mutaib Ghazzai Alotaibi KSA Ministry of Education 
Nadia Kettell UAE Higher Colleges of Technology 
Nadine Jaafarawi UAE Zayed University 
Nafla Alahbabi UAE Ministry of Education  
Najah Al Mohammedi UAE United Arab Emirates University 
Nazanin Dehdary Oman Sultan Qaboos University 
Negmeldin Alsheikh UAE UAE University  
Olga Samsonova USA Higher Colleges of Technology 
Omar Al Sawafi  Oman  Al Buraimi University College  
Omar Hachemi UAE  UAE University 
Omer Awad Salama KSA Saudi Petroleum Services Polytechnic 
Ouarda khouni Oman University of Technology and Appllied Sciences 
Peter Davidson UAE Zayed University  
Rana Khan Kuwait Algonquin College 
Rania Jabr Egypt The American University in Cairo  
Ranjani Ramnath UAE Tata Institute of Social Sciences  
Rawan bader Alruwaili KSA Ministry of Education 
Reema Qaralleh Jordan Individual  
Rehab Shafey UAE Ministry of Education  
Rima Al Chaar UAE Instructor 
Roweena Talal Belal KSA Alhussan Model School for Girls 
Ruqaiya Ibrahim Rahmat Al-
Balushi 

Oman Sultan Qaboos University 

Safa Alothali UAE UAE University 
Safaa Abdalla Hassan Eissa KSA Prince Sultan University 
Saif Khamis Saif Alyarabi  Oman Ministry of Education  
Salah Darawsheh UAE Zayed University 
Salah Mohammed Osman Elhassan Oman Alburaimi University College 
Sally Ali Egypt Freelancer 
Sana AlMajaidah UAE Zayed University 
Sanja Vicevic Ivanovic UAE Greenfield International School 
Sarah Hopkyns UAE Zayed University 
Soad Essam Mizher KSA Alhussan Model School for Girls 
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Sophie Thompson-Lee  UAE University of York  
Suhair Al-Alami UAE Al Ghurair University Dubai 
Summer Loomis UAE American University in Dubai 
Syed Adil India   BSA Crescent institute of Science and Technology 

Vandalur 
Telma Steinhagen UAE Zayed University 
Tony Myers UAE Zayed University  
Vasila Al khaldi  UAE Zayed University 
Wafa Zoghbor UAE zayed university 
Winona Smith UAE Independant  
Yahya Ashour Alkhoudar  Canada Gaza University  
Yamen Dridi Oman Al Buraimi University College 
Zainab Rashed Aldhanhani UAE Ministry of Education 
Zakaria Mahmoud KSA SPSP 
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