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WELCOME MESSAGE - CONFERENCE CHAIR

Dear ALLT 2021 Participants,

On behalf of the organizing committee for the ALLT 2020, it is my great
pleasure to welcome you to the 4™ Applied Linguistics and Language Teaching
International Conference.

We are indeed proud to have the privilege of hosting this major event for
language professionals, Applied Linguists and Linguists and welcome delegates
from the Gulf Countries, Middle East, North Africa, East Asia, Europe and Latin
America. The theme of the conference focuses on language use across
disciplines, and this has encouraged a large number of professionals to submit
over 150 proposals in English and in Arabic. After careful review by a qualified
scientific committee, 130 sessions are accepted and considered in the congress
final program. These presentations were grouped into panels to facilitate
discussion and accommodate the large number of abstracts in one online
platform over the three days of the conference. We hope that you will find the
program helpful for you in following up your interest.

We would like to especially welcome our presenters and panelists. We would
also like to express our sincere gratitude to our keynote speakers and to our
exhibitors who found ALLT their platform to support professionals and
academics in the region.

It almost goes without saying that it is impossible to organize such a major
academic event without the cooperation and support of colleagues who have
been functioning in several capacities as members in the organizing committee,
virtual room managers technical support and experts, members in the scientific
committee or administrative assistants who all worked hard to make your
experience in this conference rich and comfortable.

Finally, we would like to thank you all for attending, and | wish you an
enjoyable, fulfilling and stimulating experience.

Dr. Wafa Zoghbor

Conference Chair

College of Humanities and Social Sciences, Department of Languages
Advisor to the Provost for Special Initiatives

Zayed University
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WELCOME MESSAGE - ZU PROVOST

Dear ALLT Participants,

I am honored to welcome you to the 2022 Applied Linguistics and Language
Teaching International Conference and Exhibition.

ALLT 2022 this year includes many informative panels and presentations
about the function and role of language across disciplines with two parallel
lines of contributions, in English and in Arabic over the span of three days.
This year’s conference features the online participation of publishing houses
to strengthen the link between the presenters’ and attendees’ experiences with
most recent and relevant publications in the profession.

Over the past years, ALLT has been a platform for linguists, language teachers,
practitioners, researchers, and graduate students to meet their needs for
networking and exchange covering critical topics in Applied Linguistics and
language teaching. I am sure that this year’s conference will continue to be
meaningful to us all.

Through its community and academic outreach initiatives, ALLT is actively
contributing towards supporting and strengthening global and minority
languages in compliance with the vision of the UAE to preserve and promote
tolerance and appreciation within our multilingual and multicultural
community.

Best wishes for a successful conference.
Professor Clayton MacKenzie

Provost
Zayed University
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CONFERENCE COMMITTEE

ALLT 2022 Conference Organizers

Wafa Zoghbor (Chair) Zayed University
Christina Gitsaki Zayed University
Salah Darawsheh Zayed University
Suhair Al-Alami Al Ghurair University

ALLT 2022 Technical Support Team

Izzeddin Asad

Mariam Hariri
Waldein Paul
Chandana Madanayake
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Hanar Atroshi

ALLT 2022 Administrative Assistants
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Scientific Committee

Name

Abd Darouzy

Abdel Aaziz Baha
Abderrahim Aitbara
Abdulsamad Humaidan
Aimee Grange
Andrea Mayr
Ashraf Salem
Banani Roy Chowdhury
Bill Batziakas
Christina Gitsaki
Edith Flahive

Guy Meredith

Iryna Lenchuk
Jamie Buchanan
Jingjing Qin

Kate Tinda

Lee McCallum
Mairo Moya

Majdi BenSouf
Mike Bowles

Minoo Asdjodi

Mohamed Al Mohamady

Nadia Idria
Nadine Jaafarawi
Randa Solimon
Rania Jabr

Reema Qarallah
Roy Y.Chan

Said Al Amrani
Salah Darawsheh
Sana AlMajaidah
Shawana Fazal
Shifa Desai
Stephanie Siam
Suhair Al-Alami
Tim Greembridge
Tina Al Aghar
Wafa Zoghbor

Affiliation

York University
Zayed University
Kuwait American School

Southern Illinois University Carbondale

Zayed University
Zayed University

Sadat Academy for Management Sciences

Institute of Applied Technology

Dongbei University of Finance and Economics

Zayed University

Higher Colleges of Technology
Zayed University

Dhofar University

Zayed University

Zayed University

Zayed University

Coventry University
University of East London
Zayed University

Zayed University

Zayed University

Saudi Petroleum Services Polytechnic
University of Bejaia

Zayed University

Al Falah University

The American University in Cairo
British Council

Lee University

Sohar University

Zayed University

Zayed University

Hazara University, Mansehra
Barwaaqo University

Zayed University

Al Ghurair University

Zayed University

Higher Colleges of Technology
Zayed University

¢

Country of
residence
UsS
UAE
Kuwait
USA
UAE
UAE
EGYPT
UAE
China
UAE
UAE
UAE
Oman
UAE
UAE
UAE
UK
UK
UAE
UAE
UAE
KSA
Algeria
UAE
UAE
Egypt
Jordan
uUs
Oman
UAE
UAE

Pakistan
Somaliland
UAE

UAE

UAE

UAE

UAE



VIRTUAL CONFERENCE PLATFORM

Q webex

LINKS TO VIRTUAL ROOMS

VIRTUALROOM 1

https://zu-ae.webex.com/zu-
ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6£3874049b8d16

VIRTUAL ROOM 2

https://zu-ae.webex.com/zu-
ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064

VIRTUAL ROOM 3

https://zu-ae.webex.com/zu-
ae/onstage/g.php?MTID=e772457f19fddd9398e9{27d07df0c122

VIRTUAL ROOM 4

https://zu-ae.webex.com/zu-
ae/onstage/g.php?MTID=e772457f19fddd9398e9{27d07df0c122

VIRTUAL ROOM 5

https://zu-ae.webex.com/zu-
ae/onstage/g.php?MTID=e79a9492eeb7ef0957ab50a52b8909867



https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e79a9492eeb7ef0957ab50a52b8909867
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e79a9492eeb7ef0957ab50a52b8909867
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KEYNOTE SPEAKERS

Stephen Krashen
University of Southern California, USA
Thursday 03 March 2022

05:15pm-06:05pm [UAE Time] | Local Time | Virtual Room 1

THE POWER OF SELF-SELECTED FICTION

My hypothesis: The path to high levels of competence in language is through self-selected pleasure reading, through
reading fiction. It is the path of pleasure, not the path of pain. The research strongly suggests that those who read
more fiction not only acquire more language (vocabulary, grammar, spelling, writing style), they also know more
about history, literature, science, and even practical matters. Fiction readers also develop more understanding of
others. As journalist Terry Gross points out, when you read fiction “You’re learning to be somebody else, learning
the see the world through their eyes.” Noam Chomsky has come to a similar conclusion: “It is quite possible—
overwhelmingly probable ... that we will always learn more about human life and personality from novels than from
scientific psychology.” If this hypothesis is correct, we have to make sure all students have access to interesting
reading material, a quiet comfortable place to read, and time to read.

Bio

Stephen Krashen is Professor Emeritus, University of Southern California. He is active in language acquisition,
bilingual education, literacy and heritage language development. He received a PhD. in Linguistics from the
University of California, Los Angeles in 1972. He has published over 560 professional papers and books contributing
to the fields of second-language acquisition, bilingual education, and reading. He is known for introducing various
hypotheses related to second-language acquisition, including the acquisition-learning hypothesis, the input
hypothesis, the monitor hypothesis, the affective filter, and the natural order hypothesis. Most recently, Krashen
promotes the use of free voluntary reading during second-language acquisition, which he says "is the most powerful
tool we have in language education, first and second. Many of his books and papers are available for free download
at www.sdkrashen.com.



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Session+1+&iso=20220303T1715&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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KEYNOTE SPEAKERS

Azirah Hashim

University of Malaya, Malaysia
Friday 04 March 2022

01:00pm - 01:50pm [UAE Time] | Local Time | Virtual Room 1

Multilingualism in legal systems: Language reform and language choice in
Malaysia

Bilingualism or multilingualism in legal systems is increasingly becoming an important research domain for
researchers in linguistics and law. This presentation examines studies on multilingual postcolonial common law,
focusing on Malaysia’s efforts to shift the language of law from English to Malay, its bilingual court proceedings
and the country’s sociopolitical and economic influences on multilingualism. It discusses issues to do with ethnicity
and politics in understanding language policies and language in a country that is linguistically highly diverse. Studies
show that language choice is often not straightforward and that bilingualism in Malaysian courts is usually
accommodated with the use of Malay and English. Excerpts of courtroom discourse are indicative of patterns found
and provide evidence that type of proceeding, court level and judge preferences all have an impact on language use.
Studies highlight concerns related to language rights, transparency of legal processes and language planning and
discuss law and language from a global perspective, describing the historical spread of English law and its contact
with other languages. A discussion of jurisdictions beyond Malaysia and how they balance global pressures with
local linguistic and sociopolitical demands is included. The review of language choice in common law systems shows
similarities and differences between the Malaysian legal system and those in other countries with implications for
how bilingualism might help postcolonial polities make law more accessible and equitable.

Bio

Azirah Hashim is Professor at the Faculty of Languages and Linguistics, University of Malaya, Malaysia. She has
been Executive Director of the Asia-Europe Institute; Director of the Centre for ASEAN Regionalism; Dean of the
Faculty of Languages and Linguistics and Dean of the Humanities Research Cluster at the university. Her research
interests include Language Contact in Southeast Asia, Language and Law and Higher Education in ASEAN. Recent
publications include English in Southeast Asia and ASEAN: Transformation of Language Habitats, Routledge, 2021
(co-authored with Gerhard Leitner) and Asia and Europe in the 21st Century: New Anxieties, New Opportunities,
Routledge, 2021 (co-edited with Rahul Mishra and Anthony Milner). She is on the Editorial and Advisory Board of
several journals such as English Today, World Englishes and Asian Journal of Applied Linguistics. She is currently
President of the International Association of Applied Linguistics (AILA) and Humboldt Ambassador Scientist of the
Alexander von Humboldt Foundation, Germany. She also sits on the executive committee of the Asia Pacific LSP
and Professional Communication Association and serves as Higher Education expert in the EU Support to Higher
Education in the ASEAN Region programme.

10


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Session+2&iso=20220304T13&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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KEYNOTE SPEAKERS

Martin Dewey

King’s College London, UK
Friday 04 March 2022

06:00pm — 06:50pm [UAE Time] | Local Time | Virtual Room 1

Rethinking Perceptions of Language and Communication in Teacher
Education

The emergence of English as a lingua franca (ELF) as a research paradigm has given rise to considerable debate
regarding established principles and practices in Applied Linguistics and language education. The role of English as
a globally diffuse lingua franca makes it crucial for teachers and teacher educators to reflect more critically on
resources and practices than they were accustomed to in the past. This is particularly resonant for the professional
preparation of English language teachers.

Conventionally, teacher education programmes have tended to make relatively little reference to linguistic diversity
and give little account to the emergent nature of language in interaction. In line with this, language competence has
been largely conceptualized in relation to pre-ordained norms through a deficit perspective, with a focus on ‘linguistic
problems’ or ‘language gaps.” As a consequence, a good deal of communicatively valuable language use is either
completely overlooked or downplayed. Despite growing awareness of ELF, approaches to language continue to be
preoccupied with linguistic convention and a ‘target language’ orientation to norms.

I explore the value of incorporating ELF in teacher education as a means of promoting critical thinking teachers,
directing criticality towards the language syllabus and current recommendations for practice. We might thus better
acknowledge the linguacultural diversity of multilingual settings and re-examine shared practices in language
pedagogy, in relation to concepts of competence among learners and professional knowledge among practising
teachers. | will report on a combination of online survey data, semi-structured interviews and focus groups conducted
with language teachers and teacher educators.

Bio

Martin Dewey is Reader in Applied Linguistics at King’s College London. His research focuses on the globalization
of English, and the role of English as a Lingua Franca (ELF). His research primarily entails exploring the relevance
of ELF in language teacher education and the impact this has on how we conceptualize language and language
knowledge in English language teaching. His research interests also include a focus on multilingualism, language
attitudes/ideologies and and critical pedagogy. He has presented and published widely on his research work. He is
co-author, together with Alessia Cogo, of Analyzing English as a Lingua Franca: A Corpus Driven Investigation
(Continuum 2012) and co-editor, together with Jennifer Jenkins and Will Baker, of Routledge Handbook of English
as a Lingua Franca (Routledge 2018). He is editor in chief of Journal of English as a Lingua Franca.

11


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Speaker+3&iso=20220304T18&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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KEYNOTE SPEAKERS

Willy A. Renandya
Nanyang Technological University, Singapore

Saturday 05 March 2022

01:00pm - 01:50pm [UAE Time] | Local Time | Virtual Room 1

Student-Centred Learning Across Disciplines

Optimal learning happens when learners are fully engaged during the learning process, in which they actively
construct and co-construct knowledge under the skillful guidance of a capable teacher and with support from their
peers. This type of learning can happen when educators adopt a student-centred learning (SCL) pedagogy, i.e., an
approach that focuses more on what students feel, think and do during the language learning process. In this
presentation, | first explain what SCL means for language teachers working in diverse language learning contexts
(e.g., ESP, EMI, ESL/EFL). In the second part, | argue that an SCL pedagogy requires that the teacher use
instructional strategies that focus more on increasing students’ interest and motivation. By focusing more on the
motivational aspect of learning, students can be expected to become more cognitively, affectively and socially
engaged in the classroom and extend their learning beyond the classroom walls.

Bio

Dr Willy A Renandya is a language teacher educator with extensive teaching experience in Asia. He currently teaches
applied linguistics courses at the National Institute of Education, Nanyang Technological University, Singapore. He
has given more than 100 plenary presentations at international ELT conferences and published extensively in the area
of second language education. His publications include Language Teaching Methodology: An anthology of current
practice (2002, Cambridge University Press), Student-centred cooperative learning (2019, Springer International),
and a recently published book chapter Growing Our Research Impact (2020, Springer International). He maintains a
large language teacher professional development forum called Teacher Voices:


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Session+4&iso=20220305T13&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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Zayed University, United Arab Emirates
Friday 04 March 2022

06:00pm — 06:50pm [UAE Time]
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https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+%7C+Panel+11+%28Arabic+Stream%29&iso=20220305T18&p1=2&ah=1
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e79a9492eeb7ef0957ab50a52b8909867
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e Click on ‘Local Time’ for the local
timing in your country/city.

e Click on ‘Virtual Room’ number to
join the online session.

UAE Time

Virtual Room 1

05:00pm-05:15pm
Local Time

Opening Session

05:15pm-06:05pm
Local Time

Keynote Speaker 1

UAE Time

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

06:30pm-07:25pm
Local Time

Panel 01A
Teaching language
skills
3

Panel 018
Multicultural Education
& Communicative
Teaching

©)

Panel 07C
Professional
development in ELT

®)

Panel 05A
Technology
& online learning

®)

Friday 04 March 2022

Local Time

UAE Time Virtual Room 1 | Virtual Room 2 | Virtual Room 3 | Virtual Room 4
01:00pm-01:50pm
Local Time Keynote Speaker 2
Panel 02A Panel 03A Panel 08 Panel 013A
02:00pm-02:55pm Teaching language Translanguaging and . Pedagogy and
- - SO Teaching ESP .
Local Time sub-skills code switching @3) teaching approaches
(3) ©) 3)
Panel 04A Panel 03B Panel 010 Panel 019
03:00pm-03:55pm Assessment & Translanguaging and Literature and L2 COVID-19 & online
Local Time Feedback code switching learning learning
(3) (3) 3 ©))
Panel 017 Panel 07B Panel 05C
04:00pm-04:55pm . , Program and diversity Professional Technology
Local Time UL C a0 G into teaching & learning | developmentin ELT & online learning
(3) 3 ©))
€n “Fs)ﬁ)”zl 26;’6 dium Panel 016 Panel 013D
05:00pm-05:55pm Publishers’ Corner ghist . Flipped classroom Pedagogy and
. of instruction .
Local Time model & strategy teaching approaches
(3 3 3
3 ©))
06:00pm-07:00
AL R Keynote Speaker 3
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https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Opening+Session+&iso=20220303T17&p1=2&am=15
https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Session+1+&iso=20220303T1715&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ea73d5a93f8009007f156e9ad1b24ddf5
https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+&iso=20220303T1830&p1=2&am=55
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ea73d5a93f8009007f156e9ad1b24ddf5
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e Click on ‘Local Time’ for the local
timing in your country/city.

e Click on ‘Virtual Room’ number to
join the online session.

UAE Time Virtual Room 1 | Virtual Room 2 | Virtual Room 3 | Virtual Room 4
01:00pm-01:50pm
Local Time Keynote Speaker 4
Panel 06A Panel 020
) . Pa_mel 01B (English) as a Diversity in ELT 013C
02:00pm-02:55pm | Teaching language . AT Pedagogy and
. . medium of contexts: policy and i
Local Time skills . . o teaching approaches
E— instruction implications
€) 3 ©)
Panel 02B Panel 03C Panel 09 Panel 013B
03:00pm-03:55pm | Teaching language Translanguaging Learner motivation & Pedagogy and
Local Time sub-skills and code switching autonomy teaching approaches
3) 3) 3) 3)
Panel 011
ELT textbooks Panel 014A tfa"’r‘]rs‘?;rogr? ; Panel 05B
04:00pm-04:55pm evaluation and Multilingualism & . - Remote learning &
. . - - interference in L2
Local Time effectiveness multilingual skills - Technology
3) 3) learning 3)
3)
Panel 012
Panel 04B Cultural & Panel 07A Panel 05D
05:00pm-05:55pm Assessment & Intercultural Professional Remote learning &
Local Time Feedback awareness in ELT development in ELT Technology
3) 3 3 3
06:00pm-06:15pm Closing Remarks

Local Time

15
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PRESENTATION PROGRAM

Thursday 03 March 2022

05:00pm-05:15pm | Local Time | Virtual Room 1

Opening Session

05:15pm-06:05pm | Local Time | Virtual Room 1

Keynote Speaker 1

The power of self-selected fiction

Professor Stephen Krashen

University of Southern California, USA

16


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Opening+Session+&iso=20220303T17&p1=2&am=15
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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Thursday 03 March 2022

06:30pm - 07:25pm | Local Time

a‘«

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Panel 01A

Teaching language
skills

Panel 018

Multicultural Education
& Communicative

Panel 07C

Professional development
in ELT

Panel 05A

Technology & online
learning

2 - Ghiyath Al-Sheikh
(Syria)
and Safi Eldeen
Alzi'Abi (Kuwait)

The Feasibilty of
Applying Listening
Strategies in Syrian EFL
Setting

Teaching
41 - Fajer Bin Rashed,
(Kuwait)

Eman Mahmoud and
Ebtesam Alzahmi
(UAE)
Developing Cultural Self-
awareness: A Multicultural
Thematic Unit

117 - Lana Hiasat,
Christine Coombe,
Faouzi Bouslama and
Nadia Kettell
(UAE)
Showcasing Professional
Development in Teacher
Effectiveness: Focus on
Research Literacy and
Career Skills
Development

77 - Azza Alawadhi
and Emad A. S. Abu-
Ayyash
(UAE)
Students’ perceptions of
Kahoot!: An exploratory
mixed-method study in
EFL undergraduate
classrooms in the UAE

47 - Youssef El Ouidani
(Morocco)
Effects of the Process
and Product Approaches
to Teaching Writing on
Moroccan EFL High-
school Students Essay
Writing

22 - Fajer Bin Rashed,
(Kuwait)
Ebtesam Alzahmi and
Negmeldin Alsheikh
(UAE)

A Double Contact of
Identity Formation: The
Sedimentation and
Decantation of Three
Kuwaiti English
Instructors’ Narratives

6 - Ali Shehadeh
(UAE)
Alternative Modes of
Publication for the Applied
Linguistics and TESOL
Novice Researchers

36 - Moza Al-Malki,

Nagham Al-Azzawi,

Sharifa Aladawi and

Khalid Al-Abri
(Oman)
Open-book exams during
Covid-19: challenges and
opportunities

9 - Darwin Bargo
(Philippines)
Writing report and
correspondence errors of
technical assistance (TA)
providers

100 - Ayesha Mudhaffer
(KSA)
Developing English
Language Learners’
Communicative
Competence: A Three-Step
CLT Model for EFL/ESL
Teachers in Higher
Education

99 - Nadine Jaafarawi
(UAE)
Killer Critical Book
Review

65 - Jaime Buchanan
and Tony Myers
(UAE)
Overcoming the remote
in remote learning: the
value of community in
the virtual classroom

17
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https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ea73d5a93f8009007f156e9ad1b24ddf5
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Friday 04 March 2022

01:00pm - 01:50pm | Local Time | Virtual Room 1

Keynote Speaker 2

Multilingualism in legal systems:

Language reform and language choice in Malaysia

Professor Azirah Hashim

University of Malaya, Malaysia

18


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Session+2&iso=20220304T13&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16

Friday 04 March 2022

02:00pm - 02:55pm | Local Time

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Panel 02A

Teaching language sub-
skills

Panel 03A
Translanguaging and

code switching

Panel 08
Teaching ESP

Panel 013A

Pedagogy and teaching
approaches

51 - Hedieh Najafi
(UAE)
In the Importance of
Teaching Verb Tenses:
Pandemic Version

37 - Shofa Alrawahi
(Oman)
Romanization of Arabic
Proper Names: Towards a
Consistent Standardized
Convention

85 - Aejaz Mohammed
Sheikh, Uzma Nisar and
Mehnaz Rashid
(India)

Needs Analysis and
Prerequisites of English of
Engineering Students: A
Study of NIT Srinagar

8 - Albyra Bianca Sy
Tamco
(Philippines)
Philippine English in the
ESL Classroom: A Study
of English Teachers’
Beliefs and Pedagogical
Practices in Higher
Education

17 - Lizeta Demetriou
(UK)

Second language
learners' knowledge of
polysemous phrasal
verbs

7 - Dylan Glyn Williams
(South Korea)
and Juup Stelma
(UK)

The risk of ‘epistemicide’
in a South Korean Higher
Education English
Medium Instruction

61 - Peter Davidson and
Catherine Nickerson
(UAE)
Underlying skills
development in Business
English Courses

20 - Zoe Hurley and
Peter Flynn

Pedagogies for flourishing:
Project-based learning
beyond the data-driven

curriculum

products: implications of
the teaching of purposive
communication

Context
75 - Thisuri Jaylath 25 - Jhuanna Manuel and | 29 - Mohammed Naoua
and Navoddya Jayalath Mildred Go (Algeria) 114 - Richard Harrison
(Sri Lanka) (Philippines) Syllabus design in (Oman)
CALL for ESL learners’ Forms and functions of Electrical Engineering Five practical ways to
motivation in Grammar code switching in specialties: an Empirical introduce critical thinking
Learning marketing cosmetic investigation



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220304T14&p1=2&am=55
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ea73d5a93f8009007f156e9ad1b24ddf5
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Friday 4 March 2022

03:00pm - 03:55pm | Local Time

q‘«

Virtual Room 1
Panel 04A

Virtual Room 2

Virtual Room 3

Virtual Room 4

Assessment &
Feedback

Panel 03B

Translanguaging and
code switching

Panel 010
Literature and L2

learning

Panel 019
COVID-19 & online

82 - Safaa Eissa
(KSA)

Exploring students’ and
Instructors’ perceptions
of language assessment

in Saudi higher

education: A mixed-
methods study

95 - Mustabshira
Siddiqui
(KSA)

World Englishes

English/Hinglish: The
concept of code switching
and translanguaging in

111 - Emily Reynolds
(UAE)

young adult literature into
English language learning
classrooms

The value of incorporating

learning

78 - Azza Alawadhi
& Rawy Thabet
(UAE)

Undergraduate students’
intentional behavior of
remote learning during
COVID-19 Pandemic: A
cross-sectional Study from
the UAE

53 - Sally Ali
(Egypt)
Exploring Students’
Individual & Group
Presentation Assessment

18 - Fernanda Rubbo
and Anamaria Welp
(Brazil)
Decolonial English
teaching in southern

a syllabus through a
translanguaging lens

Brazil: The construction of

49 - Yee Wai Mon
(Myanmar)
Should Literature be Left
in the 21st century English
Language Teaching?

110 - Eilaf Alotaibi
(KSA)
Saudi Females Beginners’
Attitudes Towards Full-
online Learning Through
EFL Virtual Classrooms
During COVID-19
Pandemic

10 - Mahmoud Sultan
Nafa
(UAE)
Designing and
Delivering a Purposeful
Educational Feedback

43 - Muhammad Asif
Qureshi & Ahmad
Aljanadbah
(UAE)

and second language
reading comprehension

Translanguaging pedagogy

90 - Melita Koletnik
(Slovenia) &
Astrid Schmidhofer
(Austria)

Enrique Cerezo Herrero
(Spain)

FLT applied to Translation
Studies: research-informed
teaching

71 - Randa Soliman
(UAE)

Silence in the Online

Language Classroom: The

Effect of the Learning

Environment on Learners’

Capacity to Speak (CTS)

20



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220304T15&p1=2&am=55
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
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https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=e772457f19fddd9398e9f27d07df0c122
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04:00pm - 04:55pm | Local Time

q‘«

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Publishers’ Corner
Publishers’ Corner

04:00pm — 04:20pm
Nathan Waller
Education for
Sustainable Development

and Citizenship (ESDC)

Macmillan Education

Panel 017

Program and diversity into
teaching & learning

98 - Rana Khan
(Kuwait)
Learning Contexts
Redesigned Through
Intensive English Program

Panel 07B

Professional development
in ELT

89 - llknur Eginli
(Turkey)
Pre-service Language
Teachers’ Emotional
Experience Before and
After First-Time Teaching

Panel 05C

Technology and online
learning

38 - Bel Charmeijune
Pascual, John Robbie De
Leon & Ma. Lalaine
Rebong
(Philippines)
Awareness, Attitude, and
Acceptance: A Case of
Philippine English in ESL
Online Classrooms

4:30pm — 4:50pm
Richard Harrison

Critical Thinking
Teaching Materials

Canford Publishing

81 - Mehdi Solhi
(Turkey)
The text does not remain a
text; Humanize the
language learning
materials through text
driven approach

54 - Jennifer Law
(UAE)

Two heads are better than
one: The power of a
multidisciplinary PD

community

86 - Tiziana Lorenzet
(Italy)

A Case Study in a Virtual
Classroom: Pros & Cons
of an Online English Exam
Preparation Course

63 - Jaime Buchanan and
Peter Davidson
(UAE)

An Introduction to
Teaching Technical
Communication

105 - Anna Dillon
(UAE)
Preparing to implement a
translanguaging pedagogy
in EAP for in-service
teachers

118 - Peter John Hassall
& Roger Dunham
(New Zealand)
Intervention strategies
involving cognitive
signalling and Extremely
Short Stories [ESSs] for
on-line Teaching and
Learning

21



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220304T16&p1=2&am=55
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064
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Friday 04 March 2022

05:00pm - 05:55pm | Local Time

p¥g

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Publisher Corner

Publisher Corner (English) as a medium of
instruction

Panel 06B

Panel 016

Flipped classroom
model & strategy

Panel 013D

Pedagogy and teaching
approaches

05:00pm — 05:20pm
Paul Woodfall

Q-Skills Teaching
Methodology

Oxford University
Press

Publishers’ Corner

88 - Ghedeir Brahim
Mohammed
(Algeria)
Promoting English as a
Medium of Instruction at the
Tertiary Education in
Multilingual Algeria: Reality
and Prospects

19 - Patrisius
Djiwandono
(Indonesia)
The effectiveness of
flipped classroom for
teaching translation,
storytelling, and local
culture during the
pandemic

28 - Amal Alerwi
(KSA)

Using Sitcoms to Improve
the Acquisition of Speech
Acts by EFL Students:
Focusing on Request,
Refusal, Apology, and
Compliment Response

60 - Wayne Jones &
Kara Mckeown
(UAE)

The Challenges of EMI for
Art and Design Students and
Faculty at an HEI in the
UAE

69 - Reeja Riyaz
(Oman)

An Appraisal of Just-in-
Time Teaching and Peer
Instruction in a Flipped
English Writing Classroom
on Online Mode

83 - Asma Nesba
(Algeria)
Eclecticism and Hybrid
Instruction Between
Exigency and Predilection

102 - Bill Batziakas
(China)

English for Academic
Purposes (EAP) and English
as a Medium of Instruction

(EMI): Some Voices from
University Students and
Teachers in Asia

113 - Mohamed Al
Mohamady
(Egypt)
Teaching Unplugged to
Reshape Classroom
Practices

-

Y4



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220304T17&p1=2&am=55
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Friday 04 March 2022

06:00pm — 06:50pm | Local Time | Virtual Room 1

Keynote Speaker 3

Rethinking Perceptions of Language

and Communication in Teacher Education

Dr. Martin Dewey

King’s College London, UK


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Speaker+3&iso=20220304T18&p1=2&am=50
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ed94c36b5864d0bde3c6f3874049b8d16

“06

AN .

Saturday 05 March 2022

01:00pm-01:50pm | Local Time | Virtual Room 1

Keynote Speaker 4

Student-Centred Learning Across Disciplines

Dr. Willy A. Renandya

Nanyang Technological University, Singapore

24


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference+-+Keynote+Session+4&iso=20220305T13&p1=2&am=50
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02:00pm-02:55pm | Local Time

“06

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Panel 01B
Teaching language skills

Panel 06A

(English) as a medium of
instruction

Panel 020
Diversity in ELT
contexts: policy and
implications

013C

Pedagogy and teaching
approaches

94 - Huda Jamal
(UAE)
Scaffolding in Teaching
Writing: Vygotsky’s Zone
of Proximal Development
& the Socio-cultural

59 - Afaf Mishriki and

Amani Demian
(Egypt)
L1 in L2 Class: When,
Why, and How?

66 - Sanchita Kamath.

(UAE)

Science Fiction
prototyping in English as
a design thinking tool to

inspire the future

30 - Ahmad Muhammad

(Syria) &
Muhammed Vefa
(Turkey)
Obstacles of Applying
Communicative Language

(UAE)

“The Writing Process was
just Thrown out the
Window”: Exploring Third
Grade English Teachers’
Views on Writing
Instructional Practices Post
Covid-19

Instruction and quality in
higher education

Intercultural Competence
Through the Eyes of Pre-
Service EFL Teachers

Theory Teaching in EFL Classes
in the Liberated Areas of
Syria
48 - Eman Mahmoud, 46 - Burcu Tezcan Unal | 120 - Semin Kazazoglu 39 - Meriem Achoura
Safeya Al Katheeri & (UAE) & Esra Solak (Algeria)
Negmeldin Alsheikh English Medium (Turkey) Teaching Critical Thinking

in the Algerian Secondary
School EFL Class

44 - Suhair Al-Alami &
Anjum Azeez
(UAE)
Enhancing English writing
skills via literature reading

124 — Wafa Zoghbor
(UAE)

Translingual practices in
EMI UAE higher
education context

12 - Ghadah Al
Murshidi
(UAE)

National Policy and
Global Imperatives in the
UAE Higher Education
Landscape

31 - Hassan El Garras
(Morocco)
Tips on Teaching
Formulaic Language in
EFL Classes

25



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220305T14&p1=2&am=55
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03:00pm - 03:55pm | Local Time

q‘«

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Panel 02B
Teaching language

sub-skills

Panel 03C

Translanguaging and
code switching

Panel 09
Learner motivation &

Panel 013B
Pedagogy and teaching

72 - Sufia Sultana
(KSA)
Shafia Shahin
(India) &
Richa Rastogi
(KSA)
Integration of Cultural
Awareness in Teaching
Vocabulary to EFL
Learners

5 - Renold Tarriela, Alea
Trisha Fernandez, Ruth
Hanna Mae De Leon, Dat
Le, Runjet Garcia &
Aira Junel Delos Reyes
(Philippines)
Perception of ESL and
EFL Students towards
Code-switching in Online
Classrooms

autonomy

108 - Ouarda Khouni,
Aboubaidah Gasim,
Ishag Salim & Salah Al
Fahdi
(Oman)
Learners’ Anxiety and
Motivation in Speaking.
The case of GFP learners
at UTAS, NiZWA. Oman

approaches

92 - Rizwana Wahid,
Shanjida Halim &
Tanzina Halim
(KSA)
Developing Research
Skills among
Undergraduate Students by
Mixing Activity-based and
Student-centered
Approaches

4 - Sharif Alghazo
(Jordan)
Pronunciation Learning
Strategies Used by EFL
University Students: A
Classroom-Based
Investigation

33 - Serdar Tekin
(Turkey)
Translanguaging in EMI
classrooms: How to feel
about it?

16 - Said Oussou
(Morocco)
Developing autonomous

learners in an EFL setting:

expanding ELT
professionals’ roles

62 - Yahia Alkhoudary,
(Palestine)

Teaching Quality in EFL
Elementary Classrooms in
Gaza: current status and
future prospects

84 - Michael Bowles
(UAE)
Digital vocabulary
learning: Measuring
vocabulary gains and
capacity for self-
regulation on an English
pre-sessional program

112 - Sarah Hopkyns
(UAE)
Embracing translingual
practice: Toward culturally
responsive and context-
specific English-medium
instruction

3 - Rania Jabr
(Egypt)
Encourage learners to
think about their own
thinking!

67 - Muftah Hamed and
Tahar Fadhil
(Libya)

English Major Libyan
Students' Perceptions
towards Characteristics of
Effective English
Language University
Instructors

26



https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220305T15&p1=2&am=55
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Saturday 05 March 2022

04:00pm - 04:55pm | Local Time

p¥g

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Panel 011

ELT textbooks
evaluation and

Panel 014A

Multilingualism &
multilingual skills

Panel 015
transfer and interference

in L2 learning

Panel 05B

Technology and online
learning

effectiveness

(Japan)

What can ELT textbook
evaluation tell us about
the effectiveness of a
University English
curriculum?

64 - Barry Kavanagh

91 - Hamza R'Boul
(Spain)

Critical Multilingualism in
TESOL Classrooms:
Addressing the Issues of
the Global South

24 - Eliane Nowinski da

Rosa
(Brazil)

English Pronunciation
Teaching under a cognitive
and socio-political-
culturally guided
perspective

26 - Ajwaad Aljohani

(KSA)

Cognitive Semantics and
Prototype Instruction:
Teachers’ Perspectives

of Teaching Prototype in

EFL Classrooms

97 - Mehdi Solhi, Belkis
Benlioglu & Beliz Sahin
(Turkey)

Using a Great Waste of
Opportunity in the
Coursebooks: The Issue
of Decorative Pictures

93 - Raees Calafato
(Norway)
Multilingual teacher
identity in the Emirates:
Implications for language
policy and education

52 - Wedad Alammari &
Rawabi Alharbi
(KSA)
Cross-cultural (New
Zealand — Saudi Arabia)
Comparison of
Collaborative Writing

109 - Yosra Sellami-
Sellami
(Tunisia)

The Roles of Instructors
and Educators in an
Online Environment

76 - Sajad Hussain
Wani & Mudasir
Mushtaq Pir
(India)

Role of the Teachers in
the Development and
Evaluation of ELT
Textbooks in Kashmir

74 - Mehdi Solhi
(Turkey)
Turkish Pre-Service
English Language
Teachers' ELF Awareness:
An Investigation of
Rhetorical organization of
discourse

13 - Ghadah Al Murshidi
(UAE)

The Impact of Social
Media on English
Speaking and Writing
Skills of Learners: A Study
Conducted among the
Students and Teachers of
UAE Universities

87 - Nagakala
Gopalkrishna
(India)
Productive Teaching in
the Aeon of Technology
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05:00pm - 05:55pm | Local Time

p¥g

Virtual Room 1

Virtual Room 2

Virtual Room 3

Virtual Room 4

Panel 04B
Assessment &

Feedback

Panel 012

Cultural & Intercultural
awareness in ELT

Panel 07A

Professional development
in ELT

Panel 05D

Remote learning &
Technology

& Rosa Caraballe
(Philippines)
Reading Comprehension
of Indigenous Students
amidst the New Normal

96 - Neo Abell Obligar

35 - Abdelfattah Abidi
(Morocco)

The speech Act of
Request: A Cross-Cultural
Comparative Study of
American Native Speakers
of English and Moroccan
EFL University Students

101 - Abdulaziz Zanguty

(KSA)
The Necessity of Adding
Coaching Teacher in Saudi
Arabia

70 - Syed Adil
(India)

The search for
Communication in the Age
of Information
Communication
Technology: A study into
issues, challenges, and

Using CEFR descriptors
to create bands for
grading writing
assessments

(Philippines)
Analysis of Students’
Written Discourse on the
Cultural Implications of
the Netflix’s “Squid
Game”: A Three

(India)

Online Professional
Development Programs for
English Language
Teachers during the Covid-
19 Pandemic in Kashmir

resolutions
68 - Jason Thompson 32 - Jay Mark Santos & 55 - Aejaz Mohammed | 116 - Olga Samsonova
(UAE) John Allen Pablo Sheikh & Sajad Ahmad (USA)

Use of I-Ready in Tiered
Instructions for English
Language Learners

Artificial Intelligence to
replace teachers to grade
students’ academic
essays

EFL Settings: A Means to
Enhance Critical Thinking
and Autonomous Learning

Reflecting on the
Technological Pedagogical
Content Knowledge: How

do pre-service EFL
teachers put it into
practice?

Dimensional Discourse Valley
Study
40 - Banani Roy 21 - Sid Ali Selama 119 - Semin Kazazoglu & 58 - Shahala Nassim
Chowdhury (Algeria) Belkis Benlioglu. (Oman)
(UAE) Intercultural Awareness in (Turkey) Critical Reflection through

web posters and videos

Closing Session:

06:50pm — 07:00pm | Local Time | Virtual Room 1
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Teaching language sub-skills

51 - Hedieh Najafi
In the Importance of Teaching Verb Tenses: Pandemic Version

Grammar classes are often the most boring classes for ESL and EFL students (and many teachers) as students are expected to
learn concepts and do exercises that have no connections to real life. Although there are newer trends that advocate teaching
grammar, not in isolation, but in bits and pieces, when teaching other English skills, such as reading and writing, students still
have a hard time applying “correct grammar”. One of the main and inevitable grammar concepts that students need to master is
verb tenses. Usually, verb tenses are taught by stating the general rules of when to use a specific verb tense, by showing how to
formulate the verb to represent the tense, and by practicing through exercises to “master” the verb tenses. Since most of these
exercises have no real-life implications, students often do not know how to use verb tenses in real life situations. This
presentation intends to shed light on how understanding and using the correct verb tense have implications in real life using
terminology and examples from the Covid-19 pandemic. The presenter will share tips and exercises on how to teach verb tenses
by using the Covide-19 terminology. The tips and exercises can be adapted for teaching in-person or online and to other real-
life terminologies that might appear in the future.

17 - Lizeta Demetriou

Second language learners' knowledge of polysemous phrasal verbs

Research suggests that the more frequently a word is encountered the more likely it is to be acquired (Webb, 2007). However,
aword that is frequent in one context may not be frequent in another one. The present study aims to examine the role of exposure
to different types of sources in English (e.g., ELT textbooks, English films, stay in an English-speaking country) on the learning
of phrasal verbs in the context of Greek Cyprus. 100 participants at the B1+ CEFR level completed three phrasal verb tests,
namely, a form recall, a form recognition and a meaning recognition test. A biodata questionnaire was also administered to
measure participants’ incidental exposure to the English language. To validate the tests 20 participants were interviewed about
how they approached the tests. Mixed effect modelling indicates a positive relationship between a) corpus and textbook
frequency, time spent reading and writing in the L2 and b) learners’ knowledge for all three tests. Time spent in an L2 speaking
country had a positive relationship with the form recognition test scores ,while time spent on social media only with the meaning
recognition test scores. The pedagogical implications of the findings will be discussed.

75 - Thisuri Jaylath and Navoddya Jayalath
CALL for ESL learners’ motivation in Grammar Learning

In the teaching of English as a Second Language (ESL), grammar is considered one of the significant skills to master, yet it is
perceived as the most difficult skill to teach and the most difficult skill to learn. Therefore, the learners’ motivation plays a vital
role as it has effects on their attention, cognition, and performance degree. Previous studies have revealed various approaches
to teaching grammar implicitly or explicitly in a traditional ESL classroom. The present study aims to examine how the use of
Computer-Assisted Language Learning (CALL) enhances ESL learners’ motivation in learning grammar. Thirty learners, as the
experimental group, were taught in a student-centred approach using three interactive grammar learning websites, two grammar
games, and a computer-adaptive test for individual grammar practice, whereas another thirty students, as the control group, were
taught using a traditional teacher-centred approach. Both groups were given a grammar proficiency test before and after the
study. The results of the pretest and posttest showed that the experimental group excelled over the control group. Further, the
interview (using 8 items) with randomly selected learners in both groups also revealed that the new method of learning grammar
motivated them as they learnt at their own pace and got immediate feedback. Thus, the results demonstrated that CALL
technologies could enable both teachers and learners to break the old routine of learning and to reach improvements in language
acquisition.
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Translanguaging and code switching

37 - Shofa Alrawahi
Romanization of Arabic Proper Names: Towards a Consistent Standardized Convention

There is a consensus between many scholars that there are deficiencies in the available Arabic proper names romanization
schemes; and as a consequence, there was a call for a consistent system to be developed and adopted. Therefore, this research
argues that there is a persistent need to have a standardized convention to romanizing Arabic proper names. Arab linguists and
researchers should play a key role in preserving the pronunciation of Arabic proper names to the maximum possible way without
terminating the Arabic characters. Any attempt to standardize the conversion of Arabic to English is derived from the importance
of this practice; it is a matter of protecting the language. Therefore, the main aim of this research is to reach a consistent
standardized convention that is readable to non-specialists and can be easily adopted in Oman and consequently used in the
Directorate General of Civil Statues when issuing birth certificates for newly born babies. This standardized convention is to be
found when a compromise between conventional English graphemes and Arabic pronunciation for proper names is reached. The
proposed convention is based on Standard Arabic, since it is used across the Arab World in official documents, as well as
English, which is the predominant foreign language in the formal documents.

7 - Dylan Glyn Williams and Juup Stelma

The risk of ‘epistemicide’ in a South Korean Higher Education English Medium Instruction Context

This paper explores the epistemic outcomes of English Medium Instruction (EMI) in a South Korean Higher
Education (HE) context. We draw on existing conceptualizations of linguistic and symbolic capital, and epistemic
injustice, to understand the epistemic outcomes evident in qualitative interview data generated with ten
undergraduate students majoring in Business and Engineering. The analysis reveals monolingually framed shifts
between the Korean and English languages, and the ways these shifts are associated with students’ trust in Korean
or English language to succeed in specific EMI situations. Further discussion indicates that over time, these patterns
of trust may constrain learning which results in unjust epistemic outcomes. The paper outlines two epistemic
injustices associated with EMI in this South Korean context; one focusing on how students are prevented from
negotiating understanding of HE subject content using their L1, and the other focusing on the wider implications
of English as the language that provides access to HE subject content. We argue that from a policy perspective,
there may be a choice between developing deeper understanding of subject content, as facilitated by multilingual
or translanguaging practices in the classroom, and prioritizing the development of English language competence.
Our critique indicates that in the South Korean EMI HE context students and instructors are working with linguistic
resources that may be sub-optimal for understanding their own real-world experience. Our conclusion is that there
is a need to further engage critically to help avert the risk of ‘epistemicide’ caused by current pedagogies of EMI
in South Korean HE.

25 - Jhuanna Manuel and Mildred Go
Forms and functions of code-switching in marketing cosmetic products: implications of the teaching of purposive
communication

This study aimed to show the forms and functions of code-switching in marketing cosmetic products and its implications to the
teaching of Purposive Communication. The researcher used quantitative and qualitative research methods to answer the
questions posed at the Statement of the Problem. The respondents of this study were sales representatives, better known as
make-up artists, from the international brands under the Estee Lauder Companies. The researcher surveyed 30 respondents but
managed to interview only 20 of them due to their busy schedules. The chosen respondents were those who used code-switching
(specifically Taglish) when marketing their products. Code-switching has three forms according to Shanna Poplack. These forms
are the Inter-sentential, the Intra-sentential, and the Tag Switching. The researcher found that when marketing cosmetic products,
Tag switching was the form most commonly used by the sales representatives, and most of them were linguistically motivated
when using it. They acknowledged the important function of code-switching in helping them achieve clear and effective
communication which is the foundation of their end goal of making clients buy the products. Findings of the study suggest the
inclusion of code-switching in the lessons on business communication as a type of purposive communication.
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Teaching ESP

85 - Aejaz Mohammed Sheikh, Uzma Nisar and Mehnaz Rashid
Needs Analysis and Prerequisites of English of Engineering Students: A Study of NIT Srinagar

Needs analysis is the study of the requirements related to the goals, aspirations and needs of the users. The main purpose of the
needs analysis is the user satisfaction. This study is intended to focus on the needs analysis of the undergraduate learners of
English Communicative Skills in the National Institute of Technology Srinagar (NIT). NIT Srinagar. is a public technical
institute in Kashmir and is one among the fully funded institutes of the Central Government. The English communication skills
course is one of the compulsory subjects for engineering students in this institution for the first two semesters of the following
streams: Electrical, Electronics and Communication, Computer Science, Information Technology, Civil, Mechanical, and
Metallurgy & Material Science. The course is offered under the title “Basic English and Communication Skills.” Presently, the
importance of communication skills for engineering students is highly focused upon. For an engineering student, the English
language is important both in studies and career. Engineers confront a variety of challenges during their hiring process. The
fundamental difficulty, though, is that they need to improve their communication ability, which is an impediment to their
success. Despite having sufficient academic knowledge, their mastery of English communication propels them into high-ranking
sectors. The purpose of this study is to determine the academic and professional demands of engineering students in order to
improve their English communication skills, which are now deemed essential for employment. The present study also intends
to identify the gap between students' demands and the present syllabus by examining the prescribed syllabus and learners’ needs.
Once the needs of the students are known, teaching and learning can be made more effective with suitable materials and
classroom practices.

61 - Peter Davidson and Catherine Nickerson

Underlying skills development in Business English Courses

Business English courses have long been a major component of many English Across the Curriculum programs. However, there
are some quite salient differences between typical English for Academic Purposes (EAP) courses that are traditionally taught
on pre-sessional and composition programs, and present-day Business Communication courses. In this talk we begin by outlining
what Business Communication is, and we look at the different genre types that Business English students will likely encounter
and be required to produce. We will then move on to examine underlying skills development in Business English Courses to
interface with the workplace and suggest some ways in which instructors can work with their students to help them develop the
skills that they will need, most especially for situations where Business English is being taught to students without any prior
work experience. In the final part of our presentation, we will look at ways of assessing students in ways that are relevant for
workplace communication.

29 - Mohammed Naoua
Syllabus design in Electrical Engineering specialties: an empirical investigation

Teaching English in electrical engineering branches can be viewed as the process of providing adult homogenous groups of
learners with the type of instruction, which enables them to interact effectively in academic or professional situations concerned
with the design and application of equipment, devices and systems using electricity, electronics, and electromagnetism.
Developing interactive syllabi for these specialties requires valid description of the of learners' communicative competencies,
delimiting the scope of the target language contexts where they are supposed to use language, and engaging into a rigorous
process of needs analysis to define their communication needs. Once this is done, the next part of the task is how to convert all
this into a program of study. The main aim of this presentation is to report on a study that investigated the extent to which the
English language syllabus designed to the Algerian secondary school electrical engineering learners can meet their
communication needs. The data have been collected by means of three documentary sources: the learners' subject-specialist
program of study representing their areas of specialism, their syllabus of English representing the domains where they are
expected to use language for real communicative purposes and the testing instruments which tend to measure the extent of their
language achievement. The results of the investigation revealed great discrepancies between the syllabus in question and the
learners' communication needs, which tend to minimize the students' motivation for learning. The study concludes with a set of
recommendations intended to improve the process of syllabus design in electrical engineering courses.
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8 - Albyra Bianca Sy Tamco

Philippine English in the ESL Classroom: A study of English teachers’ beliefs and pedagogical practices in higher
education

The use of the English language in the Philippines dates back to 1898 when the Americans colonized the country, resulting
in the birth of a nativized variety called Philippine English. Despite the fact that Philippine English is widely used across
the country today, its acceptability remains a debate especially in language teaching in the Philippines. Thus, this study
aimed to provide insight into the beliefs of English teachers in higher education about the use of Philippine English in the
ESL classroom, their experiences, and the pedagogical practices they employ as an attempt to encourage or discourage
the use of Philippine English among learners. The study utilized a set of pre-determined questions in the mediated
interview conducted to gain insights from the key informants. Then, a thematic analysis was employed to identify and
analyze the data gathered. The findings revealed that many teachers and students lack knowledge and awareness about
Philippine English and its features, and why it is worth being recognized as a legitimate variety. Moreover, while ESL
teachers recognize Philippine English as a legitimate variety and accept it in speaking, they still believe that American
English should be the basis in writing because the standards in speaking and writing are different. Finally, a pedagogical
guide was designed to provide training or orientation to educators about language variations specifically Philippine
English.

20 - Zoe Hurley and Peter Flynn

Pedagogies for flourishing: Project-based learning beyond the data-driven curriculum

Learning as flourishing is an Aristotelean concept that indicates that human beings could flourish through pedagogic
eudaimonism. Eudaimonia is a version of happiness developed through conceptual consciousness and becoming more
aware of the world around you. Conversely, since the 1980s at least, curricula have increasingly become assessment
driven with the consequent marginalization of personalized, project and civic learning. But within neoliberalism, the
current dominant educational paradigm, all pedagogies must be capitalized and marketized. Technology plays are a
central role within neoliberal education as technology becomes fetishized as a panacea or solutionism for addressing
learning. This paper is a cross institutional case study, considering a university and secondary school in Dubai, that
contests and problematizes the current neoliberal marketisation and data driven paradigm of global education. It is
hypothesized that many eudaimonia, and opportunities for learning as flourishing, are neglected by test driven learning
that has increasingly abandoned coursework, project-based learning, oral examination and cross curricula work.
Furthermore, a test governed curriculum sees students as bundles of data ignoring the meanings that they attach to
learning. The idea of learning as flourishing therefore has a vital role in taking education beyond marketized paradigms
of learning. In this presentation, examples of learning as flourishing showcase the Extended Project Qualification (EPQ)
and social media project-based learning. This comparative study provides vivid examples of learners’ views surrounding
the anxieties of data driven learning and the beneficial experiences of learning as flourishing.

114 - Richard Harrison

Five practical ways to introduce critical thinking

Critical thinking is recognized as an important 21st century skill but is rarely taught explicitly. Our busy language
programs are already fairly full so how can we introduce critical thinking into such programs? This practical session
demonstrates five ways we can do this. Firstly, we can introduce metacognition and get students to think about their own
thinking using worksheets to guide discussion on topics such as decision making, cognitive biases and study habits.
Secondly, we can add critical thinking tasks using readily available sources such as scam emails, misleading
advertisements and misleading data to sharpen thinking skills. These flexible 10 or 20-minute tasks can be fitted around
existing course content. Thirdly, we can use class debates as a valuable way of getting students, working in teams, to
build strong arguments. They learn how to support and strengthen their opinions with evidence, reasons, examples and
sources. Fourthly, use can be made of puzzles, riddles and quizzes. These are readily available online and are invaluable
for ‘training the brain’. The more we challenge the brain, the easier it is to solve these problems. A final approach, easily
introduced into a language classroom, is to add critical thinking 'value' to existing language exercises. We look at how
higher-order thinking can be added to the teaching of vocabulary, grammar, syntax, reading and academic writing.
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82 - Safaa Eissa

Exploring students’ and instructors’ perceptions of language assessment in Saudi higher education: A mixed-
methods study

Nearly all educational research supports the claim that assessment is essential to student learning in higher
education. Assessment refers to all the activities that are carried out by instructors and students in order to determine
how far the intended outcomes have been achieved. Language teaching and learning is highly affected by both
instructors’ and students’ perceptions towards assessment definitions, types, practices and implications. The main
aim of the current presentation is to share with the participants the results of a mixed-methods research study that
aimed at exploring students’ and instructors’ perceptions of language assessment in Saudi higher education. Data
collection involved the design of two different surveys where the first one addressed higher education instructors
and the second one targeted higher education students in Saudi Arabia. Then a set of semi-structured interviews
were virtually conducted via google meet. Results of both surveys will be shared with participants and any
discrepancies will be explored in order to determine whether students and instructors differ in their perceptions of
language assessment. Participants will be provided with a list of the most up-to-date language assessment methods,
Saudi higher education instructors’ language assessment practices as perceived by them.

53 - Sally Ali

Exploring students’ individual & group presentation assessment

This presentation not only looks at individual and group presentation assessment, but also compares self, peer, and
teacher-assessment scores. A group presentation is only as strong as its weakest presenter. If everyone does his/her
own job in an individual presentation, everything will go well, but this is not the case in group presentations because
all members must also work together or the entire group suffers, so they will all sink or swim! The presenter will
deal with oral presentations based on a 3-point scale and give examples of excellent, adequate and inadequate
presentations. Also, ideas for assessing individual and group presentations will be discussed. The key to having
unified group presentations lies in its main ingredients. Then, the presenter will refer to the research paper which
compares scores of students working individually with scores of the same students working in groups to determine
which kind of presentations teachers might prefer. A comparative study will also be made of self-peer-and teacher-
assessment scores to see student involvement in the assessment process. A further research question addressed
when assessing group presentations is whether teachers should give grades based on individual or group
performance. Advantages and disadvantages will be discussed, and handouts will be available.

10 - Mahmoud Sultan Nafa

Designing and delivering purposeful educational feedback

This presentation concentrates on designing and delivering multi-tiered purposeful feedback pointing out its pivotal
repercussions on students’ achievements, engagements, and performance. Furthermore, it explores the impacts of
professionally designed feedback on the teaching and learning process since it adds more depth, diversity, and
efficacy through providing educationally-focused guidelines to cope with the targeted tasks. This presentation starts
by defining the concept of feedback from different perspectives as well as highlighting the reasons of its vitality.
Then, it examines the factors that should be considered when designing and delivering certain feedback in order to
guarantee its success and reduce the possibility of having a counter effect. Additionally, this presentation explicates
profoundly the types of feedback for enabling educators to be acquainted with its diversity to choose the most
convenient one for teachers and students. Moreover, it presents the techniques that should be adopted when
delivering feedback that preserves the feedback practically and learners’ self-esteem as well as their engagement.
In a nutshell, it is a direct practical guide for enabling feedback providers and receivers to exchange highly
educational feedback that culminates in creating independent learners and developing an engaging teaching and
learning environment.
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95 - Mustabshira Siddiqui

English/Hinglish: The concept of code-switching and translanguaging in World Englishes

World Englishes is a term for emerging localized or indigenized varieties of English, especially varieties that have
been developed in territories influenced by the UK or the United States. The issue of World Englishes was first
taken into consideration in 1978 to examine concepts of regional Englishes globally. Pragmatic factors such as
appropriateness, comprehensibility and interpretability justified the use of English as an international and intra-
national language. In 1988, at a Teachers of English to Speakers of Other Languages (TESOL) conference in
Honolulu, Hawaii, the International Committee of the Study of World Englishes (ICWE) was formed. Hinglish, a
portmanteau of English and Hindi, is the macaronic hybrid use of English and Languages of Indian Subcontinent,
involving Code-Switching or Translanguaging between these languages whereby they are freely interchanged
within a sentence or between the sentences. The word Hinglish was first used in 1967. Some other colloquial
portmanteau words for Hindi-influenced English include: Hindish (recorded from 1972), Hindlish (1985), Henglish
(1993) and Hinlish (2013). This presentation will explore the concept of code-switching and translanguaging in
world Englishes with special reference to Hinglish.

18 - Fernanda Rubbo Kalil and Anamaria Welp

Decolonial English teaching in southern Brazil: The construction of a syllabus through a translanguaging lens
English teaching in Brazil has been traditionally deficient in the school system, especially in the public sector.
Additional language (AL) teaching has been relegated to the private sector and accessible only to an elite,
evidencing the country's education inequality. To have access to AL courses, underprivileged populations must
resort to non-formal education initiatives often promoted by non-governmental organizations (NGO). Thus,
translanguaging presents itself as an important critical pedagogy in these settings since it is grounded on
linguistically marginalized learners. Being a practical theory of language (Li Wei, 2018), translanguaging rejects
hegemonic educational ideologies (Beiler, 2020) and welcomes students’ full linguistic repertoires (Garcia, 2019,
Busch, 2017). Drawing on translanguaging (Garcia & Seltzer, 2020) and popular education (Freire, 1994; Gadotti,
2012) pedagogies, the purpose of this presentation is to report on research carried out with 17 emergent bilinguals,
all members of a socially vulnerable community located in the central area of a 1.5-million-inhabitant city in
southern Brazil. The English course attended by the community members is set in a non-scholar education
environment and is part of the adult education project developed by the researcher in partnership with a community-
based NGO. To map students’ profiles and interests, a mixed-method study was conducted, which consisted of the
answers to a questionnaire and the transcription of a conversation circle held between the community members and
the researcher. The questionnaire collected students’ personal information, previous experience with English, and
motivation to learn the language. To promote dialogue and encourage students’ participation in the syllabus
construction, the conversation circle was guided through a translanguaging lens: all the linguistic repertoires of the
participants were welcome, including the named languages and the language varieties present. Data analysis
resulted in a syllabus and lesson plans constructed in a translingual and decolonial fashion, designed for individuals
whose bilingualism has been denied by the formal school system. Having written and oral texts in English and
Portuguese as starting points, the lesson plans are composed of collaborative tasks aimed to foster the dynamic and
fluid uses of students' language practices by raising their awareness of their expressive potential and the power of
their language choices. In this presentation, we present the outcomes of the investigation as well as one of the
designed lesson plans. We hope to contribute to the language education of underprivileged populations in non-
scholar education settings by proposing a decolonial pedagogy that promotes social justice.
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43 - Muhammad Asif Qureshi and Ahmad Aljanadbah
Translanguaging pedagogy and second language reading comprehension

Translanguaging implies that first and second/foreign languages are of equal status and contribute equally to
meaning making use of the learner's full language repertoire instruction. Reading in a second language often poses
difficulties for language learners. The role played by various language features, for example, vocabulary knowledge
(Schmitt, 2010), grammar (Nagy, 2007; Nation, 2001), and reading strategies (Grabe, 2009) has been emphasized
for reading comprehension in the previous research; however, the role translanguaging might play is generally
under-explored. Translanguaging, although informally practiced in a second language classroom, is generally
disconnected from formal teaching plans and learning activities (Escobar, 2019). Its value for emergent bilinguals
needs investigation as reading in a second language involves interaction between the learner’s two languages (Koda,
2007). To examine the contribution of translanguaging in L2 reading development, the current study administered
a reading comprehension task to an experimental (n = 38) and a control group (n = 29). The experimental group
was offered four opportunities to engage Arabic - their L1 - in comprehending a text in English. These occasions
included: (a) receiving Arabic glosses (only meaning) for key terms in the text, (b) employing their L1 for
summarizing four paragraphs from the passage, (c) using L1 in discussion for comparing summaries with peers,
and (d) consulting the Arabic meanings (provided) while attempting the vocabulary items. After the aforesaid steps,
the participants in this group were required to answer three types of questions: (a) the main idea, (b) cloze reading,
and (c) word synonyms. The control group completed all the same stages as the experimental group but used their
L2 without recourse to the L1. The findings revealed no significant difference between the two groups, t (63) = -
1.84, p = .85. Also, no significant group differences were observed on any of the three types of comprehension
guestions.
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111 - Emily Reynolds

The value of incorporating young adult literature into English language learning classrooms

This presentation explores the value of incorporating young adult (YA) literature into the curriculum for English
language learners. After discussing the research supporting YA literature as beneficial to student engagement and
literacy skills, two novels will be used as case studies in English language learning classrooms. The two YA
novels, All American Boys by Jason Reynolds & Brendan Kiely and The Giver by Lois Lowry, will be introduced
to participants, and the novels’ implementation and corresponding assessments will be analyzed. The two texts
grapple with topics highly relevant to young learners; All American Boys tells the story of an African-American
teenager who was wrongly accused of, and the victim of, police brutality, whereas The Giver revolves around a
futuristic society that has eliminated free will, choice, and memories. These two texts do more than compel
students to read the next page! The two novels illicit analytical discussions and writing that explore the ethical
issues of young learners’ lives. Additionally, through the Y A novel studies, students are able to improve
grammar, syntax, vocabulary, and voice by modeling after exemplar sentences. Best teaching practices, including
Common Core/IB standard-aligned lesson activities and unit assessments, will be shared, along with tools for
educators to implement YA literature into their own English language learning classrooms.

49 - Yee Wai Mon

Should literature be left in the 21st century English language teaching?

Literature has been neglected in language classrooms for the reasons of incomprehensible cultural background and
the lengthy literary works. In the 21st century English language classroom, teachers are responsible for teaching
EFL learners to develop not only language skills but also creativity. Concerned with teaching learners how to
develop their creativity, teachers have met difficulties in investigating appropriate and innovative teaching
strategies. Many scholars insist that teaching literature also requires learners’ imagination as well as cultural
awareness and encourages critical thinking relating to literary works. This research aims to analyze the role of
literature (specifically poems and prose) in enhancing creativity of EFL learners: two case studies of literature
classes in Myanmar. The objectives are to examine the ways of teaching students how to improve creativity and
EFL skills, provide language teachers with innovative pedagogies about how to teach literature in the language
classroom for the sake of developing creativity of EFL leaners and design interactive activities through the use of
literature. The research findings claim EFL learners have improved their creativity and language skills through
participation in the designed activities based on literature. It has been found out that literature plays an important
role in designing innovative teaching strategies to develop EFL learners’ creativity and language skills. The
research findings prove that literature should not be left out of the 21st century English Language Teaching
Classroom.

90 - Melita Koletnik, Astrid Schmidhofer and Enrique Cerezo Herrero

FLT applied to translation studies: research-informed teaching

The linguistic training of future translators and interpreters is an important cornerstone of their education.
Translation cannot happen if a thorough command of the languages involved in the translation process is not
guaranteed. However, as opposed to disciplines such as applied linguistics or translation itself, research into
language training within translation studies has received little attention to date. It is, thus, imperative to analyze the
needs of prospective translators and/or interpreters and shape language courses in accordance with findings of
classroom-based research. Consequently, this presentation reports on the findings of an international needs-oriented
study carried out at three European universities: the University of Maribor (Slovenia), the University of Innsbruck
(Austria) and the University of VValencia (Spain). For this purpose, a questionnaire with four open-ended questions
was designed and administered to a total of 117 undergraduate and graduate students, and data were analyzed
qualitatively following the grounded theory. The results point to the need to come up with a specific language
learning and teaching under the LSP approach and show that the communicative approach, despite not being
inadequate per se, is insufficient for the needs of translation students, which we now use to inform our teaching.
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78 - Azza Alawadhi and Rawy Thabet

Undergraduate students’ intentional behavior of remote learning during COVID-19 pandemic: A cross-sectional
study from the UAE

The sudden closure of academic institutions due to the unprecedented COVID-19 pandemic has impacted education
all over the world. Higher education institutions had to quickly respond to a forced transition from traditional
teaching to remote teaching. With online learning playing an increasingly important role in pandemic teaching, it
is important to identify the variables that influence students’ behaviors in using online education. Framed within
the Technology Acceptance Model, this cross-sectional study empirically examined Emirati undergraduate
students’ intentional behavior towards their remote learning experience in a federal higher education institution in
the UAE. A random sample of 216 undergraduate students responded to an online survey. Results revealed that
there is no significant difference between male and female students’ attitudes towards remote learning. In addition,
the results confirm previous study findings, suggesting that perceived ease of use and perceived usefulness
positively impacted undergraduate students’ acceptance of remote learning. This study contributes to the literature
on online learning by understanding the factors that influence students’ behaviors in response to their online
learning experience. The findings have implications that may provide valuable insights to policymakers, faculty,
and researchers, improving teaching and learning conditions in online learning environments.

110 - Eilaf Alotaibi

Saudi females beginners’ attitudes towards full-online learning through EFL virtual classrooms during the COVID-
19 pandemic

Mastery of English is indispensable for students to pursue their university major in Saudi Arabia. Therefore, it is
mandatory for Saudi undergraduates studying at the preparatory year programs to get high scores in the EFL course
to be eligible to enroll in the Bachelor’s degree programs. However, the sudden shift to distance learning worldwide
to curb the spread of the COVID-19 pandemic affects the university beginners’ attitudes to learn EFL. This
presentation examines the general perceptions of Jubail University College EFL female students towards learning
English through full online mode. Also, the study displays the benefits and drawbacks the EFL students have
encountered while using the virtual classroom during the pandemic. Their views were investigated through in-depth
one-on-one interviews and focused group discussions done virtually by the author. The results reveal that the
majority of the students have formed negative attitudes toward EFL virtual classrooms and preferred traditional
classrooms. In addition, the results present solutions suggested by the participants to enhance the quality of fully
online English language teaching, which could be useful for EFL language instructors.

71 - Randa Soliman

Silence in the online language classroom: the effect of the learning environment on learners’ Capacity to Speak
(CTS)

Realizing the several benefits that learners of English as a Foreign Language can gain through speaking in online
classes encourages teachers to create an engaging online learning environment. Both functionality and fluency are
essential language learning goals. While learners need to have a comprehensive command of the foreign language,
fluency helps them tune in the native speech and identify with the native speakers of that language. Speaking
improves fluency where learners become able to use English for purposeful communication. Learners need to
approach the foreign language from the inside through finding meaning in how that language is used in a context.
While considering the learning environment as the main factor that can help learners develop into fluent speakers,
there are many problems that arise through online learning in this respect. Lack of connectedness, the cognitive
load of the activities in addition to some sociocultural factors affect learners’ perceived communicative competence
and their capacity to speak. Students’ resistance strategies such as remaining silent, employing extended pauses
and/or providing responses in their native language are real challenges that teachers need to overcome. Due to
learners’ silence and being unresponsive in online classroom discussions, teachers experience negative emotions
such as frustration and tediousness. This session will help teachers, language teaching coaches and prospective
teachers discuss the different approaches to create a learning environment that calls upon learners to develop their
desire to speak, express their thoughts and reflect upon their language use.
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Nathan Waller

Education for Sustainable Development and Citizenship (ESDC)
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Richard Harrison

Critical Thinking Teaching Materials
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98 - Rana Khan

Learning contexts redesigned through an intensive English program

The English and Skills Foundation Program at the presenter’s institution needed a structural change due to the
inherent challenges faced by students entering diploma programs. The weak level of the foundation students
continued to pose a problem and needed appropriate improvement and correction measures. A new Intensive
English Program was proposed by increasing the number of hours to language exposure and diversifying the kind
of language content provided to the students. The existing foundation program components were separated into
individual language skills and functional language components to provide focused language instruction. The
objective of the new Intensive English Program was to equip students with the necessary exposure and knowledge
to master the target language in classes and to prepare them for the diploma programs. For this purpose, the
Intensive English Program aimed at: presenting opportunities to foster critical thinking skills among students
promoting positive environment for mastering all four language skills, building academic vocabulary and
knowledge to prepare them for the real world, providing technical and computational literacy to better equip them
for diploma programs, developing a passion for lifelong learning, building confidence and ethical values to face
challenges in life, using Microsoft Office and educational technology effectively, communicating on a social level
in business and workplace situations, and writing effective business correspondence. The presenter will share her
insights as to how the new program has improved motivational levels and engagement for the students through
different components of English language instruction while preparing them for real life and business skills.

81 - Mehdi Solhi

The text does not remain a text; Humanize the language learning materials through text driven approach

Texts that constrain the students to answer only content-based questions and do mechanical activities, such as
matching or comprehension checks, are less likely to help students think creatively or analytically. The problem is
best expressed by Tomlinson (2013, p. 149), in that the text “remains a text and the learners fail to create literature
from it”. Instead of preparing the questions to check the comprehension of the learners, more attention needs to be
paid to the questions that can trigger a deeper processing on the part of the learner. By engaging in a dialogue with
literary texts, the learner can construct meaning and make the culture-connecting needed to be able to internalize
different worldviews, traditions, and cultures. Involving the reader as an insider (i.e., an active participant), rather
than an outsider (i.e., a passive recipient of knowledge), is a prerequisite for effectively and critically progressing
in the endeavor of reading. The materials can be humanized through integrating literary works, which are
linguistically simple but cognitively thought-provoking, as a way to stimulate multidimensional mental activity
during language acquisition. In this presentation, | will elaborate on various ways and illustrations of personalizing
the literary texts in the coursebooks and thereby how to make the learners experience literature through personal
engagement and response.

63 - Jaime Buchanan and Peter Davidson

An introduction to teaching technical communication

Technical communication is increasingly being taught as an English Across the Curriculum course. However, it
differs significantly from the kind of English for Academic Purposes (EAP) courses that are traditionally taught on
pre-sessional and composition programs (Evans & Morrison, 2011; Monbec, 2018). This presentation provides an
introduction to English in the IT majors. It explains the main concerns of technical communication, answering the
following questions: What is technical communication? What kind of writing and speaking do IT students do? Who
are IT students writing and speaking for? Why are they writing and speaking? In this presentation we will explore
some of the common genre types IT students encounter and are expected to produce, together with what that means
in terms of lexicogrammar and the concerns and expectations of teaching technical communication. We will also
look at how technical communication can be assessed using different assessment task types.
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89 - llknur Eginli
Pre-service language teachers’ emotional experience before and after first-time teaching

First-time teaching can be experienced by new teachers as a period of anticipation, enthusiasm, and anxiety, but at
the same time a period of confusion and limited confidence. Although there has been a growing appreciation of the
role of emotions in many areas of research in psychology and education, the emotional aspects of first-time teaching
experience in practicum for the pre-service language teachers have received little attention in the existing ELT
literature. This presentation aims to share the preliminary results of an exploratory study in which eight pre-service
English language teachers’ reflective thinking toward their emotions was analyzed before and after a specific lesson
taught during a 12-week practicum. The study aims at answering three questions: What emotions do pre-service
teachers experience when observing their mentor teachers during the practicum experience? What emotions do pre-
service teachers experience after they completed their classroom teaching assignments? How do emotions affect
these teachers’ psychology and self-confidence before and after their teaching practice? The preliminary results
indicated that pre-service teachers experienced both positive and negative emotions while observing their mentor
teachers and the major negative emotion they felt was nervousness. A set of recommendations will be shared on
how teacher educators may lead to changes and improvements in pre-service teachers’ positive emotions and self-
confidence for their first-time teaching experience.

54 - Jennifer Law
Two heads are better than one: The power of a multidisciplinary PD community

Two heads are better than one is an old English proverb first recorded by John Heywood in 1546 which still holds
true today (www.phrases.org.uk). Providing a virtual space where people can come together, discuss problems and
exchange ideas is a growing phenomenon that echoes the old proverb. Whist the potential power of virtual
communities (Noveck et al., 2021) is well acknowledged, we should bear in mind the second part of the old proverb,
with which people are less familiar, but ten heads without wit are as good as none. To put it kindly, there are also
some virtual community spaces out there where a lot of talking happens, but not much else. Two of the key concepts
that have been identified as essential for turning a talking space into a talking and doing space are creativity and
innovation. As Ken Robinson puts it ‘Creativity is the process of having original ideas that have value’ (2017,
p.130), critically evaluating their potential and putting them to good use. This session will explore the ways in
which a multidisciplinary PD community is evolving to embrace the concepts of creativity, criticality, and
innovation. It highlights the interface between sub-disciplines of English language education and their role in
enriching the educational experience for all involved.

105 - Anna Dillon
Preparing to implement a translanguaging pedagogy in EAP for in-service teachers

There is a well-known conflict between the traditional monolingual discourse in TESOL, and translanguaging
pedagogies that have the potential to strongly support learners. EAP is concerned with the type of language that
learners need for successful integration into the academic community. This presentation discusses critical
perspectives on the affordances of implementing a translanguaging pedagogy in an EAP course for in-service
teachers in the UAE in order to deepen understanding and achieve better learning. Translanguaging pedagogies
focus on drawing from the full linguistic repertoire of the learner, taking the dominant focus off the target language
by not directly translating or forcing learners to only use the target language, but rather encouraging the use of both
languages — in this context, Arabic as L1 and English as L2. The critical perspectives presented in this
contextualized literature review are expected to contribute to a better understanding of the topic and may initiate
some classroom fieldwork in order to broaden the perceptions of teachers and students of EAP so that they might
adopt a multilingual perspective in EAP.
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38 - Bel Charmeijune Pascual, John Robbie De Leon and Ma. Lalaine Rebong

Awareness, attitude, and acceptance: a case of Philippine English in ESL online classrooms

Philippine English (PhE) is a variety of English in which it is localized by the Philippines based on its culture and
lifestyle. However, its level of acknowledgement has raised ambivalent notions from scholars and educators to
whether it could be used as a model for instruction. This research used a mixed method to examine the JHS English
Language Teachers’ language acceptance towards PhE in ESL Online Classrooms by assessing their awareness and
attitudes towards the said variety. The quantitative aspect is a two-part survey in which it assesses (1) the language
awareness by considering its features, meanings, and uses; and (2) the language attitude through the three
components of the mentalist theory which are the cognitive, affective, and conative aspects. In the qualitative
aspect, eight (8) teacher-respondents were interviewed online to gather their insights of PhE in their ESL online
classes. The findings showed that the teacher-respondents are moderately aware (3.22 overall mean in language
awareness) while also having a slightly positive attitude (4.29 overall mean in language attitude) towards PhE. With
the data gathered, the study extracted ambivalence among the teacher-respondents’ language acceptance where the
language teachers carefully considered different factors to tolerate PhE in their ESL online classrooms.

86 - Tiziana Lorenzet

A case study in a virtual classroom: pros & cons of an online English exam preparation course

This presentation focuses on a case study conducted on a group of students (aged 17-18) attending an online
Cambridge English PET preparation course between Dec 2020 and Mar 2021, who took the exam while public
schools were closed and the Veneto region was a “red zone” in lockdown. This virtual classroom research aimed
at investigating the positive aspects and the critical aspects of an online English exam preparation course during
the pandemic in Italy. The first part of the presentation will focus on the study. | will introduce the research design
and | will explain the mixed methods approach. Then, I will briefly describe the main steps of the procedure. Finally,
I will present the final findings, based both on students’ preferences and perceptions and on their effective
improvement and on the teacher-researcher's observations and perceptions. Based on the results, which showed the
positive influence of the student-centered learning approach, of cooperative learning and of the flipped classroom
approach, some effective teaching practices, which mainly helped students boost their confidence, motivation and
engagement, improve their learning and pass the exam, will be shared with the attendees during the presentation.
118 - Peter John Hassall and Roger Dunham

Intervention strategies involving cognitive signaling and Extremely Short Stories [ESSs] for online teaching and
learning

During the COVID-19 pandemic, online education, or perhaps some hybrid version of this, has become pervasive
with several students often in involuntary isolation. To overcome this seclusion and enrich authentic linguistic
interaction, it would seem essential to produce an instructional environment which prioritizes human connection
online. Working with a commercial organization promoting global, business English in Japan (January, 2022), the
authors have developed a website and mobile app to deliver the 50-word Extremely Short Story (Hassall, 2006).
Originally designed and implemented as the Extremely Short Story Competition for students in Higher Education
in the UAE from 2003 to 2015, these ESSs are now being developed as a language teaching pedagogy for adults.
This presentation will demonstrate the dual-purpose website-app at https://rum-morris.site and refer to ideas
developed in Japan, Jordan and the United Arab Emirates to provide a rationale for implementing an ESS teaching
methodology to help clients and advisors collaborate. These ESSs provide an authentic linguistic task for
participants since the website-app will only accept EXACTLY 50-words and this ensures that the client-author
proofreads their work in progress, reflects and tries linguistic alternatives. Subsequently the client-author and
advisor may edit submissions either through collaboration or independently to progress learning when the client-
author most needs help and wants it. A three-stage model of intervention strategies is introduced to support the
clients’ ESSs. The second stage involves the most human input and interaction. The authors introduce the term
‘cognitive signaling’ at this stage whereby the advisor-teacher uses hand signals and mime to provide hints to the
client-authors and thus ensure human linguistic intervention. It is hoped this combination of ESSs and human
engagement will lead to linguistic collaboration providing a bridge to more effective global business
communication in Japan.
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(English) as a medium of instruction

88 - Ghedeir Brahim Mohammed

Promoting English as a Medium of Instruction at the tertiary education in multilingual Algeria: reality and
prospects

Policies and programs involving English as a medium of instruction (EMI) are a global phenomenon nowadays as
English is the lingua franca of business, economics, media, and science and technology. The status of English as
an international language in the era of globalization impacts its status as the language of instruction in most tertiary
education institutions worldwide. However, most tertiary education institutions in Algeria continue to adhere to the
Arabic and French medium instruction policy. This study questions the practicality of the adoption of French
language, in particular, across the higher education science and technology academic fields. The aim of this study
is to show how changing the medium of instruction in higher education institutions into the foreign language,
English, can influence positively the pedagogy at Algerian higher education context. The model of the Institute of
Electrical and Electronic Engineering at the University of M hamed Bougara in Boumerdes, Algeria where the
medium of instruction is English can be overextended to all science and technology faculties and departments in
Algeria. Qualitative data were collected via in-depth individual interviews with fifty teachers representing different
science and technology departments at the University of EI-Oued, Algeria. The structured interview investigates
teachers’ perceptions towards adopting English as the language of instruction in Algerian higher education context.
The study revealed that teachers believed that teaching English is a worthwhile opportunity and a necessary
educational step that should be taken by the Algerian Ministry of Higher Education and Scientific Research.

60 - Wayne Jones and Kara Mckeown

The challenges of EMI for art and design students and faculty at an HEI in the UAE

This presentation describes the findings of two research projects conducted with Art and Design students and
faculty. It will begin with a brief overview of previous research as it relates to challenges faced by university
students at English medium instruction (EMI) institutions in the Gulf region and beyond. This will be followed by
a discussion of the first research project that aimed to identify key challenges reported by the students and faculty
via online questionnaires. A description of the second study, developed in response to the findings of the first
project, will then be presented. This involved the process of mapping written types/genres of academic writing by
Art and Design students across their 8-semester program of study. Finally, we will address the subsequent
development of materials for use in the classroom, which focused on the specific writing skills required of Art and
Design students. These materials aimed to enhance students’ writing skills and raise their awareness of genre
distinctions, enabling them to recognize that the type of writing produced in one course is similar to written genres
they are required to produce in other courses. The importance of collaborative partnerships between content experts
and language specialists will also be a key focus of this presentation.
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102 - Bill Batziakas
English for Academic Purposes (EAP) and English as a Medium of Instruction (EMI): some voices from university
students and teachers in Asia

This presentation focuses on English for Academic Purposes (EAP) (Hyland, 2006) from the perspective of various
university programs which are taught with English as their Medium of Instruction (EMI) in Asian contexts (mainly
in the Middle East and East Asia). The data analyzed were written university coursework samples, naturally
occurring spoken conversations between students, and interviews with them and with their teachers to elicit
metalinguistic comments on their linguistic practices. The findings seemed to highlight the need to aim at the
development of various linguistic and communicative skills with particular reference to curriculum development,
coursebook selection, teaching methodology, and assessment, within wider conversations of the need to know how
to draw extensively from all across one’s linguistic repertoire by means of translanguaging (Garcia & Li 2014, Lin
& Lo 2017) and the need to continue acknowledging the use of English as a Lingua Franca between speakers who
come from differing linguistic backgrounds for personal and professional reasons (Jenkins & Leung 2013).
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19 - Patrisius Djiwandono

The effectiveness of flipped classroom for teaching translation, storytelling, and local culture during the

pandemic

The recent years have witnessed an increase in the studies and use of flipped classroom for teaching a wide range
of disciplines. This paper reports on a study that aimed to determine the effectiveness of flipped classroom for
teaching translation, storytelling, and local culture during the COVID-19 pandemic. Three groups of junior high
school students were involved in the research. The first group received a flipped classroom method in their learning
of the three skills. Then, in order to compensate for the weaknesses when teaching the first group, the second group
was taught using the same method. Meanwhile, a control group without any flipped session was also receiving
online teaching in the three skills. A series of comparisons across the three groups revealed that the second group
scored better in translation than the other two groups. In storytelling and knowledge of local culture, there were not
any significant differences among the three groups. Lack of theory-based preparation in the students is discussed
with regard to the findings. The respondents’ opinions, however, indicated that they appreciated the flipped
classroom and hoped for some improvements in the future.

69 - Reeja Riyaz

An appraisal of just-in-time teaching and peer instruction in a flipped English writing classroom on online mode
Flipped classroom as a blended learning approach, is more widely used at the higher education level to prepare
students before the lesson. Diverse student body and supporting every student’s individualized learning are a
challenge and a tough task for any English language teacher in this digital learning period. This presentation
portrays the advantages of a collaborative teaching and learning method while dealing with the heterogeneous
English writing classroom (flipped English writing class using just-in-time teaching (JiTT) and peer instruction (P1)
methods). In a flipped JiTT students access study material online and gather enough information way before the
session. The study reveals that these approaches encourage independent learning by collaborative activities and by
involving students before and in class through activities using technology as a tool. The study results and observers’
feedback show that they were amazed to see students’ enthusiasm, active participation, group work, rapport
between teachers and students and the way students take ownership of their learning. The results further show that
despite the teachers' attempts to differentiate the writing classroom, there is a lack of, and need for, strategies that
are useful to support an individualized learning in a heterogeneous classroom in the online mode.
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28 - Amal Alerwi
Using sitcoms to improve the acquisition of speech acts by EFL students: focusing on request, refusal, apology,
and compliment response

Raising EFL students’ awareness on how to communicate appropriately using English is very important. Thus, the
aim of this research was to investigate the effect of using sitcoms to improve EFL students’ use of speech acts of
request, refusal, apology, and compliment response. Sitcoms which mean situational comedy were used as the
treatment in this research. Sitcom sessions were held for three weeks, one-hour session a week. In each session, the
students were exposed to targeted speech acts through the use of English sitcoms (The Big Bang Theory, Friends,
and Seinfeld). The participants were 18 Saudi female freshmen students. Their ages were between 19 and 25,
majoring in Applied Linguistics at Yanbu University College. This research is quantitative since the data was
collected using a written discourse completion test as a pre-/post-test and a close-ended questionnaire. Results
showed that the participants’ use of speech acts improved after the treatment. This suggests that using sitcoms
might help in the acquisition of speech acts of request, refusal, apology, and compliment responses.

83 - Asma Nesba
Eclecticism and hybrid instruction between exigency and predilection

The present study aims at highlighting the efficiency of utilizing eclectic and hybrid approaches in teaching mainly
foreign languages in a modern fast changing world engendering changing educational contexts. Applying a single
teaching approach requires the presence of consistency in the teaching materials. However, divergence in a number
of crucial elements closely related to the educational process such as the overcrowded classes, the heterogeneous
classes, the dense programs, and the educational level discrepancy among students makes sticking only to one
teaching model ineffective and unable to realize the teaching outcomes. To investigate what stimulates teachers to
opt for eclecticism and hybridity, a qualitative study was conducted by implementing a structured interview with a
number of English as a foreign language (EFL) teachers in three Algerian middle schools in the city of EI-Oued
Algeria. Results reveal that teachers’ advocacy to adopt eclecticism and the hybrid modes of instruction aims at
maintaining three main objectives: flexibility, adjustment and appropriateness. The eclectic approach and hybrid
instruction also aim at rationalizing the use of material and human resources to suit the special circumstances that
accompany the educational process. There has been a consent among teachers that eclecticism has to be guided and
disciplined so as not to deviate from the broad teaching objectives set by the educational policies in the national
curriculum. Results also confirmed that even the opponents of the synthesis strategy found themselves committed
to utilizing a hybrid type of education.

113 - Mohamed Al Mohamady
Teaching Unplugged to reshape classroom practices

This presentation aims at familiarizing teachers with Teaching Unplugged and how to use it as an inspiring teaching
approach to teach without textbooks. It highlights the active role of learners in the learning process. It provides
learners with some control over the content and direction of the lesson which creates a stimulating learning
environment. Thornbury thinks that learning is communicating and communicating means learning. In the same
way dynamic teaching indicates that the best way to learn is to be actively involved in collaborative activities.
Dogme supplies a good portion of communication which leads to successful learning. Working according to a
traditional syllabus with certain related materials is sometimes a source of boredom and may reduce innovation.
The idea of working according to something which is unexpected — emerged language — gives the teacher the
opportunity to challenge himself and be more creative because it requires spontaneous and immediate planning.
The presentation starts with a Dogme activity in which attendees will be involved as learners. It will be followed
by a discussion to reflect on the task. After that, a short video of the presenter delivering a lesson using Dogme is
displayed. Next, there will be an open discussion using some guiding questions considering the video. Some points
will be covered such as the definition of Dogme; its main principles; pros and cons; and a suggestion to integrate it
with the traditional methodologies.
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94 - Huda Jamal
Scaffolding in teaching writing: Vygotsky’s Zone of Proximal Development & the Socio-cultural Theory

The scaffolding approach is well known in English teaching and learning. This presentation highlights some
prominent scaffolding practices such as ‘front language’, deconstruction, modeling and bilingualism with examples
in teaching writing. An effective learning process should start from what learners already know of the topic and
progress to where they are required to be. The gap between the two levels could be bridged successfully through a
scaffolded process. Writing involves a prewriting phase of word and sentence structure identification. In writing a
topic, stages of prewriting, drafting, and revising are necessary. Students need to brainstorm key and signal words,
analyze a model and write through the assistance of the teacher. The presentation also reviews some recognized
research associated with the scaffolding approach, namely Vygotsky’s Zone of Proximal Development and the
Socio-cultural Theory. Vygotsky’s Zone of Proximal Development refers to the fact that sometimes learner’s
independent abilities are not consistent, and a learner requires outside processed help. The socio-cultural theory
also supports the scaffolding approach by drawing the connection between learners and culture and their internal
need for social guidance.

48 - Eman Mahmoud, Safeya Al Katheeri and Dr. Negmeldin Alsheikh
“The writing process was just thrown out the window”: exploring third grade English teachers’ views on writing
instructional practices post Covid-19

This study aimed at exploring the views of third grade English language teachers on writing instructions and
practices prior, during, and post COVID-19. It also shed light on the concurrent challenges teachers face and the
possible ways those teachers try to mitigate the gap between online and face-to-face teaching of writing. This
qualitative study used a case study design and employed a semi-structured interview to collect its data. The
perceptions of five participants, who are grade three English language teachers, were explored from two schools in
Al Ain, the UAE. The findings revealed that writing challenges increased significantly due to the pandemic, and
many remedial steps were taken to bridge the gap between virtual teaching of writing and physical face-to-face
writing practices upon students’ physical return to schools. The study concluded that curriculum designers of
English language need to adjust the curricula, address the current needs, and include remedial materials of writing
to compensate for what students missed during virtual learning.

44 - Suhair Al-Alami and Anjum Azeez
Enhancing English writing skills via literature reading

Towards the end of the university stage, students studying in the United Arab Emirates and specializing in subjects
other than English are expected, amongst other university requirements, to have acquired a repertoire of writing
skills in English as a Foreign Language (EFL). Believing in the essential role literature can play in promoting
writing skills on the part of EFL learners, the presenter designed a literature-based course for study purposes.
Involving two groups, experimental and control, the research study was conducted for almost one academic year at
the institution where the presenter works. The experimental group students were exposed to the proposed literature
course whilst the control group students were exposed to a general English language course. To examine the impact
of using literary versus general texts on students’ performance in writing, the presenter conducted a pre-posttest
involving the experimental and control groups. The pre-posttest aimed to measure subjects” communicative critical
writing competence in the English language. Based on the statistical findings, the experimental group students’
performance on the communicative critical writing competence pre-posttest was significantly better than that of
their counterparts of the control group students. In the light of findings and conclusions, several recommendations
have been made for EFL teaching practitioners to consider.
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59 - Afaf Mishriki and Amani Demian
L1 in L2 Class: when, why, and how?

Many ESOL teachers were taught not to use L1 in their L2 classes because students should be given maximum
exposure to L2. Although this idea sounds logical in theory, in real classroom situations, the use of L1 has
sometimes been found helpful despite all the firm warnings against using it. Recently, however, the idea that using
L1 in L2 classrooms (within certain limits and for certain purposes) has gained increasing acceptance as found in
the literature, a finding which appealed to the researchers for a number of reasons. First, over their many years of
teaching, they have actually found that the limited use of L1 in their classrooms has been very helpful in facilitating
and accelerating the teaching-learning processes. Consequently, encountering recent research that supports their
belief alleviated the feeling of guilt associated with their occasional use of L1 in their classes. Second, they wanted
to make use of the findings of the literature in their teaching context, where using only L2 in the classroom has
always been a sacred practice that nobody (both teachers and students) should violate. Therefore, a survey was
administered to elicit the responses of both teachers and students towards the use of L1 in L2 classes, hoping to
clarify the prevailing misconceptions and to offer recommendations for the best use of L1 in L2 classes to their
colleagues, with regard to the optimum amount and purpose.

46 - Burcu Tezcan Unal
English Medium Instruction and quality in higher education

Globally, English-Medium Instruction (EMI) is a growing market-driven phenomenon in higher education, along
with maintaining quality standards, assuring and enhancing quality. Both concepts cause a variety of challenges for
practitioners in an era when participation in higher education is widening and budgets are shrinking. However,
rather than dwelling on the familiar challenges, this session will offer a synthesis of research-based best practices
from various international contexts to improve the quality of education in contexts where English is used to teach
content. Time will be allocated for the audience to evaluate the options considering their own contexts and offer
their comments, insights, and opinions.

124 — Wafa Zoghbor
Translingual practices in EMI UAE higher education context

This presentation is based on a qualitative study that explores two dimensions: a) the strategies followed by Math
and Science faculty in UAE higher education using learners’ first language in teaching course contents in a context
where English is the medium of instruction; and b) learners’ perceptions about these practices. Data were collected
from semi-structured interviews with five instructors of Math and Science general education courses and ten female
students. Based on content and thematic analysis of the qualitative data, the study found that despite the recognition
of the significant role of learners’ L1 in understanding subject content, faculty resist activating the role of L1 in
their classes for reasons linked with faculty learning experiences that they went through and the role of their L1 in
their education; demography of higher education in the UAE; the deeply-rooted position of English in higher
education system that makes it (currently) irreplaceable; and the position of English worldwide as the language of
science, research and most written publications. The presentation draws conclusions from data describing the
(conflicting) relationship between the two languages within higher education in influence of the positions of these
two languages in the country policy; the strategies that are used by faculty to integrate L1 in teaching Math and
Science courses, and the occasions where they believe that L1 should be avoided (rather than activated) in teaching.

51


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220305T14&p1=2&am=55
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=eeb834c6b81ffd27875729dca3a012064

q‘G

AN

Saturday 05 March 2022

02:00pm-02:55pm | Local Time

Virtual Room 3
Panel 020

Diversity in ELT contexts: policy and implications

66 - Sanchita Kamath.

Science fiction prototyping in English as a design thinking tool to inspire the future

Science Fiction (Sci-Fi) stemming from imagination and mythology, is a futuristic concept aptly known as the
"literature of ideas", exploring potential consequences of scientific, social, and technological innovations. Sci-Fi
has some of its roots in ancient mythology, fantasy, and superhero fiction. Being globally influential, it helps route
Design Thinking through Science Fiction Prototyping (SFP), using Sci-Fi to enthuse futuristic technologies and the
infrastructures enabled by them. Ideas are cognitive and do not originate only in English, so translating them into
English helps bring the ideas to International Platforms for implementation on a global scale. This research paper
gathers relevant information and methodologically relates it together, aiming to forage through literature and find
evidence of advanced technologies having existed in the past; and pinpoint that we aren’t able to interpret ancient
scripts, and how English as a language can expedite technological record-keeping and encourage Design Thinking,
effectively deploying SFP, to promote Governance for applications which could lead to Smart Cities of the Future,
by ensuring that no idea is lost. Design Thinking in English for SFP’s interpretation indicates that combined with
Applied Natural Language Processing (NLP) Methodology to preserve dying language(s), it results in Inclusive
Educational and/or Operational tools. SFP in English, permeates inclusivity by penetrating the masses, working
effectively as a Human Computer Interaction (HCI) tool to encourage every interested candidate to help ameliorate
current design thinking methods lodging them in technology made immortal via English (a widely understood
language), helps make SFP more culturally sound, inclusive and diverse.

120 - Semin Kazazoglu & Esra Solak

Intercultural competence through the eyes of pre-service EFL teachers

Teaching and learning English is not only about learning the language but also learning about the culture. English
language teaching aims to equip the learners with intercultural competence in addition to communicative
competence. With globalizing world and technological enhancements, intercultural competence becomes crucial in
order to communicate effectively with people from different cultures. Accordingly, English language teachers need
to have an understanding of intercultural education, and have a sufficient level of intercultural competence before
passing on these abilities to their students. Given that the pre-service EFL teachers have limited contact with the
foreign culture outside classroom context, the curricula of teacher training programs gain utmost importance in
developing intercultural competence of prospective teachers. This descriptive study aims to explore pre-service
EFL teachers’ opinions about intercultural competence and their attitudes toward intercultural education, with the
help of a questionnaire adapted from Sercu at. al. (2005). The study also targets identifying the contributing factors
to pre-service teachers’ intercultural competence, while offering insights into the teacher training programs’
curricula on intercultural competence.

12 - Ghadah Al Murshidi

National policy and global imperatives in the UAE higher education landscape

National priorities and global imperatives have become an interesting topic to shed some light in United Arab
Emirates because of the changing trends. At the national level, policies like Emiratization and the National Strategy
for Higher Education 2030 provides unique vision and direction for higher education. Global integration is required
which is made eminent by the numerous European and American universities, as well as the satellite campuses of
these institutions, which are operating in the United Arab Emirates. It has been observed that among the thirty-two
concepts of United Arab Emirates including globalization, internationalization, global excellence, labor mobility,
cross-border, and transnational education, the two drivers namely the Emiratization agenda, and the national critical
policy imperatives have become the trachea of the higher education construction. Therefore, this study seeks to
explore macro national policy and global imperatives working within the context of the United Arab Emirates. This
study examines the current framework of objectives (economical, political and sociocultural), highlighting patterns
and trends, and the overall anatomy discussing the necessity of national policy and global imperatives of the higher
education system in the United Arab Emirates. The design and methodological approaches are largely based on the
analysis of secondary data. The findings reveal the importance of four key drivers essential in achieving the
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Emiratization agenda as a pillar of success in the fourth industrial revolution context along with the lines of the
national strategy. To accomplish this, four key drivers are used such as quality, efficiency, innovation and
harmonization. Quality, being the prime focus to achieve graduate excellence, efficiency needed for all faculties
involved in higher education, third as innovation to develop new opportunities and last harmonization, which is a
critical driving force in the international domain. The results of the quantitative analysis show significant growth
in the achievement of the quality in graduates and the outcomes are demonstrated using visualization tools. The
paper concludes with the future propositions along with study significance towards national policy and global
imperatives in the United Arab Emirates higher education landscape.
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30 - Ahmad Muhammad and Muhammed Vefa
Obstacles of applying communicative language teaching in EFL classes in the liberated areas of Syria

Through the development in the techniques of foreign language teaching, more emphasis was given to
communicative-focused approaches and a lot of education systems started applying these approaches around the
world. The fundamental goal of CLT is to assist English Foreign Learners (EFL) in communicating with people
who speak English and to improve their communication abilities. In regard to the Syrian institutions in the liberated
areas, speech, and communication practice are minimal. However, there are several obstacles that may prevent the
successful application of the communicative approach in Syria, especially after the outbreak of the war. The
proposed research is designed to address the difficulties that affect the smooth implementation of CTL in Syrian
EFL classrooms in liberated areas. To collect data, teachers and English head departments were interviewed aiming
to uncover the reasons that stand behind any potential obstacles to implementing CLT. Thereby, quantitative and
qualitative research methods were employed to deepen the understanding of the nature of obstacles. The collected
data were analyzed by using the Pivot Table of Excel. The study showed the lack of students' language proficiency,
the absence of teachers' development that sustains the teaching practices related to the CLT, and the nature of the
educational system that may hinder adopting this approach.

39 - Meriem Achoura
Teaching critical thinking in the Algerian secondary school EFL class

Throughout the years, there has been a rich literature on teaching critical thinking (CT). It has covered almost every
angle of classroom teaching, starting from formulating teaching objectives, formulating teaching instructions to
suggesting techniques and strategies to teach its skills. Despite that, dealing with CT in the English as a foreign
language (EFL) class has always been sought but unreached due to a number of reasons, one of them being
classroom instruction. The present study was designed to analyze whether Algerian secondary school EFL teachers'
classroom instruction targets enhancing learners' CT or not. A classroom observation of 11 teachers was conducted
over 61 sessions using an observational grid. The results demonstrated that CT was not systematically dealt with in
the Algerian EFL class while the main focus was on developing the linguistic skills. During the conference, data
will be presented, discussed and analyzed both qualitatively and quantitatively. Examples about the activities and
the instructional statements applied in class will be given along with the frequency of occurrence of CT aspects
included in the grid.

31 - Hassan El Garras
Tips on teaching formulaic language in EFL classes

Vocabulary knowledge is essential for undertaking a successful journey of language learning. A key component of
vocabulary knowledge is what has been referred to as formulaic language. A number of experts, including Michael
Lewis, Paul Nation, Norbert Schmitt, and Pellicer-Sanchez, have reported that language sequences are worth more
attention in language classes and stress the role they play in language proficiency. Language sequences such as
phrasal verbs, collocations, lexical bundles, and so on are very common in both the spoken and written English
discourse. In turn, EFL learners face great difficulty recognizing these sequences while listening or reading, as well
as when they engage in writing or speaking tasks. In this presentation, | will share a number of effective classroom
practices to help learners recognize, comprehend, and acquire language sequences.

54


https://www.timeanddate.com/worldclock/fixedtime.html?msg=ALLT+2022+International+Conference&iso=20220305T14&p1=2&am=55
https://zu-ae.webex.com/zu-ae/onstage/g.php?MTID=ea73d5a93f8009007f156e9ad1b24ddf5

q‘G

AN .

Saturday 5 March 2022

03:00pm - 03:55pm | Local Time

Virtual Room 1
Panel 02B
Teaching language sub-skills

72 - Sufia Sultana, Shafia Shahin and Richa Rastogi
Integration of cultural awareness in teaching vocabulary to EFL learners

The art of communication in a language requires that the learners are competent in the four macro skills of learning
language. Recent research has shown that grammar, pronunciation, and vocabulary — categorized as micro skills
also play a pivotal role in shaping communication. Though the learners are often aware of the consistent need to
use appropriate vocabulary in different contexts, the teaching strategies adopted by educators basically focus on
knowledge or identification of correct vocabulary. In contrast to the present teaching environment, there has been
a growing tendency of linking the awareness of culture of native speakers of the target language with the application
of appropriate vocabulary as a learning outcome. The purpose of this presentation is to explore the possibility of
creating a wholesome vocabulary learning course for the EFL learners based on Paul Nation’s four-strand approach
to language courses. The presentation suggests tasks to improve vocabulary acquisition. At the outset, we need to
remember that while in vocabulary building, the role of the teacher in the classroom is reduced to a facilitator (at
any of the three— primary, secondary, or tertiary levels), on the other hand, his/her role in planning the course is
amplified.

4 - Sharif Alghazo
Pronunciation learning strategies used by EFL university students: a classroom-based investigation

Research on good language learners has demonstrated that the use of language learning strategies is effective in
developing students’ second language (L2) competence and autonomy. Amongst the great number of studies
conducted into language learning strategies in general, very few have looked into the area of L2 pronunciation, and
even fewer in a Middle Eastern EFL context. This study aims to explore the language learning strategies that
Jordanian English as a foreign language (EFL) university students use in their quest to develop L2 pronunciation.
The study utilized three methods of data collection: classroom observations, a questionnaire, and semi-structured
interviews. The participants were 87 English major university students. Oxford’s (1990) framework was used to
analyze the data and to classify pronunciation learning strategies (PLSs). The analysis revealed that cognitive
strategies were the most commonly used by students inside and beyond the classroom, followed by social strategies
and metacognitive strategies, respectively. Outside the classroom, students sought practice through the media and
technology, but such learning was confined to exposure only, that is, to receptive L2 listening/viewing, with
productive skills being largely overlooked. Implications for teachers include raising awareness of the benefits of
using learning strategies, developing activities that enhance students’ communicative use of L2, and, most
importantly, incorporating strategy instruction into their teaching plans.

84 - Michael Bowles
Digital vocabulary learning: measuring vocabulary gains and capacity for self-regulation on an English pre-
sessional program

The ability to recall core meaning from the orthographic forms of the first 3,000 most frequent word families in
English is seen as a vital pre-requisite for enabling academic reading and contributing to academic success in higher
education, especially where English is used as the medium of instruction on undergraduate courses, but it is not the
first language of most students. While some English pre-sessional and foundation programs include frequency-
based word lists for their students to learn, learning gains at the end of the semester have rarely been measured
across the whole program, and where they have been measured, the results have proven to be disappointing. In
addition, while self-regulation is seen as an important variable in independent, out-of-class vocabulary learning
through technology, it too has rarely been measured, particularly in the Middle East region. In this presentation, |
describe a naturalistic, case study in which an off-the-shelf, digital vocabulary learning tool was used with Emirati
students in a pre-sessional academic English program. I also present the results of changes in both their receptive
vocabulary knowledge and their capacity for self-regulation after a 10-week learning period.
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5 - Renold Tarriela, Alea Trisha Fernandez, Ruth Hanna Mae De Leon, Dat Le, Runjet Garcia and Aira
Junel Delos Reyes

Perception of ESL and EFL Students towards code-switching in online classrooms

The COVID-19 pandemic resulted in paradigm shifts and changes in the educational landscape especially in the
field of English Language Teaching, thus requiring teachers to tailor instruction and even relax language
prescription to aid students in the new normal. Code-switching, a linguistic phenomenon normally practiced by
ESL and EFL students, penetrates online classrooms beyond doubt. The purpose of this study is to examine the
ESL and EFL students’ perception towards code-switching in online classrooms. Using a qualitative method, data
were collected through a focus group discussion with 2 sets of participants: 9 Filipino ESL students and 7
Vietnamese EFL students. Moreover, this study used the sequential analysis by Creswell (2018). Analysis of the
responses demonstrated that students find code-switching beneficial because they can freely express themselves
and likewise participate in the discussion without restrictions. It also eases the learning anxiety they feel brought
by the new mode of learning. Overall, the students viewed code-switching positively because it helps them
especially the low-proficient learners to meet the linguistic competencies prescribed in the curriculum. They call
ESL and EFL teachers to use this linguistic resource as an accommodation strategy for more effective English
language learning and teaching in the new normal.

33 - Serdar Tekin

Translanguaging in EMI classrooms: how to feel about it?

Translanguaging has been on the rise recently following the questioning of monolingual language teaching. The
debates whether to use translingual practices or only intended language (L2) have also triggered many studies
focusing on various aspects including students’ and teachers’ beliefs and attitudes, what language is used and how
much, and the reasons and the functions of the language used in the class (Tekin & Garton, 2020). This study
analyzes my own language use in two different ELT teacher education modules at an EMI university in Turkey
self-reflecting and revealing the psychological stages | went through in this process. It mainly aims to demonstrate
the effects of translingual practices on the immediate psychology through emic perspective. Audio recordings were
taken during the lessons, and comments about the language use in those lessons were recorded by reflecting after
each lesson. The results reveal that use of translanguaging was at a very low level without any negative thoughts
or regrets when | deemed it necessary. Interestingly, it contrasts with the studies revealing that teachers regret the
use of translanguaging in various contexts (Copland & Neokleous, 2011). A number of implications are drawn
based on the results for teachers to have a better well-being regarding language use in teaching English.

112 - Sarah Hopkyns
Embracing translingual practice: toward culturally responsive and context-specific English-medium instruction

English-medium instruction (EMI) not only dominates education in the United Arab Emirates (UAE), but it is also
on the rise globally (Macaro, 2018). EMI is about more than language and pedagogy. It is also a geopolitical and
ideological phenomenon which affects whole university ecosystems (Fenton-Smith et al., 2017). This presentation
explores the under-researched area of EMI in UAE higher education. Findings from a multiple case study are
presented, in which 100 Emirati university students and seven faculty members voice perspectives on EMI
experiences, language ideologies and translingual practice through open-response questionnaires. Data were
analyzed thematically through the lens of “critical sociocultural inquiry’ (Pennycook, 2021). Findings revealed that
neoliberal monolingual ideologies resulted in EMI being associated with academic success, employment
opportunities, elitism, and worldliness. However, vulnerabilities and hardships experienced in EMI classrooms
often impacted confidence levels and learning outcomes causing a sense of disillusionment where lived experiences
fell short of ‘idealized English-speaking selves’ (Dornyei, 2009). Although translingual practice is recognized as
commonplace, the study revealed mixed attitudes toward using full linguistic repertoires in EMI contexts. While
using Arabic in EMI settings was seen as helpful for understanding content, a sense of transgression was often
present. The presentation concludes with recommendations on how EMI policies can be adapted to better suit
students’ linguistic and cultural identities.
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24 - Eliane Nowinski da Rosa

English pronunciation teaching under a cognitive and socio-political-culturally guided perspective

This research aimed to provide theoretical-methodological support for a group of seven Brazilian English teachers
who requested guidance to deal with pronunciation pedagogy in their classroom. To do so, we decided to develop
a pronunciation teaching approach based on the assumptions of the perspective of English teaching as an
international language which assumes that English belongs to all its users, and on the premises of Cognitive
Phonology, which posits that language is a product of cognition and sociocultural interaction. In order to present
such a proposal and motivate collaborative dialogue on the topic, this study offered an online teacher training
workshop. Results have suggested that participants: i) believed pronunciation teaching corresponded to Phonetics
and Phonology teaching; ii) were instructed only to perceive and produce the English sounds accurately along their
undergraduate course; iii) wished they were qualified to teach pronunciation because this knowledge would let
them feel safer and more confident to deal pronunciation in class; iv) appreciated the pronunciation guidance
proposal. The purpose of this research was to empower those teachers to teach English sounds and prosody
considering their different accents and learners’ linguistic and socio-political-cultural interests.

52 - Wedad Alammari and Rawabi Alharbi

Cross-cultural (New Zealand — Saudi Arabia) comparison of collaborative writing

Writing is often taught on an individual basis as it is the traditional view that it is an individual activity. Students
rarely engage in extensive dialogue with their peers when writing, but the real-life or workplace writing is conducted
in a collaborative manner. “Collaboration can be defined as individuals communicating, [...] to plan, draft, and
revise a document” (Bremner 2010, p. 121). It is useful to identify student perceptions related to collaborative
writing in Saudi Arabia. Driven by this factor, this paper compares collaborative writing as practiced at a New
Zealand tertiary institution (Pathways College, Hamilton) with its counterparts in Saudi Arabia. Quantitative and
qualitative data will be collected using a survey and a discourse completion task. This presentation will seek to
ascertain whether the collaborative writing is compatible with the Saudi teaching and learning culture. All three
aspects of collaborative writing will be studied, namely: 1. Interaction between participants during the writing
process — brainstorming, drafting, reviewing. 2. Shared power among participants. 3. The collaborative production
of one single and specific text (Storch 2013). Results will be discussed, and recommendations will be made to
enhance learning environments in Saudi Arabia compatible with the principles of collaborative learning. We believe
that this is a key to success in the work-integrated learning process, which can produce work-ready individuals
equipped with the right skills for the 21st century.

13 - Ghadah Al Murshidi

The impact of social media on English speaking and writing skills of learners: a study conducted among the
students and teachers of UAE universities

Based on the immense importance of learning EFL and the phenomena that teachers face to motivate the students
towards learning EFL, this presentation aims to explore the importance of using social media on EFL learners’
writing and speaking skills. The purpose of this work is to investigate how social media helps students in improving
their writing and speaking skills along with the influence of social media on EFL beginners’ abilities to learn. The
data were collected from EFL university teachers (45) and EFL university students (124) in the United Arab
Emirates. Findings from this work demonstrated that the use of social media significantly influences EFL students’
speaking and writing skills based on presuming that students respond positively in language classrooms when
exposed to modern technology. Therefore, teachers must focus on enriching their teaching process by appropriately
using social media for promoting a global understanding among the EFL learners for effectively interacting and
communicating in English Language.
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26 - Ajwaad Aljohani, KSA

Cognitive semantics and prototype instruction: teachers’ perspectives of teaching prototype in EFL classrooms
Prototype instruction in EFL classrooms is defined as providing a common example or a concept of one category
(Aizenstein et al., 2000) which allows students to grasp the meaning of the words depending on their perceptual
representation in their cognition. The semantic cognition of the meaning of the words is represented between what
learners conceptualize and what description represents the words (as cited in Robinson, 2001). To be specific, In
EFL classrooms, it is better to consider the teachers’ point of view of establishing the cognition ability of their
students in terms of conceptualizing prototypes within the second language environment, since cognitive semantics
believes that the culture is important to understand the meaning of words. However, little research has been done
to explore teachers' perceptions of prototype instruction. Therefore, the current study aims to explore Saudi EFL
teachers’ perspectives on prototype instruction by focusing on how these teachers expose their students’ cognition
of prototype and if they pay attention to cultural aspects in terms of the conceptual category of the prototype. To
achieve the research aim, the research used a quantitative method. Teachers (n=30) participated in the online survey.
The findings showed that teachers had positive perspectives in terms of prototype instruction, although they
revealed no interest in exposing their students to the second language environment where they could recognize the
word meaning that count as prototypes.

109 - Yosra Sellami-Sellami

The roles of instructors and educators in an online environment

During the 20th century, the teaching practices paradigm shifted from a traditional teaching method, known as the
Audio-lingual Method (ALM) to a recent teaching approach, the Communicative Language Teaching (CLT). Such
a change leads to a move from didactic instruction to interactive construction aiming at creating an educational
environment that excludes passive learners and promotes active learning. Put differently, the teaching-learning
process moved from a teacher-centered approach to a learner-centered approach. The latter approach is the major
premise upon which the online distance learning environment is based, which emerged excessively in the 21st
century due to sophisticated technology devices that serve as the perfect means for online teaching and learning. In
2020, COVID-19 pandemic and the easy access to the internet worldwide pave the way for online teaching and
learning to take place. Consequently, the roles of learners and instructors have shifted drastically. Instead of having
teachers as the only source of knowledge and students as passive recipients of knowledge; teachers and learners
work interactively in an online atmosphere so as to achieve a successful course. Success in an online framework
depends primarily on teachers’ ability to enhance students” motivation and keep them highly engaged during the
teaching-learning process because some learners may prefer the traditional setting of education to the online
engagement. Consequently, this presentation sheds light on four phases of engagement ranging from the 1st to the
16th week along with the different roles for both instructors and educators, reporting the limitations of online
education.

87 - Nagakala Gopalkrishna

Productive teaching in the aeon of technology

There is an urgent need to revamp the teaching-learning journey (techniques, strategies, and approaches). In the
present scenario, virtual teaching is engulfing the world. The area which has been affected is the field of education/
research and the crisis of the pandemic has made the youngsters uneasy about their future seriously. Since people
are not moving around, it is inevitable to learn a language and that should be English since it is the most widely
used throughout the world. Digital presence through virtual classrooms (Blackboard Collaborate ultra, Microsoft
team, Zoom) and the social network has dominated our daily lives. This presentation falls under the theme of
“Digital and online teaching and language learning. Educators have explored various forms of information and
communication technology through the expansion of augmented reality which meets the latest technological
development in various gadgets. This presentation will discuss online education for English language teaching:
methods, approaches, and techniques that have been used practically in recent times in the entire world with specific
reference to the trends prevalent during the previous decades
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96 - Neo Abell Obligar and Ma. Rosa Caraballe

Reading comprehension of indigenous students amidst the new normal

This study aimed to distinguish the comprehension level of indigenous students in silent and oral reading and their
experiences in reading amidst the new normal. The Grade 7 indigenous students who are officially enrolled for AY
2021-2022 in one of the tribal communities in the northern part of Negros Occidental were the chosen respondents
and/or participants of this study. This study utilized a mixed-method design in which the descriptive-quantitative
design entailed the collection of data by administering the Philippine Informal Reading Inventory (PHIL-IRI). After
which, participants were interviewed which gathered the qualitative data. The findings of the PHIL IRI in students’
comprehension revealed that all indigenous students got a frustration reading profile result in both silent and oral
reading. To support the claim on the “frustration” result of IP students, their responses during the in-depth interview
pointed out their difficulty in understanding their modules because it is written in English. Furthermore, the study
confirmed that the low level of reading comprehension in oral and silent reading is a result of various experiences
they encountered in reading amidst the implementation of the modular learning modality. These experiences were
organized according to the following themes: (1) Challenges in reading: IP students’ eye view; (2) A new normal
paradigm shift: IP students’ coping with predicament in reading; And (3) The silver linings of reading in the new
normal.

68 - Jason Thompson

Using CEFR descriptors to create bands for grading writing assessments

The CEFR was primarily designed for teaching and learning, but it is also used for assessment. The CEFR
descriptors can therefore help to provide links between curriculum, teaching and assessment. This session will focus
on one of these links, primarily the use of the scales on written production and linguistic competence to measure
the performance of students in writing assessments. The session is based on a project that was undertaken in 2021
to create new writing bands (rubrics) based on the CEFR. It will look at how CEFR scales and descriptors were
used to make bands for grading writing that would not only align with the curriculum, but also give an accurate and
reliable grade for students’ writing scripts. The session is aimed at participants who are interested in the uses of the
CEFR and measuring the writing performance of students or test takers. The session will start with a brief overview
of the CEFR using the latest CEFR Companion Volume. It will then describe the steps that were undertaken to
create new writing bands using some of the CEFR scales and descriptors. It will conclude with practical advice and
recommendations about what to do (and what not to do) when using and adapting CEFR scales and descriptors to
create rubrics for assessments.

40 - Banani Roy Chowdhury

Artificial Intelligence to replace teachers to grade students’ academic essays

Artificial Intelligence (Al) is based on Machine Learning that teaches computers to analyze human thought
processes. It works by exploring data and identifying patterns and requires minimal manual intervention. Al is one
of the currently emerging technologies that have been increasingly propagated as having strategic value for
education and has been adopted extensively by educational institutions in different forms. This presentation will
show how exploring Natural Language Processing Technologies, the core of Artificial Intelligence, led to
investigating Al's use in regular classroom teaching. Writing essays is one of the most essential productive skills
for students but giving feedback on students' work is just as important. The presenter will share how Artificial
Intelligence could be an effective tool to reduce the burden of corrections for teachers and offer a productive
learning experience for students. The session will highlight various websites that take care of almost all the elements
of critiquing writing tasks to give an overall grade. It will focus on how Al can be used to auto-grade most of the
components of writing tasks and help students improve their academic essays. The presentation will explain how
an educator can also move one step ahead in understanding the value of Artificial Intelligence in Education and
learn to save time.
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35 - Abdelfattah Abidi

The speech act of request: A cross-cultural comparative study of American native speakers of English and
Moroccan EFL university students

The purpose of the current study is to investigate the use of request strategies, request sub-strategies, and request
orientations by Moroccan EFL learners (MEFLLs) and American native speakers of English (ANSE). To achieve
this objective, the researcher adopted a mixed approach by collecting data through a semi-structured interview and
a discourse completion test. The latter, which was the main research instrument, is composed of ten situations that
were adopted from Blum-Kulka et al.’s (1989) Cross Cultural Speech Act Realization Patterns project and modified
by Khamam (2012). Thirty MEFLLs and thirty ANSE responded to the discourse completion test, while four
MEFLLs and three ANSE were interviewed. Furthermore, to analyze both said and unsaid requests, this study relied
on Blum-Kulka et al.’s (1989) coding scheme and Marti’s (2006) model. The results showed that MEFLLs differed
from ANSE in several ways. First, MEFLLs were more direct than ANSE, as they used direct request strategies
and hearer-oriented requests more than ANSE.

32 - Jay Mark Santos and John Allen Pablo

Analysis of students’ written discourse on the cultural implications of the Netflix’s “Squid Game”: a three
dimensional discourse study

The main objective of this study is to analyze the discourse written by the students about the cultural and language
pedagogical implications of Netflix’s Squid Game using a Three-Dimensional Discourse Study. In the scope of
critical and cultural analysis of “Squid Game”, the three-dimensional discourse proposed by Fairclough (1992) is
utilized in this study. The three-dimensional discourse is a method that involves three levels of analysis: (1) textual
analysis, which is the description of texts; (2) the practical analysis of discourse or discourse practice (meso level),
interpretation of the relationship between the discourse and text; and (3) the sociocultural practice (sociocultural
practice), the explanation of the relationship between the discourse process and the social process. This study uses
a qualitative research type that employs Content Analysis design which is the combination as the sociological-
empirical approach and critical discourse analysis as the critical approach. The respondents of the study were 6
Bachelor of Secondary Education majoring in English students enrolled in a University in Bulacan, Philippines
during the First Semester of the School Year 2021-2022. The findings of the study have shown the following: the
textual metafunction shows that the students did not use any ellipsis as cohesion. Although, all the other cohesive
devices are present in the excerpts, the discourse practice analysis reveals that the students - as writers - are
becoming more sociologically/politically responsible, endeavoring for a more complex cognitive process, while
adhering to a more modern sense of literary aesthetics and trends, and the socio-cultural analysis represents the
social theme of Squid Game such as social class, cultural representation, and signifying practices, and Korean
drama as popular literature. The issue and need for additional insights on how this series can be critically and
culturally analyzed is an important consideration in language and literature teaching. Additionally, a number of
language pedagogical implications were drawn based on the findings of the study.

21 - Sid Ali Selama

Intercultural awareness in EFL settings: a means to enhance critical thinking and autonomous learning

This presentation aims to highlight a paradigm for promoting autonomous learning and critical thinking via the
medium of inter/cultural awareness. It addresses the issue of critical thinking and autonomous learning in EFL
settings from the perspectives of both research and praxis. Unlike the educators who see culture solely as a means
for enhancing understanding between peoples of different cultures, we think that the issue of culture in EFL is also
a fertile ground for promoting critical thinking and autonomous learning. We have used Critical Discourse Analysis
as an analytical concept to discuss some theories in the field of cultural studies. The aim of the discussion is to
propose a paradigm for language teaching/learning and to suggest some sample processes for classroom practice.
These processes are proposed not only to raise learners’ awareness of cultural diversity (and thus to promote cultural
understanding), but to enhance their critical thinking and autonomous learning as well.
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101 - Abdulaziz Zanguty

The necessity of adding coaching teacher in Saudi Arabia

The teaching system and curriculum design are being centralized by the Ministry of Education in Saudi Arabia
(SA). Teachers are not authorized to make their own curricula based on their students' needs and lifestyles in each
region. | believe teaching in SA needs to be reformed. Adding coaching teachers may help teachers to solve many
teaching issues in Saudi schools such as centered instructional system in the Ministry of Education and teachers'
busy schedules. Coaching teachers (CT) facilitate a supportive relationship between two teachers who work
together to set professional goals to ensure a successful academic achievement performance for the teacher and the
student (Robertson, 2008). Wise and Jacobo (2010) argued that peer coaching is not just helping teachers
specifically in one part of their teaching methods, but to transfer new instructional strategies of cognitive thinking,
to become self-empowered and creative, and to have the approval to learn and change positively. This “new” role
of coaching teachers has traditionally been filled by the supervisor, but the latter’s responsibilities have been more
about evaluating teachers than giving new instructional methods (Blaney, 1983); Brittingham, 2018). In this
presentation, | will give a general overview of what a classroom environment in SA looks like and demonstrate
with examples how the implementation of a coach teacher is vitally important to facilitate the learning process in
all dimensions demonstrating how "coaching teachers" in Saudi schools is being considered for implementation.

55 - Aejaz Mohammed Sheikh and Sajad Ahmad Teli

Online professional development programs for English language teachers during the COVID-19 pandemic in
Kashmir Valley: a study of the perceptions of the trainees

All of us know that people were asked to work from home to stop the spread of the deadly Corona Virus. The
lockdown following the spread of pandemic affected almost all the sectors of life and education sector was no
exception to it. One of the important domains in the educational sector is the professional development of teachers.
During the lockdown period it was a challenge for the professional development institutes of India in general, and
the Institutes of Kashmir valley, in particular, to continue the training programs in the physical mode. Given the
lockdown, the training programs were organized in virtual mode through various online platforms. In this backdrop
the present study aims to study the perceptions of the teacher trainees of English language regarding the virtual
training programs and the challenges faced by them during these programs.

119 - Semin Kazazoglu & Belkis Benlioglu.

Reflecting on the Technological Pedagogical Content Knowledge: how do pre-service EFL teachers put it into
practice?

The reality of the 21st century necessitates technological capability for all professions, including EFL teachers, by
integrating technology and digital literacy into their instructional goals. On the basis of Mishra and Koehler’s (2006)
technological pedagogical content knowledge framework (TPACK), this study aims to investigate the role of the
technological pedagogical content knowledge (TPACK) levels and the application of that knowledge during the
practicum experience. To this end, pre-service English teachers’ TPACK levels were analyzed through a TPACK-
EFL survey developed by Baser et al. (2015), which includes content-specific items to meet the goal of the
enlightening content section of the concept. Additionally, the lesson plans designed by the pre-service teachers
were analyzed in concern to the TPACK framework, and the lesson plans were used as a stimulus for further
interview. The interviews containing pre-service teachers’ reflections on their lesson plans and experiences of the
classroom practices were coded through content analysis. The results indicated that pre-service English teachers
show high TPACK levels, and the subcomponents of the TPACK concept were compatible with the overall TPACK
level. However, pre-service teachers applied the knowledge into practice ineffectively, which indicates the gap
between the intention and the target behavior.
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70 - Syed Adil

The search for communication in the age of information communication technology: a study into issues, challenges,
and resolutions

This is an age of communication. This is an age of silence. This is an age attachment. This is an age of detachment.
This is an age of Chaos. This is an age of clarity. In the present-day digital world, the network is presumed as the
net worth. The humans boast of having thousands of followers, friends, and supporters but they communicate more
with hands than words. The cybernetic archetypal youth is the truth of modern culture. Over the last decade, the
mode and method of communication of the present-day generation have changed dramatically. Mediums like
electronic mails, social webs, and SMSing make it possible for anyone to continue for months without authentic
human interaction and still stay entirely linked to the outside world. Even with this much bond to society,
communication is on decay and decline. “Although we live in an age of information technology, we often find
ourselves in failure to communicate situations.” The students are not able to exhibit the required standard of
communication. They are not charged with communication skills even after completing certain courses along with
their main course of studies. “Tell me something about yourself” in an interview is still a thorny question to many
of them. The present study is an attempt to investigate the degenerating and declining standards of communication
in spite of the whole technology at the communicator’s command. The findings indicate the adverse effects of social
media which are bloating the language. Reading, the parent skill, is almost dead.

116 - Olga Samsonova

Use of I-Ready in tiered instructions for English language learners

This study anticipates investigating the effect of using tiered instructions with the I-Ready online program on the
English language learners' (ELL) progress. A longitudinal study approach was employed, and diagnostic test scores
made at the beginning, middle, and end of the school year were analyzed. A test data of 45 third-grade students
were collected. The study results indicated the use of tiered instructions when Tier 1 students who needed additional
support with standards mastery were pulled into small groups, Tier 2 students received multi-tiered system of
supports (MTSS) block, and Tier 3 students attended the learning lab improved students’ performance. The better
results were obtained in phonics, high-frequency words, and vocabulary domains. This research study expands
value in ELL teaching and learning because it can be used for further investigations in the use of the tiered approach
in supporting ELL students.

58 - Shahala Nassim
Critical Reflection through web posters and videos

A study was conducted on English foundation students at Modern College of Business and Science to analyze their
understanding of the newly learned concept. Through the limited options of online education, teachers find it
difficult to assess their students' understanding and knowledge level. Creating a website for the class and making
students create posters and videos about the topics enable students to practice the learned vocabulary and structure
properly. Students create posters and videos with fun and enjoyment and thus leading to active engagement in
online classes. This method also enables students to acquire language skills especially writing and speaking together
with other study skills like information gathering, paraphrasing, note-taking and presentation. Students get
acquainted with technology to create web posters and videos and get their work published online. This enhances
linguistic accuracy through digital learning which is highly required during the online teaching period. The study
resulted in changing the conventional teaching strategies to digital teaching and learning styles for adapting to the
present scenario.
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